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ABSTRACT 

This annotated bibliography is the sixth in a series 
of monographs documenting the literature in the field of transition 
from school to work for individuals with disabo-lities. Many different 
types of documents are cited and abstracted, including journal 
articles, conference proceedings, pro:]ect reports, videocassette 
recordings, presentations, pamphlets, dissertations, bibliographies, 
ERIC documents, and research reports. The documents cover such topics 
as job accommodations, assessment techniques, barriers, career 
development, community integration, curriculum, individualized 
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education, parent involvement, personnel preparation, social skills, 
and supported employment. The bibliography listings are organized by 
entry number, which is linked to author, title, and subject 
descriptor indexes. The bibliography includes the *'OSERS Project 
Products Listing** which lists, by federal grant competition number, 
materials produced by projects funded by the Office of Special 
Education and Rehabilitative Services. The "OSERS Project File 
Listing" is included to facilitate direct contact with each project. 
The bibliography also contains a cumulative listing of Transition 
Institute documents in the ERIC database and a listing of video 
productions used ac transition marketing and information tools. 
(JDD) 
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PREFACE 



This volume of the Annotated Blbnooraohv o n Transition from School to Work 
Is the sixth in the series of monographs documenting the literature in the 
field of transition. Many different types of documents are cited and 
abstracted. Including Journal articles, conference proceedings, project 
reports, videocassette recordings, presentations, pamphlets, dissertations, 
bibliographies, ERIC documents, and research reports. The method of 
acquisition Includes searching computerized databases, Journals, article 
references, bibliographies, association and agency publications, and most 
Important, soliciting from the OSERS-funded projects their reports and 
products. As In the past, this volume significantly reflects their 
contributions. 

In the case of document abstracts, we try always to use the authors* 
summary or the ERIC abstracter's words. When not applicable, a brief abstract 
is provided by the compilers of this bibliography. 

The organization of Volume 6 is basically the same as that of the previous 
volumes. Each document has been assigned an entry number that is linked to the 
author, title, and descriptor indexes. Each document has also been assigned a 
set of descriptors and an abstract. Each document citation Is intended to 
contain enough bibliographic information to facilitate finding the item through 
local library services. A "Guide to Entries and Indexes" has been Included to 
help users identify key document elements. The "OSERS Project Products 
Listing" allows the user to view at a glance, by competition number, material 
received from particular projects. Documents that have been contributed by 
OSERS projects are Identified by their competition number and by a number at 
the end of the citation that corresponds to the "OSERS Project File Listing," 
which facilitates direct contact with each project. The "Cumulative Listing of 
Transition Institute Documents in ERIC" Includes Transition Institute documents 
that have been entered Into the ERIC data base and are accessible by ED 
number. This volume u}so contains an updated "Partial Listing of Video 
Productions in Transition." As marketing and informational tools, videos have 
been developed as a supplemental format to present to businesses, parents, 
professionals, and others concerned with transition. 

Our growing database has become a unique resource for documenting 
state-of-the-art transition products and activities. We would like to thank 
all of the OSERS projects for responding to our Information requests and 
sharing their products and activities with others concerned with transition. 



Lynda Nash Leach 
Adrienne Seed a Harmon 
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Moon, Sherril; Goodall , Patricia; 
Barcus» Michael; & Brooke, Valerie 
(Eds.) (1985). 



The suppor ted work model of cotnpetitive 
employment for citizens with severe 
handicaps: A guid e for iob trainers. 
Richmond, VA: Rehabilitation Research 
and Training Center, School of 
Education, Virginia Commonwealth 
University, 

(Comp. No. 84.158A - OSERS File No. 32) 

supported employment / job placement / 
vocational evaluation / job coach / 
follow-up studies / Virginia / 
transition models 



Annotation This manual has been developed for 

persons who are directly involved in 
the placement and training of citizens 
with mental retardation into 
community-based competitive jobs. The 
process which is described and the 
corresponding forms which are included 
are based on the work in this area done 
over the past six years at Virginia 
Commonwealth Universiiy through Projt:Ct 
Employabil ity and now the 
Rehabilitation Research and Training 
Center. . . . 



NOTE: In the Appendixes, see the Project Products Listing for other 
material received by OSERS Projects and the OSERS Project File 
Listing for contacting project. 
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ANNOTATED BIBLIOGRAPHY ON TRANSITION 



1. 

Glllet, Pamela K. (1988). 

Career development. Chapter nine. In Greg A. Robinson (Ed.) et 
al., Best oractices In mental disabllitie? (Vol. Z) . (ERIC 
Document Reproduction Service No. ED 304 837) 

success / curricular activities / career development / elementary 
education / secondary education / curriculum / program development 

The career development program for students with mental 
disabilities should be integr?^ed into the total special education 
curriculum, should provide training of specific skills needed in 
particular jobs as well as a general orientation to the world of 
work, and should relate academics to activities of daily living. 
The program should begin at the elementary level with emphasis on 
the meaning of the world of work and the development of social 
competencies. As the student progresses through junior high and 
high school, emphasis shifts to a functional, hands-on approach to 
teach the realistic requirements of jobs. Recommended practices 
for providing career development are presented. During the 
elementary years, the focus is on character training, social skill 
development, and study of job families. Programs for junior high 
students should focus on an in-depth study of job families, 
application of academics to job-related activities, evaluation of 
work Interests, gathering of occupational information, etc. The 
high school prog**am should offer academics related to the functions 
of daily living, vocational classes, vocational assessment, work 
experience, seminars, counseling, and transition planning. At each 
educational level, samples of specific teaching activities are 
offered for integrated, resource room, and self-contained settings. 



2. 

Hudson, Pamela J.; Schwartz, Stuart E.; Sealander, Karen A.; 
Campbell, Pamela; & Hensel, James W. (1988). 

Successfully employed adults with handicaps: Characteristics and 
transition strategies. Career Development for Exceotional 
{ncjivid ;9l$, U(l), 7-14. 

Florida / transition / success / interview method 

This Florida study examined indivlduais with handicaps who have 
successfully made the transition to work, home, and community 
environment. Their background is described, the strategies they 
used to aid transition are identified, and the barriers they 
encountered are discussed. The results of this study suggest 
the importance of several components of a successful transition 
process, such as Involvement by educators, reading, mathematics, 
social skills, and work experience In the school curriculum. 
Additional research is recommended in several areas of the 
transition process. ' 
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Kaiser. Ann P.; & McWhorter, Celane M. (Eds.) (1990). 

Preoarlnc personnel t o work with persons with Sgvere disabHUIes . 
Baltimore: Paul H. Brookes Publishing Co. 

personnel preparation / severe disabilities / model programs / 
supported employment / success / 

Individual chapters of this book reflect discussions and best 
thinking of researchers, teacher trainers, administrators, and 
parents who attended a conference at Vanderbilt University in 1987 
to discuss state-of-the-art practices in personnel preparation for 
professionals working in the area of severe disabilities. Best 
practices in early childhood services, quality community care, 
educational supports and supported employment are described. Three 
strategies for ensuring the future of personnel preparation emerged 
across presentations and discussions. They are: 

1. Personnel preparation must be made a.i explicit priority for 
local, state, and federal funding and program planning; 

2. Collaboration is key to all aspects of effective personnel 
preparation; and 

3. Construction and maintenance of long-term systems for 
ensuring the continued training of professionals in 
state-of-the-art practices also must be a priority. 



4, 

Wehman, Paul; & Kreutzer, Jeffrey S. (Eds ) (1990). 

Vocational rehabilitation for persons with traumatic brain in.iu ry. 
Rockville, MD: Aspen Publishers, Inc. 

vocational rehabilitation / traumatic brain injury (TBI) / 
supported employment / program development / case studies 

This book is to describes job placement techniques and 
vocational rehabilitation for persons who have survived traumatic 
brain injury. Clinical, personal, and research experiences in 
supported employment, job placement, and vocational service 
delivery are presented by leaders in this field, and several 
examples of "excellent" work re-entry programs are described. 



5. 

Hoffman, Roger C. (1988). 

Transition. Chapter six. In Greg A. Robinsin (Ed.) et al . , fini 
practices in mental disabilities {Vol. 2K (ERIC Document 
Reproduction Service No. ED 304 834) 

interagency cooperation / transition / Iowa 

The concept of transition of an individual with a disability 
from school to adult environments Is presented from the perspective 
of the educator. The educator's role is perceived as: 
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(a) an "expert" on the needs of individuals with mental 
disabilities and the barriers they face wlien they move froro the 
educational environment to the adult environment, and (b) an active 
member of a team facilitating movement of students. As students 
end their school programming, they and their parents encounter a 
confusing and often duplicative array of services, which in some 
cases meet none of the individual student's needs. Effective 
transition programming calls for broad levels of cooperation, which 
can be achieved through joint agreements, development of models of 
service delivery, legislative mandates, and state transition 
initiatives. The Iowa Transition Initiative serves as an example 
of such cooperative programs. Additional components of transition 
that impact on educators more directly include curriculum, adult 
services, parent involvement, cooperative efforts guided by the 
joint agreements, and provision of information about available 
adult services. 



6. 

Peterson, Michael (1988). 

Vocational assessment of special students for vocational education: 
A state-of-the art review (Information Series No. 327). Columbus: 
Ohio State University, National Center for Research in Vocational 
Education. (ERIC Document Reproduction Service No. ED 296 158) 

vocational evaluation / special education / state-of-the-art 
reviews / program development 

This review is intended to assist guidance counselors, 
vocational and special education t.eachers, administrators, 
researchers, and vocational education evaluators in making 
decisions about implementing or improving vocational assessment 
programs. In the introduction, the legislative mandate for and 
history of vocational assessment of special students are discussed. 
The next section deals with the following service trends affecting 
vocational assessment in education: vocational evaluation in 
rehabilitation, the school -to-work transition, functional 
community-based special education, supported employment, and the 
Carl D. Perkins Vocational Education Act as it pertains to 
vocational assessment of special students. Approaches to and the 
purposes of vocational assessment for vocational education, the 
theory of environmental adjustment, categories of vocational 
adjustment information, analysis of vocational programs, and 
individual vocational profiles and their constructs are covered in 
an examination of a conceptual framework for decision making in 
vocational assessment. Criteria for methods and techniques to 
assess vocational choice, vocational skills and abilities, learning 
style and potential, and special needs are explained. Specific 
procedures for using vocational education are discussed as are the 
implications of and recommendations for vocational assessment. An 
individual vocational profile and reference list are appended. 
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7. 

Kornbl1th» Alice B.; La Rocca. Nicholas G.; & Baum, Herbert M. 
(1986). 

Employment in individuals with multiple sclerosis. International 
Journal of Rehabilitation R^jSUiaiLCji , i(2), 155-165. 

multiple sclerosis (MS) / job retention / demographics 

The major objectives of this research were (a) to examine 
unemployment in the NS population on a national level, and (b) to 
identify factors that might influence an MS individuals employment 
status. Data used were from the National Multiple Sclerosis Survey 
conducted by the National Institute of Neurological and 
Communicative Disorders and Stroke. Data analysis was restricted 
to a subset of the sample who had worked at some time in their 
lives. Of 949 persons, 79. 7X were unemployed. While 65.2% had 
worked at the time of first symptom, cnly 27.2% were working at the 
time of the interview, an average of 17 years later. Path analyses 
revealed the overwhelming importance of mobility for remaining 
employed, particularly for males. Additional differences found 
between male and female path models were interpreted in terms of 
social-role theory. 



a. 

Lewis, Darrell R.; Bruininks, Robert H.; & Thurlow, Martha L. 
(1990). 

Cost analysis of special schools for students with mental 
retardation. Journal of Special Education . 11(1), 33-50. 

cost effectiveness / special education / program development / 
resource components paradigm 

What does it cost to conduct special schools for youth with 
moderate and severe mental retardation within an urban public 
school setting? What resource components contribute most to these 
costs? And who bears the financial burden of these costs? This 
article reports (a) some of the issues inherent in addressing these 
questions and (b) some benchmark cost estimates for two special 
schools located within a metropolitan area of the Midwest. It also 
illustrates an accounting framework that individual school 
districts might want to replicate in assessing service costs and 
for use in their internal decision making. 



9. 

Foxx, Richard M.; & McMorrow, Martin J. (1983). 

Stacking the deck: A social skills oame for retarded adu lts. 
Champaign, IL: Research Press. 

social skills / curricular activities 

12 
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II 

The Stacking the Deck Program way be used with any of a number 
of cowicerciany available table games to teach appropriate social 
skills to retarded individuals. The program consists of three 
separate training curricula: general social skills, social 
vocational skills, and social/sexual skills. Recording forms, 
scoring guides, and three decks of cards accompany the rules. 

10. 

Department of Rehabilitation Services. Illinois (1989). 

Counselors* policy manual. Springfield: Author. 

rehabilitation counseling / Illinois / policy manual 

The counselors* manual contains policies and rules based on 
interpretation of the federal regulations implementing the 
Rehabilitation Act of 1973, as amended. Chapters cover 
confidentiality, individualized written rehat i 1 i tation programs, 
support services, performance standards, among others. 

11. 

Mcdrcin, Matthew J.; Coleman, Connie; & Robison, Judy (1989). 

YQUth in transltlpn; — A description of sel ected transition programs 
$grYn q adolescents with emotional disabilities . Portland, OR: 
Portland State University, Research and Training Center on Family 
Support and Children's Hental Health. 

emotional disabilities / model programs / transition 

This monograph addresses the transition needs of adolescents 
with serious emotional disabilities. A variety of programs that 
serve this popuation are described in various settings and states. 
A state Index Is included. 

12. 

Association on Handicapped Student Service Programs in 
Postsecondary Education (AHSSPPE) (1989). 

SMPPPrt services for ID students In nosts econdarv education: 
fl.compendium of reading^ (Vol. 2). Columbus, OH: Author. 

learning disabilities / postsecondary education / microcomputers / 
career development / assessment techniques 

This compendium includes articles written by numerous 
professionals on topics such as the transition from high school to 
college, assessment of students with learning disabilities, 
programming options and alternatives, academic adjustments, 
technology, psychosocial Issues, and career planning and vocational 
opt 1 ons . 
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13. 

Baungart* Diane (1990). 

^^ y.apr ^duc.t u ?' ^ rurriculum manual for stM<1fnt^ vfHH h^n^lpap? . 
Rockville. MD: Aspen Publishers, Inc. 

curriculum / career development / vocational evaluation / secondary 
education 

The career exploration and work f "Ji^! °f /'^^ ' 
manual outline goals and objectives to assist teachers in 
develoDina integrated school- and community-based secondary 
voHti^nSl p?og?a«s for students with disabilities. Jhe model 
Je"es Sn oSgoing vocational assessment to structure ndi vidual ized 
ScilvUiSs that teach age-appropriate functional employment and 
iob-related social skills in integrated settings. Tne goals, 
SSjecriJes. and instructional activities Jave been J^el^ tested in 
rural, urban, and suburban school distr cts over a fo"J-year 

period. For^s, lesson plans, and actua ej^^Pj^? J^^^n^i alonq 
and adaptations used with students are ^^^l^J^d in each unt. along 
with supplemental reading materials to ass st the instructional 
team The career exploration and work exploration units are 
designed to be impleSented sequentially: information gj^n^d by 
ieacCrs and students in the first unit is meant to contr bute to 
the learning and teaching processes in the next un t. A sample 
timeline for the curriculum is included in each unit. However, a 
specific timeline has been intentionally left out because the units 
can cover from one semester to more than a year, jne 
Implementation timeline must be determined initially ^y the 
instructional team and adjusted to allow for student progress. 

14 

Bradley, Valerie J.; & Bersani, Hank A., Jr. (Eds.) (1990). 

Duality assurance for individua l ^^^^ developniental disabilities: 
lt?s everybody's business . BaUimore: Paul H. Brookes Publishing 
Company. 

advocacy / state-of-the-art reviews / human services / program 
eval uatlon 

This book provides administrators, human service providers, and 
other professionals interested in protection and advocacy services 
for persons with disabilities a framework for understanding Quality 
assurance within the context of a decentralized, integrated service 
system. It offers examples of positive and comprehensive 
approaches to program monitoring, and highlights the importance or 
Quality assurance as a vehicle for communicating values and 
programmatic concepts. Two chapters written by self-advocates are 
incl uded. 



14 
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Zarkowska, Ewa; & Clements. John (1988). 

Problem behaviour In pennle with severe learning dUabllUlg?; A 
practical ouide to a c onstructional approach. London: Croora Helm. 

learning disabilites / behavior modification / assessment 
techni ques 

This book is a practical manual for care staff residential 
care staff, teachers, psychologists, nurses, etc. -- engaged in the 
long-term resolution of behavior problems In people with severe 
learning disabilities. It is intended to help staff understand the 
meaning of problem behaviors for the individual and subsequently 
develop broad-based interventions using a combination of 
well-established behavioral techniques and innovative ecological 
approaches. The book emphasizes a team approach and is concerned 
with organizational systems and ethical issues. 



Mehman, Paul; & Schleien, Stuart J. (with a contribution by 
Ronald P. Reynolds) (1981). 

Leisure programs for handic apoed persons. Austin, TX: PRO-ED, 
Inc. 

leisure skills / program development / curricular activities 

This book provides explicit methods for helping the handicapped 
take meaningful part in normal and specially adapted recreational 
pursuits. The programs are for moderately, severely, and 
profoundly retarded persons, those with cerebral palsy, the 
seriously emotionally disturbed, and severely sensory-impaired 
individuals. The activities are sequenced, behavioral, and data 
based. This book Is not an introduction to therapeutic recreation, 
but a book on how to Implement leisure education programs. 
Teachers and therapists who work with the handicapped will find 
advice and procedures for preparing lEPs and developing 
Institutional programs for both children and adults. 



17. 

Jordan, June B. (Ed.) (1989). 

1988 special education yearbook . Reston, VA: Council for 
Exceptional Children, ERIC Clearinghouse on Handicapped and Gifted 
Chi Idren . 

special eduation / state-of-the-art reviews / statistical data 

This 1988 Special Eduation Yearbook is the third volume in an 
annual series issued by The Council for Exceptional Children. It 
serves as a current resource on special education information 
including federal policy actions; state policy; important reports; 
statistical data on exceptional students and personnel employed; 



and directory listings of key offices, officials, and organizations 
concerned with special education. 

This yearbook is organized into four main sections: General 
Information Papers, U.S. Statistics on Exceptional Children Served, 
Annual Awards, and Directory Information. Included in the general 
information papers is a report on special education in Canada and 
the future of research in special education. 

Over a period of time, the yearbook series will provide a 
picture of the state-of-the-art and trends in the fcducation of 
exceptional children and youth. The 1989 Yearbook will update the 
statistical data and include current reports and position 
statements on policy, needs, and future directions in the education 
of the hand'capped and gifted. 



18. 

Bailey, Thomas (1989). 

Changes in the nat ure and structure of work; Implications for 

skill requirements and skill formation (Technical Paper No. 9). 
New York: Columbia University, National Center on Education and 
Employment. 

job skills / labor market / vocational training / technology 

This report focuses on the effects of changes in the economy 
and the workplace in two broad areas. The first requires changes 
In the skills required on the job. The second is concerned with 
the institutional process through which these skills are acquired. 
Research results are discussed and recommendation for policy 
directions are made. 



19. 

Illinois Planning Council on Developmental Disabilities {1989). 

1990 report to Congress . Springfield: Author. 

Illinois / statistical data / barriers / consumer satisfaction / 
success / state-of-the-art reviews 

The Illinois 1990 Report was part of a national effort by all 
state developmental disabilities councils to gather an 
unprecedented amount of Information about the barriers that face 
citizens with developmental disabilities when they want services 
that increase their Independence, productivity, and Integration 
into their communities. As mandated by PL 100-46 (DD Assistance 
and Bill of Rights Act Amendments of 1987), the council has 
conducted consumer- sat 1 sf action surveys, analyzed the state service 
system for people with developmental disabilities, and held public 
forums tr obtain public comment and recommendations. Included in 
the report are best practices in Illinois, consumer surveys 
(including Hispanic), and critical issues for Illinois citizens. 
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20. 

Conroy, James U.; & Bradley, Valerie J. (1985). 

The Pennhurst longitudinal studv: A rgpgrt Pf five Y?j^r? Qf 

research and analysis. (Part A: Executive summary; Part B: The 
five year longitudinal study of the court-ordered 
deinstitutionalization of Pennhurst). Philadelphia: Temple 
University Developmental Disabilities Center. Boston: Human 
Services Research Institute. 

Pennhurst Longitudinal Study / deinstitutionalization / cost 
effectiveness / policy analysis / follow-up studies 

The Department of Health and Hunan Services decided to support 
this five-year longitudinal study subsequent to the Halderman v. 
Pennhurst State School and Hospital case in 1977, which was 
considered the most far-reaching legal event in the field of mental 
disabilities. The purposes of the study were: 

1. to measure the relative growth of residents in the 
institution and in the community in order to determine the Impact 
of relocation on mentally retarded persons; 

2. to assess the impact of deinstitutionalization on the 
families of retarded persons and on the communities In which they 
1 1 ve; 

3. to compare the costs of providing services in the 
Institution to those in community settings; 

4. to assess the legal history of the Pennhurst case; and 

5. to address significant effects of the implementation of the 
district court decree. 

The study is divided into three major parts: impact on clients 
and communities, impact on costs, and history and implementation 
analysis. The Executive Summary (Part A) presents the findings and 
recommendations of five years of work in the three research areas. 
The final report (Part B) provides an extensive background on 
methods and results and includes both the quantitative and 
qualitative analyses and instruments used. 



21. 

Turnbull, H. Rutherford, III (1990). 

Free approDriate public education : The law and children with 
disabil ities (3rd ed.). Denver: Love Publishing Company. 

federal legislation / special education / policy analysis 

The purpose of this book is first to introduce the reader to 
the American legal system and subsequently to free appropriate 
public education, with a history of the federal legislation. Next, 
the book analyzes In detail the six principles of special 
education: 

1. zero reject, or the right of every child to be included in 
a free appropriate publicly supported educational system; 

2. nondiscriminatory classification, or the right to be fairly 
evaluated so that correct educational programs and placement can be 
achieved; 

o * I 
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3. Individualized and appropriate education, so that an 
education can be iseaningful; 

4. least restrictive placement, so the child may associate 
with nondisabled students to the naximun extent appropriate for his 
or her needs; 

5. due process, so the child and child advocates may have an 
opportunity to challenge any aspect of education; and 

6. parent participation, so the child's family may be involved 
in what happens in school. 

The last part of the book presents the most common objections 
to these principles. The book also attempts to answer those 
objections on two major grounds: the beliefs that support the 
principles, and the system of values that undergird the 
principles. Appendices include four cases, EHA definitions, a 
glossary, and a table of cases. 



22. 

Horner, Robert H.; Meyer, Luanna H.; & Fredericks, H. D. Bud (Eds.) 
(1986). 

Education of learn ers with severe handicaps: Exemplary service 
strategies . Baltimore: Paul H. Brookes Publishing Co. 

normalization / community integration / model programs / autism / 
curriculum / success 

This book, directed toward teachers, administrators, parents, 
and service providers, focuses on innovative curricular strategies 
for community-referenced education. Discussions of model programs, 
instructional technology, and recent advances in curricular 
conceptualization are written by professionals in the field. 



23. 

Marsh, Gayle G. ; Ellison. George W.; & Strite, Carolyn (1983). 

Psychosocial and vocational rehabilitation approaches to multiple 
sclerosis. Annual Review of Rehabilitation . 3, 242-267, 

multiple sclerosis / vocational rehabilitation / psychosocial 
rehabil i tation 

Multiple sclerosis provides a paradigm for chronic diseases and 
all their accompanying adjustment problems. Prior to 1972, the 
primary treatment program for MS was medical in nature. Little 
attention was directed toward the psychological adjustment or the 
psychosocial needs of individuals with MS and their families. As 
of 1983, there were three MS comprehensive care programs in 
operation in the United States. These programs provided education 
as well as psychosocial support. Innovative rehabilitative 
services are essential to the vocational rehabilitation of 
individuals with MS. 



18 



17 



24. 

Siegel, Shepherd (1988). 

The Career Ladder Program: Implementing Re-ED principles in 
vocational settings. Behavioral Disorders . 11(1), 16-26. (Coinp. 
No. 84.158L - OSERS File No. 172) 

Career Ladder Prograro / emotional disabilities / California / 
transi tion 

Youths in transition and in prograns that address special needs 
such as mild handicaps and emotional disturbance are often the 
defining members of a discordant ecosystem. Employment and 
employer behavior play a crucial role in any successful transition 
from school to independent adult life. The Career Ladder Program 
utilizes principles from Re-ED such as team building, affective 
education, ecosystematic intervention, and long-range enablement 
planning to address the issues faced by these young people and to 
facilitate successful transitions. This article outlines some of 
the relevant principles, dynamics of the transition experience, and 
examples of how the principles are actually applied. 



25. 

Siegel, Shepherd; Robert, Matt; Waxman, Hichele; & Gaylord-Ross, 
Robert (n.d.). 

A follow-UD study of particioants in a longitudinal transition 
program for youths with mild handicaps . San Francisco: San 
Francisco State University, Department of Special Education. 
(Comp. No. 84.158L - OSERS File No. 172) 

follow-up studies / Career Ladder Program / mild disabilities 

Follow-up data were reported from a transition program for 
youths with mild handicaps. The program had an intensive 
postsecondary component for the 94 former students who had exited 
over a four-year period. A number of quantitative measures 
indicated a substantial employment rate, positive reports of job 
changes, participation in continuing education, and some access to 
benefit packages. The employment and educational indicators showed 
that program graduates had superior outcomes compared to a national 
sample cited in the report. Still, participants had stabilized at 
an entry level of work participation. Their advances in 
postsecondary education were nominal. Results were interpreted 
with respect to program efficacy, de-skill ing of the workforce, and 
the need for further training and assistance. Finally, the case 
for cultivating long-term relationships between service providers 
and youths with mild handicaps received sore supports. 
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26. 

O^Reilly, Fran E- (1989). 

State speci al education finance svstews, 1988-89. (Washington, 
DC): National Association of State Directors of Special Educatio 
Inc. 

special education / school finance systems / directories 

This state-by-state directory describes each state's approach 
to funding educationally related services for children with 
handicaps. Included are descriptive abstracts as well as funding 
formulae, the relationship between general and special education 
funding programs, and contact persons in each state. 



27. 

White. Warren (1987). 

Transition assessment in rural areas. Pi aanostlQue . 12.(3-4), 
185-191. 

rural areas / transition / mild disabilities / success 

This article (^escribes some of the current transition issues 
facing teachers and educational diagnosticians who work it. rural 
settings. Three major barriers to successful assessment and 
programming are discussed: financial factors, human factors, and 
visibility. Finally, several suggestions are offered that may help 
Individuals seeking to implement a transition assessment and 
programming component in a rural district. 



28 . 

Dixon, Virginia L.; & Greenburg, David E. (1984-1985). 

Assessment in special education: Administrators* perspectives. 
DiaqnostiQue . ia(l-4), 151-175. 

special education / asessment techniques / CASE (Council of 
Administrators of Special Education, Inc.) 

This article provides special education administrators* 
perspectives of assessment across all exceptionalities. Historical 
and current practices are outlined as they pertain to PL 94-142. 
Recommendations are made for future practices. 



29. 

Winking, Deborah L. (1988). 

Supported employment in Illinois: Compendiu m of program profiles. 
1987-1988 . Champaign: University of Illinois, Secondary 
Transition Intervention Effectiveness Institute, minois Supported 
Employment Project. 
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supported employment / Illinois / directories 

The Compendium of Program Profiles presents a comprehensive 
view of the 48 programs currently participating in the Illinois 
supported employment initiative. The information and descriptive 
data included were obtained through responses to the Program 
Characteristics Questionnaire, an instrument adapted from the 
Project Characteristics Questionnaire (Dowling i Hartwell, 1987). 
Supplemental information was gathered through site visits by 
technical assistance staff, monthly data forms submitted by all 
funded programs, and profiles from the previous year. 

The profiles describe programs in terms of purpose, current 
focus of programmatic activity, geographic area served, and 
program-developed products. 

This Compendium is compiled and published annually by the staff 
of the Illinois Supported Employment Project. It is intended as a 
reference for program coordinators, state department personnel, and 
others interested in replicating integrated employment programs for 
individuals with disabilities. 



30. 

Viadero, Debra (1990, September 12). 

Policymakers are turning their attention to the transition from 
special education. Education U^ek , pp. 1, 26. 

federal legislation / transition / individual education plan (lEP) 

This article describes briefly national transition initiatives 
including descriptions of demonstration projects* results, and 
Interviews with clients and professionals in special education. 
The importance of getting the transition plan written into the 
individualized education plan is stressed as a means of 
facilitating postschool integration into employment and society. 



31. 

Sarrett, Sheila (n.d.). 

Awarding exemplary status . Albertson, NY; PEER Regional Network, 
Human Resources Center. 

PEER Regional Network (Programs That Are Exemplary in Education and 
Rehabilitation) / program evaluation / New York 

This paper outlines the process of evaluating and awarding 
exemplary status to programs focusing particularly on transition 
and supported employment. Included are press releases of programs 
receiving awards, program descriptions, and itemized questions 
about the PEER selection process. 
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32. 

Neel, Richard S.; Meadows, Nancy; Levine. Phyllis; & Edgar, 
Eugene B. (1988). 

What happens after special education: A statewide follow-up study 
of secondary students who have behavioral disorders. Behavioral 
Disorders . 11(3), 209-216. 

outcomes of education / special education / behavioral disorders / 
Washington 

Several follow-up studies have been conducted of students who 
have exited special education programs. These studies raise an 
interesting question: How well have special education programs 
prepared the youth they were designed to serve? This study reviews 
findings concerning the postschool adjustment of 160 students who 
were labeled behaviorully disordered at graduation from public 
school in the state of Washington between 1978 and 1986. Tables 
with job titlef and salaries are included. 



33. 

Governor's Planning Council on Developmental Disabilities (1987). 

A new way of thinking . St. Paul: State of Minnesota, State 
Planning Agency, Governor's Planning Council on Developmental 
Disabilities. 

Minnesota / human services 

This informational brochure is geared toward introducing the 
general public to the history of services for the devel opmentally 
disabled, individuals impacted by these services, and what 
Minnesotans can do to support community integration policies. 



34. 

Lagomarcino, Thomas Robert (1989). 

Assessing the multidimensional nature of integration in empli)yment 
settings . Unpublished doctoral dissertation, University of 
Illinois at Urbana-Champaign . 

supported employment / community integration / Employment 
Integration Index 

The purpose of this dissertation was to develop an instrument, 
the Employment Integration Index, to measure the degree to which 
employees with disabilities were integrated into community 
settings. The instrument included the following dimensions: (a) 
Physical Integration, (b) Social Integration, and (c) Organization 
Integration. A total of 191 individuals with severe disabilities 
in 101 supported employment settings were assessed using the 
instrument. The results indicated that the Employment Integration 
Index provided a reliable means of measuring the degree to which 
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persons with disabilities are integrated into the workplace across 
these three dimensions. A series of validity studies revealed 
significant differences between level of employment integration and 
selected employment-related variables: (a) level of mental 
retardation, (b) placement type, (c) occupational areas, and (d) 
level of employment specialist involvement. Results also indicated 
positive correlations between employment integration and number of 
hours worked per month and hourly wage. The implications of this 
investigation and future research directions are discussed. 



35. 

Seidman, Edward (Ed.) (1983). 

Handbook of social intervention . Beverly Hills: SAGE 
Publ ications . 

social support / quality of life / human services 

This volume provides an assessment of social intervention and 
future development written by nationally recognized scholars and 
scientists in their respective areas. More specifically, the aims 
of this handbook are (a) to portray the current nature, status, and 
appraisal of planned and unplanned social and community change; 
(b) to review the history of social change efforts, as well as to 
describe and discuss the conceptual models, strategies, and tactics 
of social intervention; (c) to explicate and analyze research 
design, assessment, and measurement Issues as they pertain to 
social and community interventions; and (d) to explore several 
other related social intervention issues. 



36. 

Meyer, Luanna H.; Peck, Charles A.; & Brown, Lou (Eds.) (1991). 

Critical issues in the lives of people with severe disabilities . 
Baltimore: Paul H. Brookes Publishing Co. 

TASH (The Association for Persons with Severe Handicaps) / 
community Integration / federal legislation / state-of-the-art 
reviews / special education / advocacy 

The many authors who contributed to the writing of this book 
provide a state-of-the-art review on critical issues for people 
with severe disabilities. Topics include functional assessment, 
community integration and normalization, supported employment, 
recreation and leisure, social skills, family involvement, 
personnel preparation, and recommendations for future directions in 
policy and research. Each of the six topical sections begins with 
a listing of the relevant TASH resolutions addressing components of 
that topic. In each section, the resolutions are then followed by 
one or more review chapters providing comprehensive summaries of 
empirical research and theory regarding strategies to achieve the 
goals they describe. 
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Schalock, Robert L. (Ed.) (1990). 

Quality of life: Per spprtlves and IssuJS^. Washington, DC: 
American Association on Mental Retardation. 

quality of life / community integration / program evaluation / 
human services 

Contributors to this book look at qual ity-of-1 ife issues for 
people with mental retardation from the perspectives of the 
individual, the service delivery component, assessment and 
measurement, and future policies. Advances in consumer- 
satisfaction research, program-evaluation methodology, assessment 
of quality of life and life satisfaction, social ecology, and 
theories of personal -envi ronraental transactions all play a part in 
answering and defining qual i ty-of -1 i fe questions and issues. 



38. 

Cipani, Ennio (Ed.) (1989). 

The treatment of severe behav ior disorders; 8fhftvlQr ^H^l U 

aooroaches (Monographs of the American Association on Mental 
Retardation, 12). Washington. DC: American Association on Mental 
Retardation. 

behavior modification / state-of-the-art reviews 

This monograph serves as a sourcebook for personnel in the 
field dealing with behavior problems. It covers a wide variety of 
behavioral approaches to the treatment of aberrant behavior. 
Developing technologies are presented and reviewed as are updates 
on future research and programming efforts and procedures. 



39. 

Turnbull, H. Rutherford. Ill (Ed.); Ellis, James W.; Boggs, 
Elizabeth M.; Brooks, Penelope 0.; & Biklen, Douglas P. (1981). 

The least restrictive alternative; — PrInqipUs gn^ praptU?s . 
Washington, DC: American Association on Mental Deficiency, Inc., 
Legislative and Social Issues Committee, Task Force on Least 
Restriction. 

least restrictive environment (LRE) / state-of-the-art reviews 

The purpose of this AAMR document is to discuss the least 
restrictive alternativs (IRA) in the context of other principles 
that affect mentally retarded persons' lives and mental retardation 
professionals' activities. They include, among others, 
"normalization," -individualization," "equal protection," "due 
process," "right to choose," "right to treatment," and "right to 
refuse treatment." Dilemmas and issues concerning LRA are 
presented, as well as criteria for decision making. 
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40. 

Smith, Marcia Datlow (1990). 

behavioral challenges . Baltimore: Paul H. Brookes PuDlismng uo, 
autism / behavior modification / community integration 

This book is aimed at p.irents, teachers, supervisors, and 
direct care staff who are involved in providing care and services 
to people with autism. The purpose is to provide a comprehensive 
treatment of behavior management for people with autism. The 
process for assessing behavior problems and for developing 
intervention plans in integrated community settings is covered. 
The strategies, cases, and data are based on the author s 
experiences over a 10-year period. 



Gartner, Alan; Lipsky, Dorothy Kerzner; & Turnbull, Ann P. (1991). 

Supporting families w ith a child with a disability; An 

intpl-nat jonal outlook ! Baltimore: Paul H. Brookes Publ ishing Co. 

cultural differences / family involvement / advocacy / human 
services 

This book is a result of "A Cross-Cul tural Conference on 
Supports for Families with a Child with a Disability." held at the 
Johnson Foundation's Wingspread Conference Center in Racine, 
Wisconsin, June, 1988. The goals of the conference and the focus 

of the book ^ . i* i 

are to examine the concept of family support in a cross-cultural 
and cross-national context and to present its characteristics, 
comparing and contrasting developments in the nine participating 
countries. Discussions include financial assistance, education, 
employment, housing, recreation, respite care, disability rights, 
legislation, and the need for collaborative services. 



Edgerton, Robert B.; & Gaston, Marcia A. (Eds.) (1991). 

Tve seen it all!": Lives o f older persons with mentgl 
retardation in the community . Baltimore: Paul H. Brookes 
Publishing Co. 

older adults / case studies / community integration / 
de institutional ization 

This book documents the life histories of nine adults with 
mental retardation who have lived independently in the community 
for 30 years or more. The anthropologists who contributed to this 
work based their studies on unobtrusive observation, intimate 
conversation, and frequent personal contact with the nine 
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Dartlcloants From these observations, detailed portraits emerge 
Srelch'^SSrsin's background, family history, years in an 
Institution, and present-day life. 

Kiernan, Milliam E.; & Ciborowski. Jean (n.d.). 

data analysis / competititve employment / job retention 

As a means of documenting the numbers o^e5P1?y^5,***"]l^? 
develor'enHl disabilities, the Developmental "fiU^Sopiriis 
BoHon Children's Hospital conducted a survey of 1»629 agencies, 
facll iies and organizations throughout the U.S. Results from 
this sSrvei sSrve to confirm other data showing that the move to a 
c'ol emi'v^ IS Hoyment setting for ^he adult wit developmental 
disabilities is both realistic and financially sound. 

National Association of Rehabilitation Facilities (1989). 
»:^^n. pl.rv suop nrtpH .mnlovmpnt practices. Washington. DC: Author. 

success / Supported Employment Quality Indicators Profile / 
supported employment / model programs 

The primary purposes of this publication are to P»'esent 
information on (k) some of the best outcomes for Persons with 
sSve^e disabilities, and (b) the conditions f^^r which these 
niitrnmoc wPTP achieved Model programs are described ana 
?o„"S"o!;rire preslSied The%nltrun,ent, Supported Employment 
Quality Indicators Profile, is included. 

National Association of Rehabilitation Facilities (1989). 

<:nnn nrtPri Pmolovment 1^ eontext^ NARF's N '^rinf^?! Scooe $upPi>J:illd 
Fmplolmant si irJ^ 1 mpll C^-laJlg.. Washington, DC: 

Author. 

supported employment / data analysis / policy analysis 

This report contains the results of an in-depth survey 2034 
organizations that were ei ther'providi ng or P^ 
supported employment. Demographics, types of Pl/cements (e.g., 
enblave, mobile work crew), funding arrangements «J9es, cost 
effectiveness, are reported. Implications of ^^e study are 
discussed. A glossary and survey instrument are Included. 
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46. 

National Association of Rehabilitation Facilities (1990). 

1990 supported eroolovment resource guide . Washington, DC: Author. 

supported employment / literature reviews 

This resource guide Includes an updated listing of supported 
employment projects and personnel, a section on audio-visual 
materials, a listing of newsletters, and an updated bibliography of 
references on such topics as marketing, job accommodation, 
disincentives, quality of life, assessment, models, and 
transitional programming. 



47. 

Mason, Christine Y. (1990). 

The role of voluntary sel f - assessment in quality assurance . 
Washington, OC: National Association of Rehabilitation Facilities. 

supported employment / program development / program evaluation / 
success 

This monograph is one of three management monographs developed 
by NARF has developed to meet the needs of executive directors and 
program level managers who are developing and expanding their 
supported employment services. The other two management monographs 
are: Effective Management of Supported Employment and Consumer 
Choice and Satisfaction [see the following two entries]. All three 
publications combine up-to-date information with concrete 
suggestions for action. 



48. 

Mason, Christine Y.; Beziat, Chip; & Jaskulski, Tecla (1990). 

E ffective management of supoorted employment . Washington, DC: 
National Association of Rehabilitation Facilities. 

supported employment / program development / program evaluation / 
success 

The purpose of this management document is to help agencies 
adapt to supported employment by considering the broader context of 
management effectiveness, including management of both the timing 
and the processes used in facilitating change. It is designed to 
assist rehabilitation provid rs with a systematic evaluation of 
their administration of supported employment. The monograph also 
provides examples of effective strategies for supervising staff, 
negotiating with funding agencies, and allocating resources. A 
Supported Employment Self-Diagnosis checklist is included along 
with references. 
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Mason, Christine Y. (1990). 



Association of Rehabilitation Facilities. 

consumer satisfaction / Consumer Job Satisfaction Scale 

This document is based on direct exoeriences measuring consumer 

choile'anSTam'factiSn and jJo™ N^RpToJ^f ?d 

Consumer Job Satisfaction Scale, available from NARF for tieid 

testing. 

HcCaughrin, Wendy B.; & Rusch, Frank R. (1990) 



f;..nnorted emplnvmi^nt in m innis. A benefit-COSt ''^f ^ ^fj ^ ^V'^.V!^ ^ 
?ha fir." two years ( Vol . 7 .). Champaign : University of Illinois, 
Secondary T?ansitio n Intervention Effectiveness Institute. 

supported employment / Illinois / cost effectiveness 

This monograph tracks the benefit-cost analysis of supported 
emolovment projects in Illinois through their second year of 
oJerSmn (Jul? 1, 1987-June 30. 1988) and represents a beginning 
of the task of understanding the value of supported employment 
nroarams Data were obtained from several sources: (a) tne 
niinoTs Supported Employment Program (ISEP) database developed and 
;ain?ained by the University of Illinois "'"bana-Champa gn; b) 
Department of Mental Health and Developmental Disabiities.(c) 
Governor's Planning Council on Developmental Disabilities, and [Q) 
the Illinois branch of the U.S. Department of Labor. Appendixes 
include the Worker Characteristics Evaluation form, Benefit Cost 
Analysis. Job Coach/Co-Worker Involvement forms, and the Jod 
s2Ja>atiin forms. Raw data for each of the 519 supported employees 



are also included 
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Williams, Judith K. (Rippy) (1989). 
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A survey of post second a ry education ooportuni t 1 es pffgred 

trfttiffrgtbiir ^^^^^^r;^ 

in special ? f^ucation oroorams. Unpubl shed master s thesis, 
Southern Illinois University, Carbondale. 

Illinois / postsecondary education 

This study surveyed public community colleges in Illinois to 
ascertain their policies, services, adaptations, and accommodations 
for persons with disabilities. Results are presented. 
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52. 

U.S. Department of Education. Division of Innovation and 
Development. Office of Special Education Programs. Office of 
Special Education and Rehabilitative Services (1988). 

Tenth annual report to Congress on the implem entation of the 
Education of the Handicapped Act . Washington, DC: U.S. Government 
Printing Office. 

federal legislation / special education 

This report contains data and descriptions related to the 
activities that the Department of Education has undertaken to 
provide appropriate education for all children with handicaps. 

Chapter I provides national statistics on numbers of children 
receiving special education and related services, numbers of 
children with handicaps receiving special education In various 
settings, and the numbers of school personnel available and needed 
to provide such services. 

Chapter II presents a discussion of the circumstances under 
which students with handicaps exit from school, such as graduating, 
reaching maximum age, or dropping out. The chapter contrasts data 
for students with handicaps with data for nonhandi capped students. 

Chapter III focuses on the provision of services to infants, 
toddlers, and preschool children with handicaps. Extensive 
Information is provided regarding the activities of the various 
discretionary and entitlement programs with regard to young 
chl Idren . 

Chapter IV responds to the mandate to provide the results of 
OSEP monitoring of the State administration of EHA. In addition. 
It provides the results of projects funded under the State/Federal 
Evaluation Studies Program. Descriptions of ongoing 
congressionally mandated studies are also included. 



53. 

Foss, Paula D. (1990). 

Transition from school to community: What works for students with 

disabilities? Identification and evaluation of essential elements 

for buil ding effective transition mode ls. Unpublished manuscript, 
University of Central Florida, College of Education. 

BEST Program (Brevard's Exceptional Students in Transition) / 
Florida / mild disabilities / program evaluation 

This paper outlines and assesses the development, 
implementation, and relative effectiveness, at the end of one year, 
of a vocational training and transition planning program for 
students with mild disabilities in the Brevard County School 
District. Results show successful implementation of the program in 
all five participating schools. Implications for the future*, as 
the program begins a second year, are identified by way of the 
program evaluation. 
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54. 

Slovak, Irene (Ed.) (1990). 

BOSC directory: Facilities f or learning disabled. — 1990 gdUion - 
Congers, NY: BOSC Publishers. 

learning disabilities / directories 

This directory is targeted to parents and professionals who are 
Involved In the process of selecting schools, facilities, or 
independent living programs for learning disabled children. The 
contents of this monograph are arranged by state and include an 
index of facilities for people over 21. Many of the other problems 
often faced by parents and professionals are addressed by 11 
articles written by professionals in the field. Topics include 
ways of getting the youngster ready for a new facility and 
selecting a psychiatrist, psychologist, optometrist, and dentist. 



Ashton-Shaeffer. Candace; Malik, Patricia Barrett; Hood, Colleen 
Deyell; Kleiber, Douglas A.; & Lee, Laura L. (1990). 

Community integration, community adjustment and personal 
development of voung adults with mental retardation; An annotated 
bibliooraphv 1980-1990 . Champaign: University of minois, Office 
of Recreation and Park Resources, Department of Leisure Studies, 
Cooperative Extension Service. 

community Integration / literature reviews 

A number of categories, such as deinstitutionalization, 
transition to adulthood, attitudes, educational strategies, 
behavior management, community residential placement, and 
employment, are included in this cprapilatlon of journal references 
with abstracts. 



56 

West, Lynda L. (1989). 

Functional curriculum for transition: A resource guide. Columbia: 
University of Mi ssouri -Col umbi a, College of Education. 

curriculum / transition / functional assessment 

This guide is designed to provide the reader with information 
necessary to adapt or develop a functional curriculum for children 
and youth who display academic difficulties. An overview of 
functional curriculum is provided, along with specific details of 
its components and suggestions on how to develop a functional 
curriculum. The guide can also be used as a reference to 
educational programs that may already be functional in nature. 
Appendixes Include forms for the lEP, IVEP. student job match, job 
analysis, home leisure activities survey, parent transitic.i 
cuestionnai re, and a list of publishers. 
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57. 

Illinois State Board of Education (1990). 

Exit patterns and placement pra ctices among minois' special 
edMCation ioint agreements and districts for 1987-88 . Springfield, 
IL: Author. 

Illinois / special education / data analysis / outcomes of 
education 

This report is based on recently completed analyses of data 
reported to the State Board of Education by school districts and 
joint agreements (special education service units) on placements of 
children and youth with handicapping conditions in education 
settings and the modes of exits by which students receiving 
specialized instruction left the educational system in the 1987-88 
school year. Data from the 1987-88 school year were selected for 
analysis . 

Although exit and placement data have been reported to the 
agency for many years, the analyses presented in this report are 
the first provided by the Department of Special Eduation on 
variations among the special education service units in student 
exit patterns and placement practices. 



58. 

Sitlington, Patricia U; & Malouf, David (November, 1982). 

Preservice personnel preparation programs in career/vocational 
programming Jor^t he special needs learner. Exceptional Educational 

personnel preparation / vocational special needs education 

This article discusses concerns, guidelines, and trends in 
programming for special needs learners. Apparently, programs are 
responding to the needs of the field with a vari t - of program 
design and Implementation options. 



59. 

Zencius, Arnie H.; Davis, Paula K.; & Cuvo, Anthony J. (1990). 

A personalized system of instruction for teaching checking account 
skills to adults with mild disabilities. Journal of Aoolied 
g^Mvipr Analysis, 11(2), 245-252. 

curriculum / mild disabilities / monetary skills 

This study evaluated the efficacy of a personalized system of 
r?f!!?" }.^^^^ checking-account skills to persons with mild 
disabilities. Using a self-paced manual, eight participants in two 
groups were taught to write checks, complete deposit slips, and 
reconcile monthly bank statements. Four participants assessed for 
generalization from the classroom to community sites demonstrated 
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nearly perfect performance. A r^i^P^'"'*i:"«wn?'lS^y af?I? 
ScSS sUion occSrred sequentially for each skill on^^ JJ^^*- 
?r2ining using the sel f -paced manual Follo^ 
demonstrated that participants maintained the cnec^ 
skills. The results prov de evidence of ^he effecnven 
adaptability of a personalized system of instruction tu 
complex monetary skills to persons with mild disabilities. 

Persons, Harsha B.; Reid, Dennis H.; Reynolds. Jerry; i Bumgarner, 
Merle (1990). 

Effects of chosen versus assigned ^i^^s on the work PerJo^JJ"^« °^ 
persons with severe handicaps. Oournal of APPH^^ gehayior 
Analysis , U(2). 253-258. 

severe disabilities / job performance / choice behavior 

The effects of several choice-related variables on the work 

Tasks and when assigned to work on preferred tasks versus wh^ 
assigned to work on nonpreferred tasks. Results are discussea 
terms of the need to assess systematically the effects ot 
choice-related variables. 

"rton, Betty T. (Ed.) (1989). 

far.pr-Transitm n T"^t^tute training manual. Lawrence: University 
^Kansas, Department of Special Education. 

training manual / transition / personnel preparation / Kansas 

The training reflected in this manual is designed to I^IHH 
critical cSmSeJlncies for the professionals 
and delivering career-transition services to adolescents with 
3uab ittes ' TO enabU participants to bridge the gap from theo^ 
to oractlce, a problem-solving approach with a correlated case 
sJudJproSfdes school psychologists, vocational counselors, 
work-study coordinators, teachers, and special education 
:SJerJ?so'rs with opportunities to P^^^tice transferr ng the best 
practices- in career-transition to practical real world 

'^'"fhXaining sessions present the "reer-transition proce^ 
a future-oriented approach to prepare J^olescents to meet spe^ 
and general adult skill and role demands. ^^^^ J *PPr°^^L'^, of^*' 
on tha "next environment" strategy. Consequently, the foc^ of 
procramming involves environmental and individua. assessment to 

32 



31 



determine what skills are needed, how they will be acquired, and in 
what environments they will be performed. 

Included in the appendixes are a participant study guide and 
professional competencies from the Career-Transition Institute. 



S2. 

Sitlington, Patricia L.; Frank, Alan R. ; & Carson, Rori (1990). 

Iowa Statewide Follow-uo Studv: Adult adjustment of individuals 
with mild disabilities one year after leaving school . Des Moines: 
Iowa Department of Education. 

Iowa / follow-up studies / mild disabilities 

This study investigated the adult adjustment of a statewide 
random sample of 737 individuals with learing disabilities, 59 
individuals labelled behaviorally disordered, and 142 individuals 
labeled mentally disabled, all graduates of special education 
resource teaching programs. Results are reported in terms of: 
(a) general status information, such as marital status and living 
arrangements; (b) information about those competitively employed, 
such as wages, hours worked per week, and percent of living 
expenses paid; and (c) comparison of competitively employed vs. 
unemployed individuals, in terms of high school vocational training 
and work experiences. Information is also provided on the 
postsecondary education and training of those interviewed, as well 
as their overall "successful" adult adjustment. Data are compared 
across the three disability areas and across gender, where 
relevant. 



63. 

Sitlington, Patricia L.; Frank, Alan R.; & Carson, Rori (1990). 

Iowa Statewide Follow-uo Studv: Adult adiustment of individuals 
with behavior disorders one year after leaving school . Des Moines: 
Iowa Department of Education. 

Iowa / follow-up studies / behavioral disorders 

This study investigated the adult adjustment one year after 
leaving school of 130 individuals with behavioral disorders who had 
been graduated from special education programs throughout the state 
of Iowa in the classes of 1985 and 1986; the adult adjustment of 70 
dropouts from these same classes was also assessed. General 
adjustment areas investigated included: living arrangements, 
leisure activities, mechanisms used to cope with personal problems, 
and difficulties with law enforcement agencies. Percent employed, 
location of employment, hours worked, wages, status of job, fringe 
benefits, and source of help in finding a job are also reported. 
Employed versus unemployed individuals are compared in terms of 
gender, type of vocational training received in high school, and 
oaid employment during high school. Individuals were also asked to 
rate their high school experiences relative to their usefulness in 
preparing them for various facets of adult life. All results are 
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reported separately for graduates and dropouts and for students in 
resource teacher programs versus the more restrictive program 
models of special class with integration, special class with little 
integration, and self-contained special class. 



64. 

Gaylord-Ross, Robert; Siegel, Shepherd; Park, Hyun-Sook; Sacks, 
Sharon; & Goetz, Lori (Eds.) (1990). 

Readings in ecosocial development . San Francisco: San Francisco 
State University. 

social ecology / state-of-the-art reviews 

This volume of readings on an array of ecosocial variables and 
interventions is organized into six sections. It contains articles 
and book chapters on (a) Background; (b) Student Centered 
Variables: Assessment; (c) Student Centered Variables: 
Interventions; (d) Program-Centered Variables; (e) Systen,-Centered 
Variables; and jf) Research Methodology. 



65. 

Anderer, Stephen J. (1990). 

Oeterminino corooetencv in guardianshi p proceedings. Washington, 
DC: American Bar Association. 

guardianship / competency standards 

This monograph provides a framework to assist lawyers and 
judges in critically evaluating evidence in light of the statutory 
standards for making competency determinations. It also is 
intended for use by mental health professionals, legislators, and 
policymakers in determining sound evaluation standards and 
practices. 



66. 

Wilson, Phil (1990). 

A descriptive analv sis of OSERS Competition Number 84. 128. A 
(Priority Threel: " Transition from Schoo l or Institution to Work." 
Unpublished manuscript. University of Illinois, Transition 
Institute at Illinois, Champaign. 

competition analysis / model programs 

This paper analyzes the demographic characteristics of model- 
program participants, project goals, and outcomes in relation to 
OSERS guidelines in the competition application. Project 
continuation, dissemination, and replication activities are 
summarized. Barriers to achieving desired outcomes and model 
program replication reported by projects are identified. 
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67. 

Gonzalez, Patricia A. (n.d.). 



An analysis of Federally Funded Model Programs for Enhancing 
Postsecondarv Potions among Youths with Disabi lities fCFDA 
84.0236) . Unpublished manuscript, University of niinois. 
Transition Institute at Illinois, Champaign. 

competition analysis / model programs 

This paper describes the demographic characteristics, purposes, 
activities, outcomes, and barriers associated with these model 
projects. Analyses of these variables are re^iorted and discussed 
In relation to seven primary research questions: 

1. What were the demographic characteristics of the 84.023G 
projects? 

2. Old the purposes of the competition, as expressed In the 
OSERS Request for Proposal (RFP), match those expressed by the 
individual projects in their final report? 

3. Were the activities proposed in the OSERS RFP actually 
conducted by the individual projects? 

4. Were the activities outlined in the project proposals 
actually conducted? 

5. Did the achieved outcomes, as described in the final 
reports, match the desired outcomes expressed by OSERS in the RFPV 

6. Were the anticipated outcomes described in the project 
proposals actually achieved? 

7. What barriers (if any) to achieving the anticipated 
outcomes were reported by the 84.023G projects? 



68. 

Enchelmaier, John F. (1990). 

Descriptive analysis of Competition 84.078 C: Post Secondary 
Educatio n Programs for Handicapped Persons - Demonstration 
Pro.iects . Unpublished manuscript. University of Illinois, 
Transition Institute at Illinois, Champaign. 

competition analysis / model programs 

In 1985, the Office of Special Education and Rehabilitation 
Services funded 14 projects under the Postsecondary Education 
Programs for Handicapped Persons (CFDA 84.078C) competition. 
Projects were subjected to descriptive analytic techniques to 
develop profiles of program demographics, purposes, activities, 
outcomes, and barriers to effectiveness. Findings indicated the 
development of a wide variety of programs across two broad 
dimensions: support structures in postsecondary formal college 
level programs and those Involved with the assessment, vocational 
training, placement and employment support dimension. A number of 
programs combined elements of both dimensions. Projects were 
largely in conformity with the OSERS guidelines, but because of the 
broadness of the competition parameters, considerable variation in 
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Interoretatlon of cofflpetltion objectives was observed. Outcomes 
rSsSued in the development of model programs for support based 
S'pS" innovative curricSla, application of ""P^^^lf J^^^"?^ ^es 
models of peer support, assessment training and placement services, 
SSrihe delelopmeSt of some limited consortium functions 
Extensive dissemination of materials to provide ^nfj'^;;^ °" 
regarding projects also occurred. Major barriers to P^^oject 
^ffe^fiSlne^s included resources (both fin^ 

lack of adequate time for planned activities, and the setting or 
unrpalistic aoals This paper calls for narrowing competition 
TaJaSleUrl al a mians of Sl?ter focusing future competitions and a 
research base to improve dissemination of model project 



informat ion . 
69. 



Faas. Larry A.; D'Alonzo, Bruno J.; & Stile, Stephen W. (1990). 

Personality patterns of successful and ""successful adults with 
learning disabilities. rr ?^p«>r Development for S?<cefttlon»l 
Individuals , lid), 1-12. 

learning disabilities / adults / outcomes of education / 
personality traits 

The purpose of this research is to address the 
unemployment/underemployment issue for adults with 'earning 
disabilities by examining predictability of """school -related 
factors (e.g.. personality, student ability level). Of variables 
examined vlrbal IQ was clearly the best P'^f ^^^^^^ .J^f.,,, 
school employment success. Among personality types. Pe^sister base 
was a significant predictor. Exploratory use of the Process 
Communication Model and Personality Pattern {"^ej^o'^y/Pf^^^^.^^. 
provide a viable basis for increasing understanding of students and 
adults with learning disabilities. 

70. 

Halpern, Andrew S. (1990). 

A methodological review of follow-up and follow-along studies 
tracking school leavers from special education. Cf^rp^r 0?velppment 
for Excepti ffnai Individuals, 11(1), 13-27. 

follow-up studies / special education / outcomes of education / 
literature reviews 

This article analyzes existing literature with the goal 
identifying appropriate guidelines for conducting future follow-up 
or follow-ilong studies of special education students in transition 
from school into adult communities. 
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71. 

Szymanski, Edna Mora; Hanley-Maxwell , Cheryl; & Asselin, Susan 
(1990). 

Rehabilitation counseling, special education, and vocational 
special needs education: Three transition disciplines. Career 
Development for Exceptional Individuals. i3{l)» 29-38. 

rehabilitation counseling / special education / vocational special 
needs education 

This paper explores the involvement of three key professions, 
rehabilitation counseling, special education, and vocational 
special needs education, in providing transition services. A brief 
review of background and recent changes in employment preparation 
of students with disabilities is followed by descriptions of the 
three professions and their involvement in this area. Finally, 
recommendations for a three-level transdisclpl inary approach to 
service delivery is presented. 



72. 

Appell, Mel (1990). 

A study of the field and student Initiated research transition 
applications FY'89. Career Development fo r Exceptional 
Individuals. 11(1), 39-44. 

research analysis / transition / Office of Special Education 
Programs (OSEP) 

This review of the 1989 Student Initiated Research (SIR) and 
Field Initiated Research (FIR) transition proposals represents an 
attempt to better understand the worth of the research effort -- 
its usefulness and practical value in terms of the transition from 
school to work. Professionals in the field of transition for 
people who are handicapped should gain a better understanding of 
whether their transition proposals support the needs of these 
people and whether their efforts are viable in these open 
competitions. 



73. 

Miller, Robert J.; La Follette, Marsha; & Green, Kathy (1990). 

Development and field test of a transition planning procedure 
1985-1988. Career Development f or Exceptional Individuals . 13(1), 

Transition Planning Procedure (TPP) / Individualized transition 
plans (ITP) / Iowa / program development 
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The purpose of this transition study was to develop a planning 
procedure designed to Increase the opportunity for students In 
secondary special education programs to be referred to and receive 
appropriate community services after graduation. 



74. 

Steere, Daniel E.; Wood, Robin; Panscofar, Ernest L.; & 
Butterworth, John, Jr. (1990). 

Outcome-based school -to-wcrk transition planning for students with 
severe disabilities. Career Development for Exceptional 
Individuals . 57-69. 

outcome-based planning / severe disabilities / quality of life / 
individualized transition plans (ITP) 

This article describes a planning process that involves 
clarification of individualized outcomes that serve as a major 
guide In transition planning and subsequent employment processes. 
Outcome-based planning, which Is concerned with qual 1 ty-of -1 1 fe 
outcomes or life-long goals, provides a framework for the 
development of an Individualized Transition Plan (ITP), which 
focuses on graduation goals, and an Individualized Education 
Program (lEP), which focuses on annual goals and subordinate 
object i ves . 



75. 

Bullis. Michael; & Egel ston-Dodd , Judy (1990). 

Priorities in the school -to-communi ty transition of adolescents who 
are deaf. Career Development for Exceptional Individuals . 11(1), 
71-82. 

hearing impairments / transition / barriers / research reports 

The study presented in this article sought to identify spec1*^lc 
problems to guide efforts to improve transition services for 
students who are deaf. Methodology is described, followed by a 
presentation and discussion of the results. 



76. 

Cross, Tracy; Darby, Bruce; & D'Alonzo, Bruno J. (1990). 

School drop-out prevention: A multlfaceted program for the 
Improvement of adolescent empl oyabi 1 i ty , academic achievement, and 
personal identity. Career Development for Exceptional Individuals . 
U{i), 83-94. 

dropouts / Louisiana / career development 

This article describes a comprehensive program at Louisiana 
Tech University involving at-risk high school students from north 
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Louisiana. The multlfaceted nature of the program, which is 
described, was designed to address one of the major goals of the 
OTPA Program (e.g., increasing employabil i ty through increasing 
educational advantages for otherwise at-risk students). Results 
are discussed in light of work experience, educational experience, 
and personal growth. 



77. 

American Association of University Affiliated Programs for Persons 
with Developmental Disabilities (1989). 

1989 resource ouide to organizations concerned with developmental 
handicaps . Silver Spring, MD: Author. 

directories / American Association of University Affiliated 
Programs (AAUAP) 

This 1989 AAUAP guide provides contact information for its 
staff, members, government agencies and programs, interest groups, 
and special projects and programs. 



78. 

Pond, Sharon (1990). 

Idaho Transition Pro ject. CFDA Number 84.158C. 1989-90: Final 
report . Boise: Idaho State Department of Eduation, Special 
Education Section. (Comp. No. 84.158C - OSERS File No. 188) 

final reports / Idaho / Interagency cooperation 

This final report contains the project's brochure, "Interagency 
Transition of Youth with Disabilities," which describes transition 
in the state and includes samples of the "School -based Transition 
Checklist" and "Individual Transition Plan." Samples of three 
parent guides cover financial and medical benefits, training and 
employment opportunities, and recreation and leisure benefits for 
youth with disabilities in Idaho. The 1990 executive summary of 
Idaho*s follow-along project is Included in the appendixes. 



79. 

Stodden, Robert A. (1990). 

The Hawaii T ransition Effectiveness Program: Final evaluation 
ygPOrt. Honolulu: University of Hawaii. (Comp. No. 84.158C - 
OSERS File No. 187) 

Hawaii / final reports / interagency cooperation 

This Is the final report of the Cooperative Model for Planning 
and Developing an Evaluation and Intervention Program to Increase 
the Effectiveness of Transition Services to Handicapped Youth 
Project (Cooperative Models Project). The project addressed 
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concerns/needs as documented nationally and as '"ecognized in local 
serSue delivery plans for handicapped youth transit oning^ 
secondary school to postsecondary school environments. ^^OJ^^J 
»rtivitiis fell within the realm of three major need or goal areas, 
m ti illn and Operational i ze a cooperative model for improving 
thi aJaiUbilM'd quality of transition services for handicapped 
voSthb) to implement and evaluate the cooperat ve model as a 

JeSoSit^aiion ^ojlct with ^^n^l^rJ.r^^LStrzI' ^f cJfvS 
transition activities, and (c to institutionalize effective 
ellSents of the demonstrated model, producing outcomes to be 
?icrrpo^a?ed into existing service-delivery 5| ° ^ 

and dissemination. Included in the appendixes are ^^J^^^ "^^ 
fSr transition planning, procedures for conduct ng a fating to 
develop an Individual Transition Plan, an Individual Transition 
pHnl follow-up data, samples of interagency agreements, foilow-up 
questionnaires, and a product listing. 



Learning Disabilities Consortium (1990). 

mnpqp transition fvideo production!. Charlotte, NC: Central 
Piedmont Community College. 

learning disabilities / postsecondary education / North Carolina / 
video productions 

This video targets high school students with learning 
disabilities who are considering college i" J.J^^Vi^^f.^^'"^'" 
format, college students with learning disabilities discuss 
challenges and opportunities they found as freshmen. The 
presentltlon offers advice to prospective college students ^^fcing 
the transition from a high school environment to a college setting 



81. 



Institute for the Study of Family. Work, and Community (1987), 
Improving th «> options of handlrftppftd ^ " "'^^ "^^Tf ,pnxr 

Document Reproduction Service No. ED Z93 Z/l) 

mild disabilities / vocational special needs education / success / 
model programs 

This report describes both obstacles to and opportunities for 
improving the ability of vocational education P'^PSJ^^'^to serve 
students with mild learning handicaps (i.e, "'ental retardation, 
learning disabilities, or emotional disturbance). ?^^ed on visits 
to 30 programs that have been successful with learning handicapped 
students, the report makes recommendations about a ""JD?';. 
aspects of vocational education, including effective teach ng 
strategies, organization of the vocational curriculum, modified 
teaching "iterials, extra classroom assistance, Interdepartmental 
coordination, teacher training, transition services, and 
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administrative support. In addition, the state and federal policy 
inpl icat ions are specified. 



82. 

Keystone Area Education Agency (1983). 

Vocational & social outcomes with mentally handicapped adults: A 

longitudinal study . Final report . Elkader, lA: Author. (ERIC 
Document Reproduction Service No. ED 297 539) 

Iowa / final reports / outcomes of education / rural areas 

This final report concentrates on conclusions and 
recommendations from a three-year longitudinal study of 48 mentally 
retarded adults, who were graduates or dropouts from senior high 
schools in six rural Iowa school districts during academic years 
1976-1982. Using data from structured interviews, the study sought 
to <issess social and vocational outcomes to determine needed 
curriculum and support service changes in secondary school special 
education programs. Summary recommendations supported by data 
include the need for affective education, direct teaching of 
cash-credit management and leisure activities, and expanded student 
mainstreaming in nonacademic areas. Further, recognition that 
parenting will continue beyond graduation should be reflected in 
preparation programs designed specifically for parents of EMH 
students. A full spectrum of posthigh school services such as 
sheltered workshops and competitive employment is also recommended, 
as well as curriculum provisions that focus specifically on the 
postschool adjustment phase. Additional instructional and support 
recomendatlons address such areas as consumer education, 
work-experience and work-study support services, student 
participation in school activities, sex education, tax preparation, 
and preparing employers. Both the short and long forms of the 
interview are included in appendixes. 



83. 

Bounds, Betsy (1990). 

Continuo us Comprehensive Transition Model: Final report . Tucson: 
Tucson Unified School district. (Comp. No. 84.158C - OSERS File 
No. 134) 

Arizona / final reports / Project CCTH (Continuous Comprehensive 
Transition Model) 

The Project CCTM (Continuous Comprehensive Transition Model) 
final report identifies its seven major goals, products developed, 
processes involved, and evaluation activities. Outcomes of this 
transition planning and implementation project include increased 
training and employment nnortunities for students, smoother 
transitions, increased interagency cooperation. Improved vcational 
assessment, and more student integration into regular vocational 
cl asses . 
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84. 

Rothstrom, Ray S. (1990). 



roonerative Mo dels for Planning and Dgvelo Dlna Transition ServK^?-- 

VlS^Ln^rnrH ^SfK sale.!.; Oregon Department «J,Ed3"^^^^°",i 
SpecUi Education Division. (Comp. No. 84.158C - 0StR5 M le no. 

181) 

final reports / Oregon / Transition Team Hodel 

This final report discusses the purpose of the project, which 
was to develop, field test, revise, and iBiplenent a model for 
improving secondary special education and trans tion services 
throughout Oregon. The model, called the Transition Team Model, 
place! ultimate opportunity and responsibility for change at the 
local level through the development of community transition 
teams.- These lo?al teams are made up of key stakeholders in the 
iransition process, including school distr ct P^^j^^JJ^^;,^^" . 
agency personnel, community members, parents, and students with 
disabilities. Teams are responsible for developing and „ 
implementing annual plans for improving secondary special education 
and transition services in their own communities. 

During the course of the project, 33 local communities, both 
rural and metropolitan, participated and benef tted Ir°;! 
activities. The procedures and materials developed throughout the 
project serve as a foundation for the state Implementation and 
Maintenance of the project. In addition, a computer zed management 
information system, developed by project staff. fjciMtates 
statewide information sharing and program evaluation efforts. 

85. 

Quinn, John R. (1990) . 

Fin.l evalu ; .tion report: Faster Seal ^oclgtY °f ^^^^"^f.^^ j r n r 
Hebron: Easter Seal Society of Connecticut. (Comp. No. B4.158C 
OSERS File No. 185) 

Connecticut / final reports / Interagency cooperation / leisure 
skills 

This transition project»s final report describes an 
interagency, statewide initiative for developing more e^^ective 
transition planning and service delivery options for secondary 
handicapped youth in Connecticut. ^^,^nr\^ 

During the first year, a Transition Assistance Liaison Council 
(TALC) was established to examine the systemic issues related to 
cooperative planning, expansion of transition related services, and 
evaluation of service outcomes. This council included ^ 
representation from the critical state agencies and consumers and 
service oroviders* advisory councils. 

Products related to ^-tivitles of the TALC include state agency 
cooperative agreements anu position papers on Program Development, 
Program Evaluation. Personnel Development, Needed Transition 
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Service Options, Transition Planning and Case Coordinati an. Funding 
of Transition Services, Other Aspects of Community Life, and 
Development of Individualized Transition Plans. 



86. 

Faina, Anthony G. ; Bass, Thomas; Cutchins, Russell; & Pennino, 
Bonita (1990). 

Virginians approach to serv ices for transitioning vouth and vounq 

ft^Mlt? With ^<1$^^i1U1g$; Prelect VAST: Final report. Richmond: 

Virginia Department of Education, Division of Special Education. 
(Comp. No. 84.158C - OSERS File No. 131) 

case studies / final reports / Virginia / Project VAST Tracking 
System (VTRACK) / interagency cooperation 

The purpose of this project was to demonstrate a model for 
Interagency transitional planning and case-management services and 
to institutionalize the model by the establishing formal statewide 
interagency agreements for transitional services. 

The project was designed to: (a) provide an innovative 
demonstration model, which establishes a process at the state and 
local levels to ensure that education, rehabilitation, and adult 
service agencies provide cooperative longitudinal transition 
planning and service delivery for youth and young adults with 
disabilities; and (b) that these agencies collectively evaluate the 
effectiveness of the statewide service delivery system. This final 
report highlights a menu-driven system, VTRACK, which allows 
professionals to utilize a client file-management system. 



87. 

Hull. Marc (1990). 

A Statewide Model for Cooperative Planning and Developing 
Transitional Services (6008730 154-89): Final report . Burlington: 
University of Vermont, Department of special Education. 
(Comp. No. 84.158C - OSERS File No. 182) 

final reports / Vermont / interagency cooperation 

The major components of this planning and implementing 
transitional services project are described in this final report. 
Appendixes Include Post-School Indicators Follow-Along Instrument, 
Secondary Monitoring Instrument, Samples of Local Core Team 
Transition Planning Procedures, Post-School Needs Assessment, 
Individual Transition Plan, Cooperative Planning Model Satisfaction 
Questionnaire, and Vermont Statewide Model for Cooperative Planning 
Satisfaction Survey Summaries. 



13 



42 



88. 

Schenck, B. J. (1990). 



Alachua County. (Comp. No. 84.158C - OSERS File No. ise; 

final reports / Project Life LAB / Florida / interagency 
cooperation / barriers 

The primary goal of Project Life LAB was to Identify agency 
barriers to a successful transition and to develop and implement a 
cooperative planning program of integrated transitional services 
for handicapped youth. Included in this final report are the 
following appendixes: Post School Survey Instrument. Parent Survey 
Instrument, Interagency Survey, Employer Survey. Individual 
Transition Plan, Interagency Handbook, and Life LAB Brochure. 

89 . 

Gaylord-Ross, Robert; & Siegel, Shepherd (1990). 

Final report! The Car eer Ladder Program. San Francisco: San 
Francisco State University, Department of Special Education. 
(Comp. No. 84.158L - OSERS File No. 172) 

final reports / California / mild disabilities / Career Ladder 
Program 

The final report of the Career Ladder Program describes this 
project's success in meeting all its objectives and in being 
responsible for the continuation of this model in San Francisco 
under the new name of Transition Opportunity Program, a 
school/rehabilitation partnership funded at approximarely $600,000 
annually. Refer to Entry Nos. 24 and 25 of this volume for related 
articles. The following entry (No. 90) describes this project s 
video production. 

90. 

Calvello, Michael (Producer) (1990). 

Career Ladders [video production]. San Francisco: San Francisco 
State University, College of Education, Department of Special 
Education; and Alturas Films. (Comp. No. B4.158L - OSERS File No. 
172) 

mild disabilities / video productions / California / Career Ladder 
Program 

This video highlights participants, staff, and employers in the 
Career Ladder Program, a project which began in 1985 and serves 
young adults with mild disabilities who are transitioning from high 
school to the world of work. Components of the program include 
vocational training in community settings, full participation by 
students In a peer group, and long-term support. This network 
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of support services supports students* climb up the "career 
ladder." 



91. 

Courtney, Claire (1989). 

Traumatic brain in.iurv work arouo: Fin^l repQrt ^ bg^t practigg? 

for serving persons with traumatic br ain in.iurv in the vocational 
rehabilitation progra m. St. Paul, MN: Program Planning and 
Development, Division of Rehabilitation Services. 

traumatic brain injury (TBI) / vocational rehabilitation / 
Minnesota / interagency cooperation 

This guide Is intended to be used by vocational rehabilitation 
staff who are providing services to individuals with brain 
injuries. Materials are organized in a way that provides ^'nts and 
considerations for each step of the vocational rehabilitation 
process . 



92. 

Mount, Beth; & Zwernik, Kay (1988). 

It's never too earlv. It*s never too late . A booklet about 
personal futures planning for persons with developmental 
disabilities, their familie s and friends, case managers, service 
providers^and advocates . St. Paul, HN: Metropolitan Council. 

personal futures planning / community integration 

This introduction to personal futures planning is written for 
family membars and advocates. The goal is to present personal 
futures planning as a process and to provide a rationale for using 
it as well as a basic understanding of its components. 



93. 

Finn, David M.; & Tazioli, Pam (1989, March). 

Cleaning out the wheelbarr ow: Planning appro priate assessments for 
transi tion . In Education and the Changing Rural Community: 
Anticipating the 21st Century. Proceedings of the 1989 ACRES/NRSSC 
Symposium. (ERIC Document Reproduction Service No. ED 315 214) 

interagency cooperation / rural areas / transition / assessment 
techniques 

This paper discusses the issues surrounding interagency 
transition procedures and introduces a guide for helping agency 
personnel define problems with the transition process. It also 
discusses strategies rural providers can use to plan efficient 
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interagency transition procedures as well as components of 
assessment tools that facilitate transition. 

M?Gaughey, Martha 0. (1990 [1988]). 

rr ncc^no thP btidQ*" An analv ^1< nf integrated emplomnt f"tcyg 

Brandels University. Ann Arbor, MI: U-M-I Dissertation 
Information Services. 

competitive employment / job retention / program development 

This study was designed to obtain information regarding the 
predictors of the following supported and competitive employment 
outrnmes* (a) State and program placement rates, and 
{£) iSd iidiSls' re?entioS. The Study's theoretical Jj^jewoj-R was 
based on an ecological model containing three °J P?^^"^^*^ 

determinants: state economic and soc opol 1 tical "J^r^' 
employment training-program characteristics. "J^^^^"^ 
characteristics. Based on data from a national survey of 
vocational rehabilitation facilities, placement rates for 49 states 
and 1.041 programs were analyzed. Retention outcomes «ere exam ned 
for 727 persons in competitive employment and for 115 individuals 

'ro?icJ1mpl?i^^^^^^^^ discussed. The findings indicate that 

training in nonsheltered employment settings should be "fed 
Increasingly. Further research regarding the relationship between 
federal and state employment program ^"n<J^"9^strategies and 
integrated employment outcomes is recommended, as well as continued 
examination of other macro-level and program-level environmental 
Indicators. 

95 

University of Oregon, College of Education, Specialized Training 
Program (1988) . 

Supported employment. " In vour best interest" [video production]. 
Eugene: Author. 

video productions / Oregon / supported employment 

This 8-1/2 minute program video is specifically designed to 
introduce the concept of supported employment to P^^I^ate sector 
employers in Oregon, but its usefulness may extend to other states 
and to public-sector employers as well. Featured statements by 
Oregon Governor Neil Goldschmidt, employers, employees, and oiners 
emphasize the benefits of supported employment and the support 
strategies that lead to success in the workplace. ^"P^jved 
community and employee relations are highlighted as major Potential 
benefits, as well as access to a training technology that leads to 
quality work. The video focuses on several support resources 
available to participating businesses, including state government, 
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co-workers, support organizations, local employment councils, 
higher education, and other businesses involved in supported 
employment. 



Service Employees International Union, Local 6; & Washington 
Supported Employment Initiative (1989). 

Working people: Supported emp loyment and labor unions [video 
production and document]. Seattle: Washington Supported 
Employment Initiative. 

video productions / Washington / organized labor / supported 
empl oyment 

This 10-roinute video and accompanying document provide a strong 
rationale for convincing union leaders to participate in developing 
supported employment. Issues, barriers, and benefits to both 
unions and clients are presented. A glossary of union terms is 
provided. 



97. 

lanacone, Robert N.; & Leconte, Pamela J. (1986). 

Curriculum-based vocational assessment: A viable response to a 
school-based service delivery issue. Career Development for 
Exceptional Individuals , £(2), 113-120. 

curriculum-based assessment (CBA) / vocational evaluation / program 
development 

This article identifies efficacy issues and practitioner 
concerns that have evolved from experiences with school-based 
assessment; provides a rationale for developing program 
alternatives; and presents a planning process that responds to 
identified service-delivery issues while meeting the intent of the 
recent statute. 



98. 

Mancuso, Laura L. (1990). 

Reasonable accommodation for workers with psychiatric disabilities. 
Psychosocial Rehabilitation Journal . 3-19. 

psychiatric disabilities / accommodations / Americans with 
Disabilities Act of 1990 

When the provisions of the landmark Americans with Disabilities 
Act of 1990 become effective and the corresponding regulations are 
implemented, most employers will be required to make "reasonable 
accommodations" for workers with disabilities. Although similar 
legal requirements have been in place for certain employers since 
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the 1970s, there is little evidence that accowiaodations have been 
made for persons with psychiatric disabilities. Given the high 
rate of unemployaient among this population and the increasing 
numbers of consumers being placed in competitive work settings 
through supported employment programs, there is a pressing need for 
widespread education about reasonable accommodation within the 
mental health field. This article explains the legal basis for 
reasonable accommodation and provides examples of how it may be 
applied to benefit workers with psychiatric disabilities. 



99. 

Roessler, Richard T.; Brolin, Donn E.; & Johnson, Jodi M. (1990). 

Factors affecting employment success and quality of life: A one 
year follow-up of students in special education. Career 
Development for Exceptional Individuals. 11(2), 95-107. 

follow-up studies / special education / quality of life 

This article profiles employment and qual ity-of-1 ife outcomes 
of students currently in special education. The current study 
isolates factors that are positively related to employment success 
and quality of life. Recommendations to improve transition 
planning and support services are presented. 



100. 

Repetto, Jeanne B.; White, Warren J.; & Snauwaert, Dale T. (1990). 

Individualized transition plans (ITP): A national perspective. 
Career Development for Exceptional Individuals . ii(2), 109-119. 

individualized transition plans (ITP) / interagency cooperation 

This article reviews the implementation practices of 46 states 
and territories regarding the individualized transition plan. 
Commonalities across states with regard to these practices are 
di scussed . 



101. 

Heal, Laird W.; Copher, Oanell I.; & Rusch, Frank R. (1990). 

Inter-agency agreements (lAAs) among agen-ies responsible for the 
transition education of students with handicaps from secondary 
schools to post-school settings. Career Development for 
Exceptional Individuals . ii(2). 121-127. 

interagency cooperation / model programs 

This article presents results from an examination of the value 
of the activities and characteristics of interagency ag> . ements 
(lAAs) of OSERS model demonstration projects. MethodolOv;> and 
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results are described and should be helpful to agencies forming or 
revising lAAs. 



Moore, Stephen C; Agran Martin; & McSweyn, Gary Ann (1990). 

Career education: Are we starting early enough? Career 
Develooment for Except ional Individuals. il(H)» 129-134. 

career development / curriculum / Utah 

The purpose of the study presented in this article was to 
assess the extent to which special education teachers provide 
vocational/career education to younger students. Specifically, 
special education teachers at the elementary, junior high, and 
middle school level teaching in Utah schools were surveyed to 
determine the frequency and type of vocational/career education 
they were providing to their students. 



103. 

Elksnin, Linda; & EUsnin, Nick (1990). 

Using collaborative consultation with parents to promote effective 
vocational programming. Career Develooment for Exceptional 
Individuals . U{2), 135-142. 

parent Involvement / career development / transition 

This article discusses the use of collaborative consultation to 
maximize development of vocational programming for adolescents with 
disabilities. 



104. 

Stowitschek, Joseph J.; & Kelso, Cheryl A. (1989). 

Are we in danger of making the same mistakes with ITPs as were made 
with lEPs? Career Develooment for Exceptional Individuals . li.{2), 
139-151. 

individualized transition plans (ITP) / individual educational 
plans (lEP) / policy analysis 

This article examines the problems of individual education plan 
utilization and compares it to the developing use of individual 
transition plans. Based on their critique, the authors recommend 
policy and procedural changes, as well as research directions, to 
increase the likelihood of ITPs becoming functional tools in the 
transition to adult lif'? of youths with handicaps. 
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Steere, Daniel E.; Pancsofar, Ernest; Wood, Robin; & Hecimovic, 
Anton (1990). 

Principles of shared responsibility. Career Development for 
Exceptional Individuals. 11(2). 143-153. 

transition / program implementation / Principles of Shared 
Responsibil ity 

Effective school -to-work transition-planning approaches for 
students with severe disabilities are based not only on empirical 
data, but also on clear guiding principles. This article contains 
a description of a philosophical basis for school -to-work 
transition among students with severe disabilities, organizes these 
values in a hierarchical fashion and provides recommendations for 
implementing the resulting principles. These Principles of Shared 
Responsibility provide a direction as well as a basis for 
evaluating future transition efforts. 



Buliis, Hichael; Bull, Bruce; Johnson, Brian; Johnson, Patricia; & 
Kittrell, Ginger (1990). 

School-to- communitv transition exoeriences of hearing T^P^^red 
adolescents and vouno adults in the northwest. Monmouth, OR: 
Western Oregon State College, Teaching Research Division. 

hearing impairments / final reports / Pacific Northwest 

This final report describes the results of a three-year study 
of the school-to-cofflfflunity transition of young adults with hearing 
impairments. An overview of transition, methodology, results of a 
follow-up component, and results of the follow-along study are 
presented. Included in the appendixes are questionnaires, forms, 
and exemplary transition-program characteristics. 
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U.S. Department of Education, Office of Special Education and 
Rehabilitative Services, Division of Innovation and Development, 
Office of Special Education Programs (1990). 

Twelfth annual report to Cong ress on the implementation of thg 
Education of the Handicapped Act. Washington, DC: U.S. Government 
Printing Office. 

Education for All Handicapped Children Act of 1975 / program 
evaluation / data analysis / special education 

This is the 12th annual report prepared to provide Congress 
with a continuing description of the U.S.'s progress in providing a 
free appropriate public education for all children with handicaps. 
The report is divided into four chapters. 

50 
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Chapter 1 provides national statistics on the number of 
children who received special education and related services in 
1988-1989, the educational placements of students, and the number 
of personnel employed and needed to provide services to children 
and youth with handicaps. 

Chapter 2 discusses the implementation of Part H of the EHA, 
which is designed to improve early intervention services for 
handicapped infants, toddlers, and their families. It also 
describes the Preschool Grints Program, provided under Section 619 
of Part B of the EHA. This program is designed to ensure the 
availability of a free appropriate public education for all 
children with handicaps age 3-5. 

Chapter 3 examines data relating to the transition of 
secondary-age students with handicaps, including patterns of course 
taking in comprehensive high schools, exiting status of special 
education students, and services anticipated to be needed by 
exiting students with handicaps. The chapter also details efforts 
at the state and federal levels to evaluate the outcomes of 
students in transition, both in and out of school. 

Finally, Chapter 4 describes the provision of financial 
assistance tc state and local educational agencies through formula 
and discretionary grant programs to support the delivery of 
services to children with handicaps, as well as fede'al efforts to 
review and monitor the development and implementation of state 
policies and procedures for the education of children with 
handicaps . 



108. 

Rusch, Frank R. ; Hughes, Carolyn; McNair, Jeff; & Wilson, Philip 6. 
(1989). 

Co-worker involvement scoring manual and instrument . Unpublished 
manuscript. University of Illinois at Urbana-Champaign . 

co-worker involvement / assessment techniques 

The Co-worker Involvement Instrument allows employment training 
specialists and job supervisors tp estimate co-worker involvement 
with employees (target employees) after job placement. This 
instrument is based upon research that assumes that co-worker 
involvement enhances job performance as a result of social 
interactions between target employees and their co-workers. 
Greater co-worker involvement in conjunction with employment 
training specialist (ETS) assistance, for example, may be 
associated with an increased likelihood of job retention, greater 
work productivity, and enhanced cost effectiveness of employee 
training methods. 

The primary purpose of the Co-worker Involvement Instrument is 
to assess the extent to which co-workers are Involved with target 
employees at specific job placements. This instrument is a 
companion to the Co-worker Involvement Training Manual that 
describes interventions for increasing co-worker involvement to 
target employees. 
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SuUer-Azaroff, Beth; & Gillat. Alex (1990). 

Trends in behavior analysis in education. Imrn^) Pf APPl1fi<< 
ff,||Avinr Analysis. Ul*). 491-495. 

behavior analysis / education 

The preparation of the ,)f>Mrn?l f gPP^^tf ^^^AlWi SUnlidld an 
RepriSt Series: ft^h^vlftf AnalY?1S In F^M^^Ugn ( 988) P^ovidea an 
»nAfi«.f itn4 tw tn survpv and analyze trends in the field, as reriectBu 

bW? ca?ioSs Jou?Xal' ^^^^nS^r^^'h^S'L^U'd^c ?n?nS 

SJhkvior-analytic papers on educational i?Pi",.J"„J"" ^^"^ 
and its contents undergoing some ^"^e'*®? Ji"?, cSndSct has 
Melcome shifts. Although the concern J^Sed 
diminished somewhat, that topic font nues to ^« ^JPj^'^^"^^ have 
SiBultaneouslY. reports of social skills and language studies nave 
accee?a?ed bit analyses of academic performance have dec! ned. 
Explanation^ for the findings remain speculative, but behavior 
anklysts are encouraged to address these areas of social need. 

O'Reilly, Mark F.; Green. Gina; & Braunl ing-McMorrow, Debra (1990). 

Self-administered written prompts to teach home J"ident prevention 
skills to adults with brain injuries, .lourn^l Pf Applied gehaylor 
Analvsis . ii{4). 431-446. 

traumatic brain injury (TBI) / safety / self-control training 

This study evaluated the use of written checklists and task 
analyses as sel f -admini stered prompts to teach home accident- 
;?evJntion skills to four adults with brain njuries. Subsequent 
to baseline, participants used written checklists that ^«»e"^J^1ed 
potential ii-home hazards but did not prompt behaviors necessary 
for hazard remediation. To prompt appropriate ^^f P0"<*^"?» 
necessary, written Individualized task analyses, J jcorporating 
specific behavioral steps for correcting hazards that participants 
had failed to remediate during the checklist phase, were used. 
These were subsequently faded to transfer stimulus control to the 
nafural condUlons. A multiple-probe tec^inique across par c pant 
and settings was used. Results indicated that the checklist alone 
was sufficient to Increase appropriate responses to many of'U\Q 
potential hazards. Individualized task analyses, when needed, 
resulted In appropriate remediation of all potential jap^'^s. 
Generalization to untrained potential hazards occurred Jo some 
degree for all participants. Follow-up results showed that most 
skills trained were maintained over a one-month period. 

Blerman, Karen Linn; & Furman, Wyndol (1984). 

The effects of social skills training and peer Involvement on the 
social adjustment of preadol escents . P?y?1 <?p(pgnt * 2i(i;» 

o 151-162. 
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social skills / peer involvement 

This study examined the effects of social skills training and 
peer involvement on the peer acceptance of disliked preadol escents . 
Fifty-six fifth- and sixth-grade children were identified as 
unaccepted by their peers and deficient in conversational skills. 
These children were then randomly assigned to one of four treatment 
conditions: (a) conversational skills training {individual 
coaching), (b) peer involvement under superordi nate goals (group 
experience), (c) conversational skills training combined with peer 
involvement (group experience with coaching), and (d) a 
no-treatment control. Differential treatment effects were observed 
at both a posttreatment and follow-up a*»sessment. As predicted, 
conversational -skills training promoted skill acquisition and 
increased skillful social interaction. Peer involvement increased 
peer acceptance and children's self-perceptions of their social 
efficacy. The results were interpreted in terms of a 
developmentally-based multidimensional model of social competence. 



112. 

McAfee, James K.; & Sheeler, Mary C. (1987, Dec<»n:ber). 

Accommodation of adults who are mentally retarded in community 
colleges: A national study. Education and Training in Mental 
Retardation. 262-267. 

community colleges / adults / accommodations 

Two hundred community colleges across the nation were surveyed 
concerning programs for persons who are mentally retarded. From 
the 136 surveys returned, it was discovered that students who are 
mentally retarded are present on more than one-third of the 
community college campuses. Programs for students who are mentally 
retarded range from specifically designed programs to others that 
have been adapted to accommodate these students* special learning 
needs. Most of the respondents (73.5%) reported that they believed 
that they had a legitimate role in providing services to persons 
with mental retardation. However, funding limitations and worries 
about supplanting traditional services were mentioned frequently as 
restraints to fulfilling the roles they had adopted. 



113. 

Martin, James E.; Burger, Donald L.; El i as -Burger , Susan; & 
Mithaug, Dennis E. (1988). 

Application of self-control strategies to facilitate independence 
in vocational and instructional settings. International Review of 
Research In Mental Retardation , ii, 155-193. 

self-control training / vocational training / adaptability models 

This article reviews use of self-control procedures to enable 
individuals with mental retardation to become more Independent. 
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S«lf-raonitor1ng. sel f-adfiii ni stered, and self-determination 
re1nforcer$, and self-managed antecedent cues have had a 
significant lispact upon a variety of behaviors In the laboratory, 
classroom, and work settings. Research questions are posed and 
guidelines to help address these questions are outlined. 



114. 

Schwartz, Phebe {n.d.). 

Rural transition strategies t hat work. Belllngham: Western 
Washington University, National Rural Development Institute. 

rural areas / success / model programs / transition 

The need for successful rural transition strategies and 
exemplary rural transition programs has arisen as rural communities 
have begun to develop programs to assist rural students with 
disabilities in the transition from school to employment and 
community integration. While effective models exist for transition 
in urban areas, rural communities do not have access to such a wide 
spectrum of services. Rural areas also may not have a variety of 
employers to provide job training and future employment for 
individuals with disabilities; some rural comiuuni ties lack any 
local employment or Industry. 

A number of creative options have been developed to meet the 
unique challenges of transition in rural areas. The rural 
transition strategies described in this manual were developed by 
rural educators and found to be effective in the communities in 
which they were established. The strategies described herein 
capitalize on unique rural resources: the close relationship 
between rural citizens and employers; the sense of community found 
in small towns; and the urge to "help one*s own." 



lis. 

Price, Lynda; & Aune, Betty (n.d.). 

Supplement II to: The secondary to oostseconda rv transition 

process for learnin g disabled adolesce nts and adults: ^nnPt?t?<i 

bibl iooraphv [working paper]. Minneapolis: University of 
Minnesota, General College, the LD Transition Project. (Comp. No. 
84.078C - OSERS File No. 242) 

learning disabilities / transition / literature review 

This is the first supplement to The secondary to oostsecondarv 
transition process for learni ng disabled adolesce nts and adults: 
An annota ted bibliography . Approximately 40 annotated citations 
are grouped into four broad categories: (a) secondary services / 
LD adolescents, (b) postsecondary services / LD adults, 
(c) vocational or job related skill development, (d) various issues 
and theories dealing with transition. 
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116. 

Price. Lynda (n.d.). 

A selective literature review concerning the psycho social issues of 
LP adolescents and aduUs . Hinneapolls: University of Hinnesota, 
General College, the LD Transition Project. (Comp. No. 84.078C - 
OSERS File No. 242) 

learning disabilities / literature review / social skills 

A selected number of representative u>-ticles focusing on (a) 
what are the psychosocial implications oT a learning disability? 
and (b) how can these socio^raotional issues be effectively 
addressed by professionals in secondary and postsecondary settings? 
are cited and annotated for service providers working with the 
learning disabled. 



117. 

Singer, Judith D.; & Butler, John A. (1987). 

The Education for All Handicapped Children Act: Schools as agents 
of social reform. Harvard Educational Review . 51(2), 125-152. 

Education for All Handicapped Children Act / policy analysis 

The authors report findings from a study on the Act's 
implementation In five diverse school districts across the country, 
conducted during the fifth through the eighth years of the Act*s 
existence. The process of equilibrium between federal demands and 
the local capacity to respond provides a central focus for the 
authors as they ask how and how well the schools have functioned as 
agents of social reform. While they find both significant 
transformation of attitude and social reform, they also point to 
inequities whose roots in the social fibric make them difficult for 
the schools alone to overcome. 



118. 

Bond, Gary R.; Dincin, Jerry; Setze, Paul J.; & Witherldge, Thomas 
F. (1984). 

The effectiveness of psychiatric rehabilitation: A summary of 
research at Thresholds. Psychosocial Rehabilitation Journal . 1(4), 
6-22. 

Thresholds / psychosocial rehabilitation / outcomes of education 

Research conducted over the past eight years at Thresholds, a 
psychiatric rehabl 1 tat 1 on agency in Chicago, indicates that its 
programs reduce hospital utilization, increase the level of 
Independent living, and increase the level of academic 
achievementof its clients. Attendance at Thresholds for one year 
or more is associated with higher rates of employment after 
termination. Length of attendance is also positively correlated 
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with increases in independent living. Finally, participation in 
Thresholds programs results In a net reduction of average client 
treatment charges. These findings have applicability to those 
serving the long-term mentally ill in urban areas. 



Reiss, Steven; Levitan. Grant W.; & McNally, Richard J. (1982). 

Emotionally disturbed mentally retarded people: An underserved 
population. American P sychologist. 11(4), 361-367. 

emotional disabilities / human services 

The need to increase the supply of psychotherapeutic services 
for the emotional problems of mentally retarded people, as well as 
those of people with IQs between 70 and 80, is discussed. However, 
low intelligence may increase the risk of emotional <ljft"»;?*"ce 
because it creates special adjustment problems while limiting the 
Individual's ability to solve these problems. Low intelligence may 
decrease the opportunity for adequate psychotherpeutic services 
because of administrative, conceptual, and attltudinal reasons. It 
Is suggested that clinical psychologists can play an improtant role 
in developing the needed services. 



Katz. Lynda J.; Geckle, Michelle; Goldstein, Gerald; & 
Eichenrouller, Angela (1990). 

A survey of perceptions and practice: Interagency collaboration 
and rehabilitation of persons with long-term mental illness. 
Rehabilitati on Counseling Bulletin. ii(4), 290-300. 

interagency cooperation / psychiatric disabilities / vocational 
rehabil 1 tation 

Since the National Institute of Mental Health and the 
Rehabilitation Services Administration Interagency agreement of 
1978, Interagency collaboration in the rehabilitation of persons 
with long-term mental illness has received increased attention in 
the program initiatives of state mental health (MH) and vocational 
rehabilitation (VR) agencies. Federal initiatives have focused on 
joint training programs as one means to facilitate this process. 
As part of one such training initiative, pretraining surveys were 
conducted with 640 VR, MH, and provider agency staff working within 
a six-state region. The results of this survey are presented and 
discussed in terms of their impact upon Interagency collaborative 
efforts in psychiatric rehabilitation. 



121. 

Shafer, Michael S. (1990). 

The national supported employment initiative and its impact upon 
state agency rehabilitation counselors. Rehabilitation Counseling 
o Bulletin . 11(4), 279-289. 

ERIC 56 



55 



rehabilitation counseling / supported employment / personnel 
preparation / program implementation 

The results of a national survey of state agency vocational 
rehabilitation counselors are presented. The purpose of the survey 
was to assess the effect of federally funded statewide supported 
employment implementation grants by evaluating counselors* 
knowledge and use of supported employment. The results indicated 
that the use of federal discretionary awards have effectively 
enhanced counselors* access to information on supported employment, 
improved their knowledge of supported employment regulations, and 
facilitated their use of this new rehabilitative service. 
Implications for future supported-erapl oyment implementation and 
counselor training are discussed. 



122. 

Horner, Robert H.; & Albin. Richard W. (1988). 

Research on general -case procedures for learners with severe 
disabilities. Education and Treatment of Children . 11(4), 
375-388. 

direct instruction (DI) / generalization / severe disal ;lities 

The application of Direct Instruction (DI) procedures for 
general -case programming to learners with severe disabilities 
provides an effective and efficient Instructional technology for 
generalization in applied settings. This paper: (a) presents an 
overview of the DI principles and guidelines that define 
general-case programming and (b) reviews recent research findings 
related to general-case instruction with learners with severe 
disabilities. Instructional implications this research are 
discussed. 



123. 

Koegel , Lynn Kern; Koegel, Robert L.; & Parks, Deborah Rumore 
(1990). 

How to teach sel f -man agement to people with severe disabilities: — A 
training manual . Unpublished manuscript, University of California, 
Community Organization Research Institute, Santa Barbara. 

self-control training / curriculum / severe disabilities 

This manual represents one type of sel f -management program that 
has proven effective for individuals with severe disabilities. 
Designed to be used in community settings where one on one clinical 
contact is often difficult or impossible, the program should not be 
viewed as a substitute fjr quality teaching techniques, but as a 
way of facilitating treatment gains in multiple settings and In the 
absence of a treatment provider. The manual is written In workbook 
form to help organize a treatment program that is individualized 
for each student. 
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Jasjison, Sharraan Davis; Shapland, Celia; Goldberg, Paula F.; & 
Goldberg, Narge (1990). 

A reference manual for parent training abOUt ^^PP;^^^ j„f • 
Minneapolis, MN: PACER Center, Inc. (Coap. No. 84.158S - OSERS 
File No. 229) 

parent Involvement / supported employment / training manual 

This manual provides current information on resources available 
for parent training about supported employment. It is comprised of 
an annotated bibliography of journal articles, manuscripts, books, 
audio-visual materials, and a listing of some of the parent 
training projects that have developed workshops and resources for 
parent training about supported employment. 

125. 

Kaplan, Steven P. (1990). 

Social support, emotional distress, and vocational outcomes among 
persons with brain injuries. Rehabilita tion Counseling Bulletin. 
ai(l). 16-23. 

traumatic brain injury (TBI) / vocational rehabilitation / social 
support 

The concept of social support is gaining recognition In 
rehabilitation as an important contributor to client adjustm t 
after disability. However, very little has been reported 
concerning client* perceptions of available social support or the 
relevancy of social support to vocational outcome. The purpose of 
this study was to examine the relationships among emotional 
distress, perceived social support, and vocational outcome In a 
sample of 36 adults with a history of severe brain Injury. 
Clients* perceptions of the available social support were related 
to the Intensity of their emotional distress. Social support was 
also related to clients* vocational outcome one year after 
evaluation. Implications for rehabilitation programming and for 
future research are provided. 

1 26 

Gilman, Beth; Spangler, Paul F.; & Meadows, Stacey (1990). 

Residential placement of Individuals with mental retardation: 
Factors Influencing court decisions. Mental Retardation , £8(4), 
241-244. 

Pennsylvania / due process / deinstitutionalization 

Pennsylvania law mandates that involuntary commitment of 

persons with mental retardation be reviewed by the court system in 

order to assure due process. Fifty such cases in Philadelphia were 
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reviewed in court over a period of one year and subsequently 
examined to determine current court trends toward institutional 
placement. Factors evaluated included characteristics of the 
individual, the presiding court, the impact of a court-appointed 
Child Advocate or Public Defender, and availability of residential 
alternatives. Results indicate that children Mere committed to 
institutional settings less frequently than adults. Other critical 
factors included prior placement, the recommendations of advocates, 
and availability of alternative services. 



127. 

Schuster, John W. (1990). 

Shelter workshops: Financial and philosophical liabilities. 
Hental >.a tardation . M(4), 233-239. 

sheltered workshops / policy analysis 

Some of the economic and philosophical reasons why sheltered 
workshops remain liabilities within the field of special education 
are discussed. Low wages, unavailability of work, changing 
industrial forecasts for blue-collar employment, financial 
dependence, tax returns, segregation, and normalization issues, 
along with other factors, are examined to provide support for the 
assertion that sheltered workshops do not provide clients with 
appropriate work experiences. 



128. 

Grimes, Susan K.; & Vitello, Stanley J. (1990). 

Follow-up study of family attitudes toward deinstitutionalization: 
Three to seven years later. Mental Retardation . ia.{4), 219-225. 

follow-up studies / family involvement / deinstitutionalization 

The attitudes of 32 families who had a relative with mental 
retardation deinstitutionalized and living in the community for 
three to seven years were examined. Preplacement data on these 
families indicated a high level of satisfaction with institutional 
services and strong opposition to community placement. 
Postplacement data revealed a significant change toward more 
positive family attitudes toward deinstitutionalization. However, 
families were still concerned about high staff turnover rates. 
Inadequate community services, and future relocations. 



129. 

Benshoff, John J-; Fried, Juliet H.; & Roberto, Karen A. (1990). 

Developmental skill attainment among college students with 
disabilities. Rehabilitation Counseling Bulletin . 11(1), 44-52. 



58 



postsecondary education / psychosocial development 

In a study of college students with disabilities, 45 were found 
to be significantly different froa their nondisabled peers in 
developaental skills related to interpersonal relationships. No 
significant differences were found in other developmental skill 
areas, however, nor was there a difference in developmental skill 
attainment based on age at onset of disability. Developmental 
skill attainment was not found to be related to academic success 
for either students with disabilities or nondisabled students. 



Garske, Gregory 6.; & Thomas, Kenneth R. (1990). 

The relationship of self-esteem and contact to attitudes of 
students in rehabilitation counseling toward persons with 
disabilities. Rehabilitat ion Counseling Bulletin, lid), 6 



rehabilitation counseling / attitudes / Issues in Disabilities 
Scale / Rosenberg Self-Esteera Scale 

This study examined the attitudes of beginning graduate 
students in rehabilitation counseling toward persons with 
disabilities and the relationship of their attitudes to self-esteem 
and prior exposure to persons with disabilities. As a group, the 
students demonstrated positive attitudes toward persons with 
disabilities and positive self-esteem as measured by the Issues in 
Disabilities Scale and Rosenberg Self-Esteem Scale. In addition, 
self-esteem was found to be positively related to attitudes toward 
persons with disabilities. However, no relationship was found, 
between attitudes and prior exposure to persons with disabilities. 



131. 

Holowinsky, I. Z. (1990). 

Mental retardation research in the Soviet Union. Heptal 
Retardation . ££{4), 211-218. 

Soviet Union / mental retardation / research analysis 

Twenty-six studies on mental retardation in the Soviet Union in 
the 1970s and 1980s were reviewed: 8 focused on etiological 
questions; 15 on psychoeducational Issues; and 3 on vocational or 
social policy concerns. The findings, which tend to support 
general trends in the United States for individuals with mental 
retardation, were: higher risk factors for mental retardation for 
children if the mother rather than the father had mental 
retardation; lower levels of education, lower occupational status, 
and a larger number of children in families of children with mental 
retardation (a significant finding in a society traditionally 
described as "classless"); and significantly higher number of males 
than females among persons with dual diagnoses. 
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132. 

Kirchner, Corlnne (1988). 

Data on blindness and visual impairment in the U.S.: A ry^QM^-ce 

manual on social demographic characteristics, education, employment 
and income, and service delivery (2nd ed.). New York: American 
Foundation for the Blind. 

visual 1n;p*.irments / demographics / policy analysis / program 
development 

Based on secondary analyses of large data sets compiled by a 
wide range of agencies^ services* and programs for blind persons, 
as well as data sources for education, employment, and other state 
and federal programs, this book Is an addition to the research 
literature on blindness and severe visual impairment. The book 
contains an assortment of reports about Issues germane to planning 
and providing services for blind and severely impaired people in 
our society. 



133. 

Moon, M. Sherril; Inge, Katherine J.; Wehman, Paul; Brooke, 
Valerie; & Barcus, J. Michael (1990). 

Helping persons wi th severe mental retardation get and keep 

gjffplffymgnt; Supported employmen t strategies and outcomes . 

Baltimore: Paul H. Brookes Publishing Co. 

supported employment / severe disabilities / program implementation 

This book provides Information specifically related to helping 
citizens with severe mental retardation or multiple, severe 
handicapping conditions get and keep real jobs. Chapters 1-5 
address a variety of issues, including strategies for assessment 
prior to job placement (Chapter 5) and methods for helping young 
persons who may still be in school to get jobs (Chapter 3). 
Present employment outcomes (Chapter 2) for persons with severe 
mental retardation are also discussed. The first half of the book 
should challenge the reader to consider all the work that remains 
to be done in supported-employment implementation. The last five 
chapters of the book are more technical in nature and address job 
placement, training, and maintenance activities that have been 
implemented successfully in community work settings with persons 
who have severe mental retardation or other severe or profound 
handicapping conditions. These chapters are intended to serve as a 
day-to-day guide for persons directly Involved in supported 
employment training. 



134. 

Robinson, Greg A.; Patton, James R.; Polloway, Edward A.; & 
Sargent, Laurence R. (Eds.) (1989). 

Best practices in m ild mental disab i lities . Reston, VA: Council 
for Exceptional Children, Division on Mental Retardation. 
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mild disabilities / success / curriculum 

This book provides an overview of underlying issues, academic 
curricular '•^ntent, and critical skills important to f>ducator:; of 
students with mild mental retardation. Instructional *deas, an 
annotated bibliography, and principles of best practices are 
included. 

135. 

lanacone, Robert N.; & Stodden, Robert A. (Eds.) (1987). 

Transition issues and directions. ^Reston. VA: Council for 
Exceptional Children, Division on Mental Retardation. 

transition / community integration / special education / vocational 
education / parent involvement 

This monograph presents issues and trends that impact on the 
provision of appropriate integrated services for handicapped 
populations with a focus on mental retardation. Phases of 
transition are described and varied perspectives of special 
education, vocational education, vocational rehabilitation, 
community services, parents, and employment are provided. 

136 

Knitzer, Jane; Steinberg, Zina, & Fleisch, Brahm (1990). 

At the schoolhouse door: An examinat ion of programs and policies 
for children with beh avioral and emotional problems. New York: 
Bank Street College of Education. 

behavioral disorders / emotional disabilities / model programs 

Focusing on students identified as having behavioral or 
emotional disorders under the mandate of the EHA, and, to a lesser 
extent, students with problems who have not been labelled, this 
report examines the ways in which schools and mental health 
agencies, singly or in collaboration, are trying to better meet the 
complex needs of these children and adolescents. The report is 
intended to serve as a map of promising programs and policies, as 
well as to synthesize what is known about the characteristics of 
the students and the quality of their school life. 

The findings are based on: (a) two national surveys developed 
with the help of both the National Association of State Directors 
of Special Education (NASDSE) and the State Mental Health 
Representatives for Children and Youth (SMHRCY) and completed by 
both state directors of special education and child mental health 
officials; (b) site visits to 26 programs in 13 states; (c) reviews 
of written program materials and phone conversations with staff of 
over 130 programs across the country; (d) responses by 200 parents 
of children with behavioral and emotional disorders to a specially 
prepared questionnaire; and (e) a review of the relevant policy and 
research literature. Major findings and recommendations are 
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presented. Appendixes Include tables listing state SED 
Identification rates and placement profiles, major federal 
programs, and pertinent organizations. 



137. 

Lehr, Susan; & Lehr, Robert (1989). 

Why is mv child hurting? Positive approaches to dealing with 

<<1ff1CMU t>ehftVlffr$; — A monograph for parents of children with 
disabilities . New York: Syracuse University, Center Human Policy. 

parent Involvement / behavior modification 

This monograph is written especially for parents of children 
with disabilities who demonstrate "challenging behaviors." 
Individual sections include discussions of aversives, why they are 
used, alternatives to aversives, positive programming, gentle 
teaching, why children act out, and what psrf»nts can do to help 
their children. Real-life examples are used to Illustrate the 
points being made. Practical suggestions are offered to assist 
parents and caregivers to respond to children having difficulties. 
Additional sources of information are included in the appendix. 



138. 

Hueller, James (1990). 

The wPrKpl^gg WorKbpgK; An illustrated guide to iob accommodation 

and assistive technology. Washington, DC: The Dole Foundation. 

accommodations / assistive technology 

This illustrated guide includes over 40 detailed large-format 
illustrations and descriptive Instructions on making modification 
for workers who have limitations of sight, hearing, speech, 
stamina, sensation, balance and movement, as well as for those who 
are totally blind or deaf. Architectural elements such as walls, 
floors, and doors are discussed, as are seating, workstations, 
computers, information display, communication devices, hard grips 
and lighting. Included is a resource directory, which targets 
databases, publications, organizations, research, training, and 
rehabilitation centers. 



139. 

Wisconsin Association for Children and Adults with Learning 
Disabilities; Vocational Studies Center, University of 
Wisconsin-Madison, in cooperation with Wisconsin Division of 
Vocational Rehabilitation (1989). 

Successful vocational rehabilitation of persons with learning 

iLsakLLLtieU Best practices . Middleton: Wisconsin Association 

for Children and Adults with Learning Disabilities; and Madison: 
Vocational Studies Center, University of Wisconsin-Madison, and 
Wisconsin Division of Vocational Rehabilitation. 
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success / learning disabilities / vocational rehabilitation / 
vocational counseling 

The coal of this project was to identify and test best 
practicelin the vocational rehabilitation of clients «ith learning 
Stabilities. -Best practices- in this context inc ude not^ 

techniques that a counselor could use ^^U^^^f °;?ces 

group Settings, but also P^og'^a-isanageaent approaches and « 
that a counselor could purchase from ^^"^"ni^y-^'^ed °J9an zations 
and postsecondary education/training programs. Best practices are 
grouped according to the most appropriate stage in the 
rehabilitation process. 

Koehler, Frances; & Ellis, Joanne (Eds.) (1990). 

Proiect yiN; Wor>t Incentives Networ k training manual (2nd ed.). 
RichaSrid, VA: The ASsocUHo n forPer^on^ i^Su^ Employment 
(APSE) . 

Project WIN / personnel preparation / work incentives 

This wanual is designed for readers to Independently ga^n 
comprehensive knowledge of Social Security work incentives. It was 
developed to accompany APSE's Project WIK, a two-year project to 
train professionals in this area. 

Ruth, David; Hill. Hark; & Wood. Wendy (1990). 

Fee-for-servirp manual: Establishing fee-for-?ervU? rat?? for 
individun ol aciiSent models of supported etHPlQYffl^nt. Richmond, VA. 
Association for Persons in Supported Employment. 

supported employment / fee structure 

This manual is designed to help supported employment providers 
develop a fee-for-service rate structure based on actual costs for 
services. Several fee options are discussed. 

142. 

Ruth, David J. (1990). 

Bu t what will haooen to their benefits if thev go to work? 
Ch arlottesville, VA: RTCSB (413 E. Market St., Charlottesville, VA 

22901). 

work Incentives / computer simulation 

This paper presents eight hypothetical cases of supported 
employees who get jobs, incur impairment-related expenses, PUJ 
together Plans for Achieving Sel f -Sufficiency (PASS'S), lose their 
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SSDI, and sometimes even lose their jobs. As each person goes 
through each of five changes, the simulation shows what happens to 
their SSI checks, their total gross income, and their spendable 
income. This paper builds on the written work of Susan 0*Mara. 
Readers are referred to her papers for further Information about 
the workings of SSDI. SSI, PASS and IRWE, about eligibility issues 
and continuing disability reviews, and about ways of building a 
cooperative relationship with the SSA office, (ordering information 
is provided) . 



Association for Persons in Supported Employment (1990). 

Sample PASS package . Richmond, VA: Author. 

work incentives / supported employment 

This is a sample of a PASS plan in which an individual used 
this Social Security Work Incentive to pay for an 18- to 36-month 
segment of supported employment services. The plan was developed 
with SSA assistance and approval for national dissemination. 



144. 

Association for Persons in Supported Employment (19g0). 
IRWE package . Richmond, VA: Author. 

supported employment / Impairment Related Work Expense (IRWE) / 
work incentives 

This package details the uses of the Impairment Related Work 
Expense for SSI and SSDI beneficiaries. Examples of deductible and 
nondeductible expenses are included. Use of the IRWE to fund 
supported employment services is discussed and examples of 
calculations are Included. 



145. 

Kaufman, Phillip (1989). 

Participation of special education st udents in high school 
vocational education; Th*- .nfluence of school charac teristics. 
Berkeley: University of California, Berkeley, National Center for 
Research in Vocational Education. 

special education / vocational education / data analysis 

This paper describes the characteristics of schools enrolling 
handicapped students in vocational programs. Data from the NAEP 
Transcript Study was analyzed to explore ecological and 
sociological characteristics of the schools. A technical appendix 
contains detailed descriptions of the data sets. 
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F?gie, Eva; Choy. Susan; Hoachlander, E. Gareth; Stoddard, Susan; i 
"Tuma, John (1989). 



l"Sra?tlca/SSlde^ " Berk eley: University of Cal for^ Bericeiey, 
NatlSSal Center f or Research in Vocational Education. 

mild disabilities / vocational education / success 

This guide suggests directions for a^^TS'^jlHif J^J^^'"^ 

to Improve vocational education for students with mild handlcaps- 

jJskulski, Tecla; Metzler, Christina; i Zierman, Susan Ames (Ed.) 
(1990). 

Foraina a n«>w era: Th e 1990 report on peOPle with dpv?l opm?nt ^1 
disabilities Washington /pC: National Association of 
Developmental Disabilities Councils. 

barriers / policy analysis / community integration / success 

These reports, which include a main report (part A), a summary 
report (part B). an appendix (part C). and a consumer ^"'■vey (part 
OK reflect the collective efforts of the DD Councils over the past 
2-1/2 years to produce the most comprehensive review of issues 
affecting people with developmental disabilities. Individually, 
each report provides a synthesis of the policy analysis, consumer 
survey, and related input from family members, advocacy 
organizations, state officials, council members, and Indiv^d^a^ . 
consumers who participated in the public forums. The 1990 reports 
have produced a wealth of information that addresses the current 
Dolicy debate, including: . . . 

1. Findings and recommendations in related to federal Programs 
that affect people with developmental disabilities, from Medicaid 

to the federal tax code; ^ ^ , , «ii„4K4Htw 

2 Related national databases on federal program eligibility, 
expenditures, and utilization by people with developmental 
disabilities. ^^^^^^ national database on the views of individuals 
with developmental disabilities regarding their levels of 
independence, productivity and integration, as well as their needs 
for various services and their levels of satisfaction with services 

currently being received; . u «. i« , ♦« 

4. The largest national database on the current barriers to 
independence, productivity, and integration confronting People with 
developmental disabilities across all ages, disabilities, and areas 

of J^J^^^j^ compilation of over 3,000 recommendations to 

policymakers at the federal, state, and local level "T. we 1 as 
the private sector on ways to reduce or eliminate identified 
barriers . 
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148. 

Farlias» Marianne D.; & Anthony, William A. (Eds.) (1989). 

Psychiatr ic rehabilitation prograros: P utting th eory Into practice . 
Baltlnore: The Johns Hopkins University Press. 

psychiatric disabilities / community integration / policy analysis 

This volume presents recent advances in psychiatric 
rehabilitation practice and the ways in v«hich they are being 
translated Into program services. Its Intended audience Includes 
program administrators Interested in developing rehabilitation- 
oriented mental health programs; systems administrators interested 
in supporting such programs; and students of mental health, 
rehabilitation, or administration. The focus of the book is on 
service delivery at a program level (Chapters 1-4), and personnel 
and systems domains as they relate to the ability of thp program to 
deliver its services (Chapters 5 & 6). Case studies are 
incorporated within each chapter. 



149. 

Williams, Janet M.; & Kay, Thomas (Eds.) (1.991). 

Head In.iurv: A family matter . Baltimore: Paul H. Brookes 
Publ ishing Co. 

traumatic brain injury (TBI) / family involvement 

This book provides the first comprehensive discussion of the 
Impact of head Injury on the family system, from the dual 
perspectives of families who have experienced head injury and 
professionals who work with families. In addition, it provides an 
understanding of how families work and how to work with families 

to achieve a successful outcome during and after the formal 
provision of rahabi 1 1 tat Ion services to TBI patients. 



150. 

Field, Sharon (1990). 

A trainer^s guide to sel f-advocacv skills for persons with 
dU^bil ities (Revised). Detroit: Wayne State University. (Comp. 
No. 84.158K - OSERS File No. 272) 

self-advocacy / literature review / independent living / training 
manual 

This report provides trainers with materials and Information 
needed to conduct a training session on sel f -advocacy for 
professionals. The report is divided into two major sections. 
First, a literature review on sel f- advocacy is provided to help 
readers develop a foundation in the topic and become familiar with 
some of the major issues in the field. The second section 
translates theory into practice and provides a trainer*s guide 
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for a workshop on sel f -advocacy for professionals. Additional 
materials and Information on self-advocacy are provided in the 
appendixes: materials necessary to conduct the workshop, a 
bibliography of professional resources, and an annotated 
bibliography of consumer materials. 

OeStefano. Lizanne; & Hagner, Hary (1991). 
Outcome assessment In SP^^!?] 

Champaign: University of Illinois; and Menlo Park, CA. SRi 
International . 

outcomes of education / assessment techniques / success /program 
evaluation / National Longitudinal Transition Study of Special 
Education Students (NITS) 

This state-of-the-art review of assessment of special education 
outcomes highlights "best practices" with particular attention to 
the National Longitudinal Transition Study of Special Education 
Students (HLTS), In the hope of assisting those who may be 
considering or planning outcome assessments. Sections are devotea 
to each of the activities in the outcome assessment process, 
Identifying important issues to consider at each step. 

152. 

Lundstrom. Francesca (1990). 

Parents of vouna per sons with special needs in ^ran^HlPn frQfn 
school to a dulthood: Report for part1ClP4t1nqj?Chool ^1?tr Ct$ . 
Champaign: University of Illinois at Urbana-Champaign, College of 
Education, Secondary Transition Intervention Effectiveness 
Institute. 

research reports / parent involvement / transition 

Focusing on parents of young persons with mental retardation, 
learning disability, and emotional disturbance/behavior disorder, 
this research sought to discover: (a) the extent to which parents 
are involved in planning for their child's transition from school 
to adult life; (b) parents' evaluation of their child's education 
and social/emotional well-being; and (c) which education, 
rehabilitation, and transition services families perceive are 
required to meet their specific needs. 

The study comprised two phases. Phase 1 used a qualitative 
approach to gain a clearer picture of the parents' world view. 
Phase 2 used a telephone questionnaire to quantify issues relevant 
to these parents, constructed in the light of the findings in Phase 
I. Results are discussed. 
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153. 

Syracuse University, Center on Human Policy (1988). 

Regular 1 i ves [video production and discussion guide]. Washington, 
DC: State of the Art Productions. 

video productions / New York / mai nstreami ng / community 
integration. 

This program shows the process of integration, or 
mainstreaming, at work. Accompanied by a discussion guide, this 
half-hour video educates the audiences most involved with the 
issues of integration, including parents and educators, business 
and community leaders, and all citizens who care about a healthy 
and equitable future for their communities. 



154. 

Fairweather, James S.; & Shaver, Oebra M. (1990). 

A troubled future? Participation in postsecondary education by 
youths with disabilities. Journal of Higher Education. ii{3), 
332-348. 

postsecondary education / barriers / National Longitudinal 
Transition Study of Special Education Students (NLTS) 

In this article, the potential barriers to postsecondary access 
for disabled youths are first described, with special emphasis on 
the institutional components of the transition from secondary to 
postsecondary education. Next, preliminary results are reported 
from the first year of data collection in the National Longitudinal 
Transition Study of Special Education Students concerning the 
participation of students with disabilities in postsecondary 
programs. Finally, potential implications for policy and practice 
are discussed. 



155. 

Burnham, Sonja; & Satcher, Jamie (1990). 

Final rep ort: Project HIRED . Mississippi State: Mississippi 
State University, Department of Counselor Education. (Comp. No. 
84.158C - OSERS File No. 136) 

final report / Mississippi / interagency cooperation / Project 
HIRED (Handicapped Interagency Rural Employment Development) / 
rural areas 

This final report for Project HIRED focuses on a cooperative 
interagency approach to transition from school to work for childre 
with mild to severe disabilities. Significant impacts of the 
project include the development of interagency coordination and 
emphasis on functional curriculum and community based training. 
The report included the following attachments: Transitions acros < 
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th«> lifespan of persons with dlsabllUlg? (Agenda for meeting held 
in Jackson, HS, April 17-18, 1989). and 0Kt1t>t>Pha CPffllPtiPltY 
resource d irectory. Spring, 1989. 

156 

Reiniey. Theodore P.. Or.; Burnham, Sonja; & Funderburg, Cindy 
(1987). 

Audio-visual bibliooraphv . Mississippi State: Mississippi State 
University, Department of Counselor Education, Project HiRtu. 
(Comp. No. 84.158C - OSERS File No. 136) 

literature review / audiovisual material / Project HIRED 

This audiovisual bibliography lists avail b -. slides, films, 
and video tapes from the Audio-Visual Libra v (Owen Bibb Reference 
Room) of the Mississippi Cooperative Extension Ser« ce. Materials 
were identified to aid in selecting audio-visual m .erials for a 
functional curriculum. Although primarily inte:.ded for use with 
training programs, workshops, schools and clubs, these materials 
are available to anyone In the state of Mississippi who agrees to 
abide by the lending policies of the Mississippi Cooperative 
Extension Service. 

Remley, Theodore P., Jr.; & Funderburg, Cynthia F. (1989). 

Transition from scho ol to work for handicapped students; A gMlde 
for^commiinitv interagency coordination . Mississippi State: 
Mississippi State University, Department of Counselor Education, 
Project HIRED (Comp. No. 84.158C - OSERS File No. 136) 

Project HIRED / interagency cooperation / transition guide 

This transition guide was produced as a procedural manual for 
implementation of transition services offered by Project HIRED. 
Components of the manual can be replicated by others to assist in 
interagency cooperation. 

Mississippi State University, Department of Counselor Education 
(n.d. ) . 

Preparing for the world of work success . Mississippi State: 
Author. (Comp. No. 84.158C - OSERS File No. 136) 

Project WE CAN / Project HIRED / job retention 

This booklet offers tips to help students find a job and learn 
ways to keep it, once hired. 
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159. 

Kallembach, Sherl C; Coyle-Will lams* Maureen; & 6^aeser, Mary 
(1989). 

FResource ouidesi . Chanpaign: University of Illinois, Technical 
Assistance for Special Populations Program (TASPP). National Center 
for Research in Vocational Education. 

teen parents / students at risk / limited-English proficiency / 
literature review 

The Technical Assistance for Special Populations Program 
(TASPP) at the University of Illinois has produced a set of 
resource guides targeted for professionals and others who are 
involve^l with helping teen parents, students at risk, and students 
with United-English proficiency. Annotations and contact 
information are included in the following: 

A. Tfecn parents: Selected resources for vocational 
preparation; 

B. Students at risk: Selected resources for vocational 
preparation; and 

C. Students with limited-English proficiency: Selected 
resources for vocational preparation. 



160. 

Harnlsch, Delwyn L.; Fisher, Adrian T.; & Connell, Michael L. 
(1989). 

Human judgment and the logic of evidence: A critical examination 
of research methods in special education literature. In T. E. 
Allen (Ed.), Handicapped youth and the outcomes of their 
school1ng--recent research advances in the United States [special 
issue]. International Journ al of Educational Research . ii(5), 
473-488. 

reseatwh analysis / special education / transition 

This paper provides a conceptual framework for evaluating 
research on the transition of handicapped youth from high school to 
post-high school experiences. The authors note that much of the 
transition research is quas 1 -experimental and that researchers have 
typically failed to address issues pertaining to threats to 
validity, which are pervasive. The paper reviews common research 
designs with examples from the transition literature for each. The 
need for a broader and more sophisticated treatment of scientific 
evidence in the consideration of causal Influences is stressed. 
Finally, the authors argue that the role of human judgment in 
evaluating research results should be enhanced. 

161. 

Kiernan, William E.; McGaughey, Martha J.; & Schalock, Robert L. 
(1988) . 

Employment environments and outcome for adults with developmental 
disabilities. Mental Ret ardation . li(5), 279-288, 
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employment outcomes / data analysis / surveys 

Data from 1,119 facilities providing vocational services to 
112,996 adults with developmental disabilities were used to analyze 
current employment patterns and client-referenced outcomes. 
General results included: (a) 5.6% of the sample entered 
transitional training/employment; 3.7%, supported employment; and 
10.6%, competitive employment; (b) 57.6% of the sample were placed 
or served in sheltered employment; (c) higher wages were associated 
with less severe disablity levels and more normalized employment 
environment; (d) most clients were placed into service, benchwork, 
or clerical/sales occupations; (e) most returns were to the 
preplacement environment if the job terminated, rather than a 
second alternative; and (f) of those receiving Social Security 
benefits, more than one half reported that their benefits were 
affected by employment. 



162. 

Rusch, Frank R. ; Minch, Kathleen E.; & Hughes, Carolyn (1989). 

Evaluating the role of job site supervisors in the long-terra 
employment of persons with severe disabilities: Focus on supported 
employment. Journal for Vocational Special Needs Education . 11(1), 
9-15. 

supported epployment /supervisors / program evaluation 

This study investigated support provided to target employees 
who have been competitively employed. To assess the role of job 
site supervisors, 10 supervisors in businesses that employed 
individuals with handicaps were interviewed. Four occupational 
areas were represented: food service, light Industrial, 
janitorial/maintenance, and warehouse. Job-site supervisors were 
found to be directly involved in providing support on the job. 
Supervisors* roles included hiring the employee, modifying the job, 
providing direct training, assisting co-workers in providing 
employee support, evaluating the employee, and providing incentives 
to maintain employee work performance. All supervisors indicated 
that they would welcome assistance from an employment specialist 
(job coach) in order to provide additional support to target 
empl oyees . 



163. 

Honaker, Kay; & Henderson, Janet L. (1989). 

Attitudes of vu»..tional horticulture teachers towards students with 
handicaps. Journal for Vocational Soecial Heeds Education . 11(1), 
27-30. 

vocational education / attitudes / Ohio / personnel preparation 

Ohio secondary vocational horticulture teachers were surveyed 
to determine their attitudes toward students labeled 
developmental ly handicapped, learning disabled, physically 
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handicapped, or severely behavlorally handicapped. Also surveyed 
viere their attitudes toward the ease of integrating these students 
into regular education programs. Finally, the relationship was 
assessed between attitudes toward these students and years of 
teaching experience, level of education, participation in inservice 
training, experience outside the classroom with Individuals with 
handicaps, and the number of students with handicaps in class. 
Conclusions show the most positive attitudes were toward students 
labeled learning disabled, the least positive attitudes toward 
students labeled behavlorally handicapped. These attitudes tend to 
be independent of years of experience, inservice training, contact 
outside the classroom with people who are handicapped and/or number 
of students with handicaps in the class. The article recommends 
inservice training for teachers with less positive attitudes. Also 
recommended were more support services for teachers serving 
students labeled behavlorally handicapped. 



164. 

Harnisch, Delwyn L.; & Milkinson. Ian A. G. (1989, March). 

Cognitive return of schoolin g for the handicaooed: Findings from 
high sch ool and bevond . Paper prepared for presentation at the 
1989 annual meeting of the American Educational Research 
Association, San Francisco, March 27-31, 1989. 

High School and Beyond: A National Longitudinal Study for tne 
1980s / special education / cognitive development 

This paper describes a set of longitudinal analyses relating 
the cognitive development for the 1980 handicapped high school 
sophomores to their school experience over the period from 
1980-1982. Two perspectives are represented: (a) the usefulness 
of schooling for handicapped students, and (b) school programs and 
policies for handicapped students. Methodology is presented with a 
discussion of results. 



165. 

Balser, Richard M.; Gushee, Kathryn L.; & Harvey, Brenda M. (1990). 

Putting youth wit h disabilities to work: A teacher's guide to a 
career exoloration partnership . Portland, ME: Maine Medical 
Center, Department of Rehabilitation Medicine, Hospital Industries 
Program. (Comp. No. 84.158N - OSERS File No. 195) 

Maine / career development / severe disabilities / curriculum / 
transition guide 

This guide was developed to encourage and guide community 
involvement in career exploration for high school students. 
Although written with special education students in mind, these 
materials are appropriate for all students at the high school 
level. Emphasis on getting to know the local labor market and 
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understanding the employer's point of view is what makes this guide 
unique. It provides ample opportunity for employers to visit the 
school and for students to visit local businesses. 
Lessons/activities cover topics that are appropriate to all special 
education students orientation to the world of work, 
self-assessment, Information gathering, job getting, and job 
keeping. Information is presented in a general format as a guide 
to the teacher, and can be presented independently. 



166. 

Rochester, Jane 0.; Sudduth, Alice P.; & Gladden. Debbie (1990). 

Learning Disabilities Consortium final report . Charlotte, NC: 
Central Piedmont Community College. (Comp. No. 84.078C - OSERS 
File No. 164) 

final reports / North Carolina / learning disabilities / 
postsecondary education 

This final report describes the cooperative effort of Central 
Piedmont Community College, University of North Carolina at 
Charlotte, and York Technical College to facilitate the transition 
of students with learning disabilities to postsecondary eduation. 
The LDC Project accomplished six major objectives established in 
the original proposal: 

1. Develop a model that will provide a smooth transition 
from: high school to college; community and technical colleges to 
four-year colleges; and technical, community colleges and 
universities to the world of work. 

2. Provide direct transition services to 100 students with 
learning disabilities during each of the project's three years. 

3. Identify an early and in-depth assessment of each 
individual student as being critical to effective institution and 
course placement process. 

4. Focus on the development of improved articulation with 
local school systems to foster early contacts with learning 
disabled students. 

5. Provide significant faculty and staff in-service to enable 
them to more effectively meet the needs of learning disabled 
students . 

6. Carry out a comprehensive community-education program about 
the nature of learning disabilities and about the positive 
qualities of students with learning disabilities in order to raise 
the awareness of the general public, Including potential employers. 

Case studies are Included. 



167. 

Wyoming Department of Employment, 
Rehabilitation (n.d.). 

[Transition Informational packet] 
84.158R - OSERS File No. 227) 



Division of Vocational 

Cheyenne: Author. (Comp. No. 
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Wyoming / transition guide 

This informational packet contains illustrated brochures 
targeted for parents and employers from the Wyoming Transition 

Program. Included are: . . ^ r 

A. Transition from school... to work. .. Information for parents, 
students, teachers, employers, and the community. Looking to the 
Future - good and getting better (Natrona County School District 
#1, Vocational Learning Center, Casper, WY). c u , 

B. Transition from school... to work (Laramie County School 
District No. 1, Cheyenne, WY). 

C. Resource directory (Community Transition Services Team, 
Case Management Program, Cheyenne, WY). 



168. 

Lichtenstein, Stephen; & Nisbet, Jan (1990). 

A compendium of research & e valuation in secondary special 
education, transition, and related topics. Durham: „""]versity of 
New Hampshire, Institute on Disability. (Comp. No. 84.158N - OSERS 
File No. 235) 

New Hampshire / policy analysis / special education / vocational 
education / vocational training 

The purpose of this compendium is to bring to the practitioners 
and policymakers of New Hampshire a collection of recent studies on 
issues related to secondary special education, vocational 
education, and job training for students with disabilities. Each 
of the research and evaluation studies provides findings, 
implications, and recommendations that will help focus local and 
state initiatives. 



Stodden, Robert A.; Campbell, Robert E.; James, Ronald K.; 
Bisconer, Sarah W.; Leake, David; & Takayama, Connie (1990). 

The Hawaii Transition Effectiveness Program r eplication guide. 
Honolulu: University of Hawaii at Manoa, University Affiliated 
Program, Hawaii Transition Effectiveness Program (Comp. No. 
84.158C - OSERS File No. 187) 

transition guide / Hawaii / interagency cooperation 

This guide is a manual to replicate the Hawaii Transition 
Effectiveness Program, 1987-1990. Contained is the information 
necessary to develop, implement, and evaluate an interagency 
cooperative transition planning, and evaluation and intervention 
program to increase the effectiveness of transition services to 
youth with disabilities program. 

The manual was written for professionals engaged in the 
delivery of transition services to youth with disabilities who 
recognize the need for a systematic approach to evaluate the 
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effectiveness of transition service delivery in their community. 
As such, the replication guide provides a general framework and 
practical programniatlc information that school personnel and 
community service delivery agencies can utilize as they organize 
into a cooperative team, identify important transition planning 
variables, plan and implement evaluation activities, analyze 
transition program effectiveness, and Implement transition system 
change activities. The manual assumes the reader has practitioner 
knowledge of special education and transition service delivery. 



Florida Department of Education, Division of Public Schools, Bureau 
of Education for Exceptional Students (1990). 

Focus on outcomes: Comparisons of araduate5 and HPn-qr^^Mati^S Of 

programs for s tud e nts with handic a ps In tWg ^^gr^^g^^^^^^L .r cn« 
districts . Tallahassee: Author. (Comp. No. 84.158R - OSERS File 

No. 203) 

Florida / outcomes of education / quality of life / research 
reports 

This report compares and contrasts postschool outcomes and 
perceptions of handicapped graduates and nongraduates of public 
school programs in two Florida school districts. Outcome measures 
included quality of life indicators, satisfaction, and autonomy. 
The study found that a greater percent of white students than black 
graduated from high school with some type of diploma or 
certificate, and a greater percent female than male. Among the 
different placement options for handicapped students, students in 
classes for trainable mentally handicapped had the highest percent 
of graduates (100%), whereas students placed in full-time classes 
for emotionally handicapped resulted in the lowest percent of 
graduates (50%). Graduates reported greater satisfaction with 
their educational experience than nongraduates. 



171. 

Troolin, Barbara L. (1987). 

The Minnesota transi tiun planning guide. CffnUffMnUY tntgqr^tlpn; — k 

vision for vouth with handicaps . Minneapolis: Minnesota 
Department of Education, Unique Learner Needs Section. 

Minnesota / transition / personnel preparation 

This Minnesota Transiton Planning Guide forms the foundation 
for training workshops as part of an effort by the State of 
Minnesota Interagency Office on Transition Services and several of 
the state agencies that are involved with transition planning. The 
purpose of the guide Is to facilitate change by Improving the 
planning process for postschool opportunities for youth with 
disabilities. The guide is to be used in conjunction with the Team 
Training Workshops featured in 1987 and 1988. 
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The guide Is designed to serve two functions: 

1. To help parents, students, educators, and adult service 
providers form partnerships to effectively plan for individuals in 
the transition from school to adult life. 

2. To encourage those involved in transition planning to 
collaborate as transition planning team member. 

172. 

Shafer, Michael S.; Revell, W. Grant; & Isbister, Fred (1991). 

The National Supported Employment Initiative: A three-year 
longitudinal analysis of 50 states. Journal of Vocational 
Rehabilitation. 9-17. i,,miJi^j..,L±^,.sj.im^ 

supported employment / program implementation / surveys 

A national three-year longitudinal study of supported 
employment is reported. This study surveyed state agencies 
involved with vocational rehabilitation, mental 
retardation/developmental disabilities, and mental health as well 
as other pertinent state agencies to assess the extent and nature 
uf supported employment services. The results Indicate that over 
32,000 individuals are currently served in supported employment. 
Overwhelmingly, these Individuals are employed in service-sector 
positions where they work part- or full-time while earning an 
average hourly salary of $3.90. The results are discussed in light 
of their implications for the continued development of supported 
employment services. 

173. 

Mank. David; Buckley, Jay; & Rhodes, Larry (1991). 

Systems change to supported employment: An analysis of states* 
£|jj"'jal^assistance needs. Journal of Vocational Rehabilitation . 

supported employment / technical assistance / program evaluation 

This report represents an assessment of the 
technical-assistance needs of state-supported employment projects. 
Results indicate a clear focus on five areas of need: increasing 
employer participation, employment in the public sector, employment 
for people with disabilities other than developmental, funding 
systems, and quality assurance. Results are discussed in terms of 
the future agenda of the national initiative for supported 
employment and the Title III state systems-change grants and the 
reauthorization of the Rehabilitation Act. 
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Flynn. Thomas; Wacker. David; Berg, Wendy; Green, Kathy; & Hurd, 
Roberta (1991). 

Long-term job retention of workers placed in supported employment. 
Journal of Vocational Rehabilitation . 1(1). 25-34. 

supported employment / job retention / Iowa 

Two case examples are described involving long-terra maintenance 
of supported work placements with persons who are moderately or 
severely disabled: (a) a successful supported employment program 
conducted by rural Employment Alternatives, Inc., and (b) a 
successful maintenance procedure conducted by the Ames Community 
School District. The first example documents that the program was 
successful based on consumer outcomes and demonstrates the 
pragmatic problems associated with the lack of fading of jo ) 
coaches. The second case shows how assessment data can be used to 
identify a potential maintenance problem (overrel lance on a job 
coach) and how an individually designed maintenance plan can be 
developed by changing the role of the job coach. The results of 
these examples are discussed relative to the need for systematic 
fading plans that are based on direct assessment of individual 
consumers . 



175. 

Parent, Wendy; Kregel , John; Wehman, Paul; & Metzler, Helen (1991). 

Measuring the social integration of supported employment workers. 
Journal of Vocational Rehabilitation. i(l), 35-49. 

supported employment / Vocational Integration Index (VII) / social 
skills 

Integration of workers with severe disabilities is an Important 
outcome measure of supported employment. This article examines the 
specific characteristics that define vocational integration, 
including company indicators, work-area indicators, employee 
Indicators, and benefit indicators. The Vocational Integration 
Index (VII) offers employnient-service providers a tool for (a) 
analyzing a job site to determine the opportunities available for 
physical and social integration and (b) assessing the degree to 
which an employee with a disability takes advantage of the 
opportunities for integration. The content of the VII and the 
procedure for administering and scoring the instrument are 
described. Further, a case study is presented that illustrates the 
use of the VII and several Intervention strategies that may be 
utilized to maximize integration for supported employment workers. 
Issues associatec^ with interpreting integration outcomes and 
determining appropriate Interventions are discussed. 
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176. 

Kregel, John; Banks, P. David; & Hill, Mark (1991). 

Effective job matching in supported employment: The Client- Job 
Compatibility Screening Instrument. Journal of Vocational 
Rehabilitation. 51-58. 

supported employment / job matching / Client-Job Compatibility 
Screening Instrument 

The Client-Job Compatibility Screening Instrument is a 
microcomputer-based assessment and job-placement tool that 
determines the extent to which the demands and supports available 
in a specific employment setting match the strengths and abilities 
of a potential employee. The instrument is designed to Improve the 
job retention of Individuals with severe disabilities and to 
maximize the efficiency of supported employment job development and 
placement efforts. This article describes the philosophical 
assumptions underlying the creation of the instrument, summarizes 
the content of the consumer assessment and job analysis forms, 
outlines the structure and methodology of the compatibility match 
process, and reports the results of a series of validation analyses 
conducted on a sample of 512 individuals with mental retardation. 
The potential utility of the instrument in local supported 
employment programs and cautions surrounding the potential 
misapplication of the instrument are discussed In detail. 



177. 

Mank, David; Sandow, Dennis; & Rhodes, Larry (1991). 

Quality assurance in supported employment: New approaches to 
improvement. Journal of Vocational Rehabilitation . i( 1 ) , 59-68. 

supported employment / program development / quality assurance 

The rapid expansion of supported employment has generated calls 
for adopting standards to ensure quality services. This article 
discusses state actions that might be taken to improve the quality 
of supported employment services. The states* difficulty in 
investing and assuring high quality is also discussed. It is 
proposed that quality-assurance systems for supported employment 
include such features as incentives for performance; data systems 
that are timely and result In feedback and assistance to providers; 
investment In local ownership; and a decrease In the amount of 
costly behaviors that are required to meet standards, but do not 
influence quality improvements. 



178. 

Sample, Pat L. (1990). 

final rgport: Secondary Education Transition Model . Fort Collins: 

Colorado State University, Department of Occupational Therapy, 
Transition Services. (Comp. No. 84.158C - OSERS File No. 184) 
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final reports / interagency cooperation / SETM Project (Secondary 
Education Transition Model) / Colorado / parent involvement 

The SETM (Secondary Education Transition Model) Project final 
report describes five najor objectives accomplished during the 
three-year funding period: 

1. Develop a comprehensi ve* cooperative plan to serve 
secondary education students with severe handicaps who are 
transitioning from school to community work and living roles. 

2. Establish local cooperative transition teams to assess 
student abilities and interests, plan and implement individualized 
services, and evaluate the ongoing effectiveness of transition 
services. The transition teams will be responsible for ongoing 
community employment and community integration outcomes for 
individuals with severe handicaps. 

3. Implement districtwide individualized transition services 
within participating districts leading to community living and 
employment outcomes for students with severe handicaps. 

4. Disseminate a model for cooperative planning and establish 
cooperative transition teams. 

5. Evaluate project outcomes and impact. 

An additional, unexpected accomplishment of the project was the 
adaptation and integration of transition planning into the lEP 
process of many elementary students, as well as many secondary 
students with much milder disabilities. This goal continues to be 
pursued by all participating school districts. 

Appendixes include an interagency agreement, SETM survey 
results, and lEP/ITP Meeting Evaluation Survey Results. Two 
project products are cited in the two following entries. 



179. 

Sample, Pat L.j & Gorman, Anita M. (n.d.). 

Functional chances of individu alized education programs following 
transitio n planning training and implementation . Fort Collins: 
Colorado State University, Department of Occupational Therapy, 
Transition Services. (Comp. No. 84.158C - OSERS File No. 184) 

individual education plans (lEP) / personnel preparation / 
community integration 

A quantitative analysis of Individualized Education Programs 
(lEP) and objectives was developed to determine if transition- 
planning training of educators, parents, and related service 
personnel increased the functional, community-based orientation of 
the lEPs. lEP records of 34 adolescent students with significant 
disabilities were reviewed over a four year period according to 
evaluative -Mteria for documented need, age-appropriateness, and 
natural ccro>. ity-based learning environment. Addi ti '»nal ly , lEP 
participant composition during meetings and student participation 
were assessed to determine if transition planning increased 
attendance. Significant results were obtained on multiple 
functional measures and increased student participation. Analysis 
of meeting participant composition did not reveal significant 
change . 
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Sample, Pat; Spencer, Karen; & Bean, Grace (1990). 

Transiti on planning: Creating a positive future for students with 
<liS#biinie?. A manual for stude nts, parents, educators, and adul t 
service providers . Fort Collins: Colorado State University, 
Department of Occupational Therapy, Transition Services. (Comp. 
No. 84.158C - OSERS File No. 184) 

transition guide / Colorado / SETM Project (Secondary Education 
Transition Model ) 

This manual was developed to serve as a guide to transition 
planning for teachers, service personnel, school administrators, 
parents, students, and advocates. The transition-planning process 
described revolves around five major questions: 

1. What are the dreams for the student when he/she leaves 
school? (Transition Goals); 

2. What is the student able to do now? (Current levels of 
funct 1 oning) ; 

3. What does the student need? (Needs); 

4. What is the student going to do this year? (Annual Goals); 

and 

5. Who, what, when, where, and how? (Characteristics of 
Services) . 

References, possible topics for discussion, and transition 
planning formats are also included. 



181. 

National Association of State Directors of Special Education 
(NASDSE) (1990). 

Education of the Handicappe d Act Amendments of 1930 (P.L. 101-4761: 
Summary of ma.ior changes in parts A through H of the Act . 
Washington, DC: Author. 

EHA Amendments of 1990 (P.L. 101-475) 

On October 30, 1990, President Bush signed into law the 
Education of the Handicapped Act (EHA) Amendments of 1990 (P.L. 
101-476). These amendments reauthorize the discretionary programs 
under Parts C through G of the Act, make certain changes to Parts 
A, B, and H, and rename the EHA as the Individuals with 
Disabilities Education Act. 

This document summarizes major changes in the Act resulting 
from the EHA Amendments of 1990. Summary information on the 
selected changes, including new provisions added to the law, is 
organized by Part (A-H) and, within each Part, by provision or 
program. For each provision that was added or revised by the EHA 
Amendments of 1990, a brief description of the change is presented 
along with the affected EHA section number. 



hi 



ERIC 



80 
182 

Minskoff, Esther H.; Hawks, Robin; Steidle, Ernest F.; & Hoffmann, 
F. James (1989). 

A homogeneous group of persons with learning disabilities: Adults 
with severe learning disabilities in vocational rehabilitation. 
Journal of Learning Dis abilities. il(8), 521-528. 

learning disabilities / adults / vocational rehabilitation / 
psychjeducational assessment 

The results of a comprehensive psychoeducational assessment of 
adults with learning disabilities (LD) who participated 1" ^ . 
vocational rehabilitation are presented. The subjects were found 
to have low-average general intelligence; lower verbal than 
performance IQs; attention, reasoning, and auditory memory 
deficits; academic achievement at the fourth-/f if th-grade level; 
language problems; and low self-esteem. A comparison of these 
results and those of other studies of adults with LD in vocational 
rehabilitation yielded similar findings. A comparison of studies 
of adults with LD who were clients of vocational rehabilitation 
with those in college or employed and with those who had been 
labeled as learning disabled in childhood indicated that the adults 
with LD in vocational rehabilitation seem to constitute a 
homogeneous group of persons with severe deficits. The need to 
subtype learning disabilities by severity and criteria for making 
such determinations is emphasized. 

1 83 . 

McDonnell, John; Hardman, Michael L.; & Hightower, Julia (1989). 

Employment preparation for high school students with severe 
handicaps. Mental Retardation . ^6), 396-405. 

severe disabilities / job placement / secondary education / 
vocational education 

An ecological model for employment preparation in high schools 
that is based upon successful postschool community job placement 
for students with severe handicaps is discussed. The discussion 
includes the functions of employment training, the components of a 
community-referenced model for high school training, and 
implications for model utility in relation to curriculum and 
instruction in high school programs. 

184. 

Neubert, Debra A.; Tilson, George P., Jr.; & lanacone. Robert N. 
(1989). 

Postsecondary transition needs and employment patterns of 
individuals with mild disabilities. Exceptional Children, Si{6), 
494-500. 
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mild disabilities / Job Training and Tryout (JT&T) / Maryland 

Descriptive data are presented on the initial employment 
patterns of mildly disabled individuals who participated in a 
postsecondary , time-limited transition program. Results were 
interpreted to indicate that the participants (a) obtained 
entry-level positions with varying employee benefits; (b) benefited 
from periodic yet ongoing support to maintain employment; and 
(c) requested continued but minimal support to negotiate job 
changes in the work world. Further research is Indicated 
concerning the longitudinal employment needs of individuals with 
di sabi 1 i t i es . 

185. 

El Paso Community College (1989). 

Project CAR£ER curriculum guides . El Paso, TX: Author. (Comp, 
?io. 84.178C - OSERS File No. 211) 

curriculum / Project CAREER / Texas 

The following set of curriculum glides has been eveloped by 
Project CAREER staff at El Paso Community College: 

1. General Office Clerk Program (Units I-XXVI: Typing Units, 
Unit Tests.) Developed by G. Oashley. 

2. Landscape Irrigation Systems Installer Program (Student 
Guide, Uiiits I-III; Instructor Guide, Units I-III). Developed by 
F, Wiebel. 

3. LEA 817 Retail Sales Student Learning Guide (Units 1-9). 
Developed by E. McLellan. 

4. Computer Applications Specialist Program (Unit I: Basic 
Clerical/Business Skills, Units 1-7; Uni II: Basic Computer 
Harware/Software Skills and Unit V: Maintain Professionalism). 
Developed by P. Flanagan. 

5. Computer Applications Specilalist Program (Unit III: 
Business Application Software and Unit IV: Data Entry). Developed 
by T. Gilbert 

6. Computer Applications Specialist Program (Performance 
Tests). Developed by P. Flanagan and T. Gilbert. 

186. 

Stodden, Robert A.; Meehan, Kenneth A.; Bisconer, Sarah W.; & 
Hodell, Sarah L. (1989). 

The Impact of vocational assessment information on the 
individualized education planning process. Journal for Vocationa l 
Special Needs Education. ii.(l), 31-36. (Comp. No. 84.158A - OSEPS 
File No. 25) 

individual education plans (lEP) / vocational evaluation / 
Hawaii / curriculum-based assessment (CBA) 
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Results are reported from a three-year research and 
demonstration project funded by the Office of Special Education and 
Rehabilitative Services, U.S. Department of Education. A major 
intent of this research was to facilitate the vocational 
preparation of secondary students with disabilities and, 
specifically, to address the use of vocational assessment 
inforiiation in the Individualized Education Plan (lEP) development 
process. Educational records for 127 secondary students were 
reviewed to assess the impact of vocational assessment information 
on decisions concerning the content of lEP vocational goals and 
objectives. Results focus on the impact of vocational assessment 
information on the (a) number of lEP vocational goals and 
objectives written, (b) kinds of lEP items written, ad (c) number 
of lEP vocational goals and objectives written at each level of 
severity. Recommendations for improving existng vocational 
assessment procedures include a direct classroom assessment 
approach that links instructional decision-making to the student 
development and learning process. 



187. 

Pugach, Marleen (1987). 

The national education reports and special education: Implications 

for teacher preparation. Exceptiona l Children. Si(4), 308-314. 

special education / personnel preparation / mild disabilities 

The pr*»parat1on of the nation*s teachers has received the 
greatest attention in this era of educational reform. The 
multiplicity of plans for its reform and their attendant solutions 
will no doubt affect the way special education teachers are 
prepared as well. This article examines the content and structure 
of teacher education as it relates to proposed reforms and 
considers the Impact of those reforms on the existing structure of 
special education teacher preparation. The primary argument 
underscores the need to reconceptual 1 ze the preparation of teachers 
of the mildly handicapped in response to current efforts to impro.t; 
the preparation of general classroom teachers. 



188 

Halpern, Andrew S.; & Benz, Michael R. (1987). 

A statewide examination of secondary special education for students 
with mild disabilities: Implications for the high school 
curriculum. Exceptional Children . M(2), 122-129. (Comp. No. 
84.078B - OSERS File No. 92) 

mild disabilities / Oregon / special education / surveys 

This article reports the partial findings of a statewide survey 
of high school special education programs for students with mild 
disabilities, with a focus on curriculum. Three sources of 
information were tapped: 
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(a) special education administrators, (b) high school special 
education teachers, and (c) parents of high school students with 
mild disabilities. The return rates were high: 91%, 89%, and 45% 
for the three groups, respectively. Four basic curriculum topics 
were investigated: (a) its focus and content, (b) discrepancies 
between availability and utilization, (c) barriers to 
malnstreaming, and (d) conditions required for improvement. Both 
data and recommendations with respect to these topics are 
presented. 



189. 

Haring, Thomas G.; & Kennedy, Craig H. (1990). 

Contextual control of problem behavior In students with severe 
disabilities. Journal of Applied Behavior Analysis . ^3(2), 
235-243 . 

behavior modification / secondary education / severe disabilities 

The authors investigated the impact of contextual variatiMn on 
the effectiveness of two interventions. The problem behavior of 
two students with severe disabilities was analyzed across two 
contexts (task and leisure). Effects of differential reinforcement 
of other behavior (DRO) and time-out procedures were examined. 
Results Indicated that in the task context the DRO procedure 
effectively reduced the problem behavior and increased task 
performance, whereas the time-out procedure was Ineffective. In 
addition, rate of correct task performance Increased during DRO 
relative to baseline and time-out. In contrast, in the leisure 
context, the time-out procedure effectively reduced the same 
problem behavior while the DRO procedure was ineffective. The 
results are discussed in terms of contextual control of problem 
behavior and alternative strategies for designing DRO procedures. 

190. 

Mathews, R. Mark; White, Glen W. ; & Mrdjenovich-Hanks, Patrice 
(1990). 

Using a slide presentation to change attitudes toward people with 
disabilities and knowledge of independent living services. 
Rehabilitation Counseling Bulletin . 11(4), 301-306. 

attitudes / human services 

This study examined the effects of a slide presentation 
prepared by an independent living center. Participants included 
135 members of civic, fraternal, and human service organizations. 
The slide presentation appeared to significantly affect both 
attitudes toward people with disabilities ,nd knowledge about the 
center's services. The findings support . potential value of 
slide presentations as an effective means sharing information 
about Issues affecting people with disabilities and shaping public 
opinion. 
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191. 

Hershenson, David B. (1990). 

A theoretical nodel for rehabilitation counseling. Reh^tyll H^tipn 
Counseling Bulletin . 11(4), 268-278. 

rehabilitation counseling models 

Both logically (as tertiary prevention) and politically (as a 
separate profession), rehabilitation counseling needs a theory base 
that is distinct from that of curative laodels. The proposed model 
identifies four elements contributing to coping that can be 
disrupted by disability and the type of intervention that each 
affected element nay require: (a) restoring or replacing assets 
and skills, (b) reintegrating the self-image, (c) reformulating 
goals, and (d) restructuring the environment. Consequently, the 
functions of the rehabilitation counselor include: coordination 
(for a), counseling (for b and c), and consultation (for d). 



Wilson, Philip G.; 0»Reilly, Mark F.; & Rusch, Frank R. (1990). 

An analysis of minori t y status suooorted employees in relation tP 
Placement approach a nd selected outcomes. Unpublished manuscript. 
University of Illinois at Urbana-Champaign. 

supported employment / Illinois / minorities / research reports 

The employment outcomes of nonminority- and minority-status 
supported employees in the state of Illinois were examined. 
Results indicate that minority-status supported employees were 
younger, had higher IQ scores, and earned more wages per month than 
nonminority supported employees. Few differences between minority 
subgroups were identified. 



193. 

Rusch, Frank R. (Ed.) (1990). 

Research i n secondary special education and transUlonjl 
employment . Champaign: University of Illinois, Secondary 
Transition Intervention Effectiveness Institute. 

parent involvement / social skills / co-worker involvement / job 
ret^ition / research reports 

This compendium of research features surveys and studies 
regarding secondary special education and transition. Chapters are 
as f ol 1 ows : 

1. Parent involvement in transition programs (McNair & Rusch); 

2. Using a cognitive process approach to teach social skills 
(Collet-Kl ingenberg & Char sey-Rusch) ; 

3. An analysis of minority status supported employees in 
relation to placement approach and selected outcomes (Wilson, 
O'Reilly, Rusch, & 7u) 
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4. Analysis of co-worker involvement in relation to level of 
disability versus placement approach among supported employees 
(Rusch, Johnson, & Hughes); 

5. Toward a definition of social skills: Implications for 
adults With mental retardation in employment settings 
(Chadsey-Rusch) ; 

6. Social interactions of secondary-aged students with severe 
handicaps: Implications for facilitating the transition from 
school to work (Chadsey-Rusch); 

7. An analysis of the reasons for job separations in relation 
to disability, placement, job type, and length of employment 
(Lagoidarci no & Rusch); and 

8. Co-worker involvement scoring manual and instrument (Rusch, 
Hughes, McNair, & Wilson). 



194. 

Edwards, Jean P.; Kimeldorf, Martin; & Bradley, Carolyn (1988). 

Final reoort of the Portland State University Secondary School to 
Work Transition Research Pr oject emphasizing transitions to work 
and leisure roles . Portland, OR: Portland State University. 
(ERIC Document Reproduction Service No. ED 312 804) 

mild disabilities / Oregon / job placement / curriculum / secondary 
education / research reports 

The purpose of the project described in this paper was to 
conduct research on curricular strategies that would facilitate 
successful transition of handicapped youth from public school to 
postsecondary work and leisure environments. The curriculum 
strategies involved teaching skills in searching for leisure 
activities prior to introducing a job-search curriculum to an 
intervention group of mildly mentally retarded and learning 
disabled high school students. Findings showed that 81% of mildly 
handicapped high school students receiving a job-search education 
found employment, compared to 58% of a similar group of students 
without special training who found jobs. Intervention group 
students used six out of seven job-search techniques, while control 
group students reported using only two out of seven. The 
intervention group found jobs that could be grouped in seven 
different occupational areas, whereas the control group found jobs 
representing only five different occupational areas. Parents 
assisted students during the job search primarily by helping 
complete job applications, providing transportation, and networking 
with friends for job leads. Transition programs are urged to 
include t**aining in using the phone book and in developing 
networking skills. 



195. 

Walker, Deborah K.; Singer, Judith D.; Palfrey, Judith S.; Orza, 
Hichele; Wenger, Marta; & Butler, John A. (1988). 

Who leaves and who stays in special education: A 2-year follow-up 
study. Exceptional Children. 51(5). 393-402. 
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eleiaentary education / special education / follow-up studies 

A 2-year follow-up study assessed the stability of special 
education students* mobility, status, and classification labels. A 
total of 1,184 students were selected in fall 1982 from the 
eleraentary special education programs of three cities. Two years 
later, 32% remained in their school district. Of these, 71% stayed 
in special education with the same classification, 12% remained 
with a different classification, and 17% were no longer receiving 
special education services. The child's original primary 
classification was the strongest predictor of reclassification and 
termination. Family background contributed most to mobility. 
Implications for practice and research are discussed. 



196. 

Powers, Michael D. (Ed.) (1988). 

Expanding systems of service delivery for persons with 
developmental disabilities . Baltimore: Paul H. Brookes Publishing 
Co. 

community integration / human services / program development 

This volume describes service-delivery systems that affect the 
lives of persons with developmental disabilities and their 
families, with special emphasis on the organizational structures 
and policies that govern the behavior of system members. Family, 
community, educational, medical, and government and legal systems 
are reviewed. Barriers to implementation and strategies for 
preventing them are identified. This volume is useful for 
psychologists, special educators, physicians, and social workers 
with direct service responsibility for persons with developmental 
disabilities and their families, for individuals responsible for 
policy development and program planning and service-delivery 
coordination, and for graduate students in special education and 
psychology. 



197. 

Jageman, Larry W.; & Long, Bill (1990). 

Teaching daily living skills t o adults with mental retardation: — k 
staff procedures and training manual. Menomonie: University of 
Wisconsin-Stout, School of Education and Human Services, Stout 
Vocational Rehabilitation Institute, Materials Development Center. 

independent living / curriculum / training manual 

The purpose of the manual is to instruct residential and 
sheltered workshop personnel in how to teach daily living skills to 
adult persons who have mental retardation. Information and skill - 
training activities are provided on the following topics: reasons 
for teaching daily living skills; selecting what to teach; planning 
to teach; methods of teaching; and monitoring and maintenance of 
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learner progress. The teaching methods presented have been chosen 
with consideration for agencies with Biinimal resources. Thus, they 
require only the materials of the tasks themselves and are intended 
to be used primarily in community settings. They are especially 
valuable to employees with little formal training. The manual 
provides descriptions of different teaching methods and 
opportunities to think about and practice them. Task descriptions 
of daily living skills are not provided. However, the authors 
recommend materials that describe the task content of a wide 
variety of daily living skills within the text and in the 
appendixes . 



198. 

Steere, Daniel E,; & Pancsofar, Ernest L. (Eds.) (n.d.). 

Promising oractices in community employment . Glastonbury, CT: 
Institute for Human Resource Development. 

Connecticut / supported employment / quality of life 

The content of the manual is organized into four broad areas. 
Section 1 focuses on the many skills required by employment 
specialists in supported employment. In addition, an historical 
perspective on the development of supported employment in 
Connecticut is provided. Section 2 includes chapters centering on 
the need to identify the qual 1 ty-of-1 i fe outcomes that are desired 
by individuals with disabilities and that are the basis for all 
quality services. Section 3 contains two chapters that focus on 
the nature of secondary educational services as a stepping stone to 
Integrated employment in adulthood. Finally, Section 4 contains 
chapters related to the development of effective in-service 
training and technical assistance strategies In community 
employment. 



199. 

Steere, Daniel E.; Wood, Robin; Pancsofar, Ernest L.; Rucker, 
Ronald E.; Harvey, Paul A.; Harder, Patricia; & Hecimovic, Anton 
(n.d.). 

Introduction to technic al assistance in supported eqiplovment: 
Building caoacitv for excellence . Glastonbury, CT: Institute for 
Human Resource Development. 

technical assistance / supported employment / quality assurance 

This manual is an introduction to strategies for professionals 
charged with providing technical assistance to supported employment 
programs. The primary Intent of this material is to provide 
technical as istance personnel with an overview of their role in 
supported employment. In addition, the authors describe a process 
and structure for providing technical assistance services that lead 
to quality outcomes for individuals with disabilities. The manual 
also contains the IHRD Standards of Excellence for Employment 
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Support Services , which provide benchmarks for measuring quality in 
supported employraent programs. Specific Issues that frequently 
arise in providing technical assistance in supported employment are 
briefly described to alert readers to the major consultation 
activities that may occur. 



Harder, Patricia J.; Harvey, Paul; Pancsofar, Ernest; Steere, 
Daniel; & Wood, Robin (n.d.). 

Educational competencies for support specialists and supervisory 
personnel: Supplemental guide . Glastonbury, CT: Institute for 
Human Resource Development. 

supported employment / personnel preparation 

This supplemental guide suggests activities to help supported 
employment personnel understand Issues and strategies to improve 
program implementation and outcomes for individuals with 
disabil ities. 



201. 

Pancsofar, Ernest L.; Harder, Patricia J.; Nuvickis, Rosemary; 
Cancemi, Debra; & Totten, Haria (1990). 

Enhancing in-service education; gook I. Glastonbury, CT: 

Institute for Human Resource Development. 

supported employment / personnel preparation / training manual 

This booklet Includes 25 examples of games or exercises used by 
presenters when teaching the specific competencies required to be 
an employment specialist. 



202. 

Harder, Pat; Pancsofar, Ernest; Steere, Daniel; & Wood, Robin 
(n.d.}. 

Promising practices in suppo rted employment: — Th? A-g-C? of t?g1nq 
an employment specialist . Glastonbury, CI: Institute for Human 
Resource Development. 

supported employment / personnel preparation 

This module provides a review of critical content for 
employment specialists who are beginning their work as frontline 
supports for persons with significant disabilities. The topics 
answer the question: What are the essential attributes of being a 
successful employment specialist? 
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Pancsofar, Ernest L.; & Harder, Patricia J. (1990). 

InnQVfttlon YQM; How to unlock vour m ind for innovation . 

Facilitator's guide and participant outline . Glastonbury, CT: 
Institute for Human Resource Development. 

personnel preparation / human services / creativity 

This notebook contains a group of activities that will assist 
participants in opening or reaching their creative potential 
regarding solutions and challenges in human services delivery. 



204. 

Thornton, Craig; Decker, Paul; & Good, Thomas (Ed.) (1989). 

The Transitional Employmen t Training Demonstration: Analvsis of 
program IniPact?. Princeton, NJ: Mathematica Policy Research, Inc. 



program evaluation / Transitional Employment Training Demonstration 
/ Social Security income (SSI) 

The impact analysis presented in this report addresses the role 
that transitional employment services can play relative to the SSI 
program and the goal of providing economic support to persons with 
mental retardation. The findings confirm the notion that 
transitional employment can increase the employment and earnings of 
SSI recipients with mental retardation, but that these impacts are 
likely to generate insufficient reductions in SSI payments to pay 
for the considerable costs of the services. The challenge facing 
researchers and policymakers now is to learn from the experience of 
the demonstration projects in order to improve the delivery of 
transitional employment services and to further the goal of 
integrating persons with mental retardation and other serious 
impairments nto the labor market. 



205. 

Clark, DeWitt S.. Jr.; Hayden, David I.; & Lezzer, Leo L. (1987, 
October). 

TN effectiveness of special e ducation oroorams: Rethinking thP 
Imtl^tiV? . Paper presented ?t the annual meeting of the American 
Evaluation Association, Boston, HA. (ERIC Document Reproduction 
Service No. ED 296 504) 

Maryland / special education / outcomes of education / surveys / 
success 

The study compared the life outcomes of four groups of 
graduates (ii»844) from the Maryland high school class of 1981: 
regular education/nonvocational , regular education/vocational, 
special education/nonvocational, and special education/vocational. 
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Data were analyzed to determine how special education graduates 
differed from regular education graduates the achievement of 
life outcomes usually associated with the effectiveness j[ P^b^c 
education. The most striking finding was the lack of detectable 
differences between special educiMon and regular education 
graduates five years after leaving high school. Findings indicated 
that special education students found jobs, left home, furthered 
their education, and got married at the same rates as »*f?ular 
education graduates. Thus, results suggested that ^aryland special 
education is effectively meeting the goal of equalizing the 
educational potential of special educaion graduates and <^hat 
participation in special education did not lead to stigraatization 
or inferior instruction. 



206. 

Knold, John A. (Ed.) (1986). 

employee training nee d s as exnressRd bv emplovers in Wa?hinqtpn 
State . Olympia: Washington State Commission for Vocational 
Education. (ERIC Document Reproduction Service No. ED 266 280) 

Washington / employer attitudes / vocational education / surveys 

A study assessed the attituaes of 702 Washington State 
employers toward vocational education at the secondary and 
postsecondary levels. The majority of respondents perceived 
community colleges and vocational -technical institutes, but not 
public high schools, to be doing a very good job of preparing 
students for job and careers. Over 90% regarded having a strong 
background in basic skills as very important. The most important 
competencies for high school and postsecondary vocational school 
graduates were positive work habits and attitudes. One-third of 
the employers had used community colleges or public 
vocational-technical institutes to train employees. Employers 
believed subject areas needing increased emphasis at secondary and 
postsecondary levels are math and English. On-the-job training was 
provided by 94%, training for the disabled by 13%, and training for 
displaced or unemployed workers by 12%. Almost 60% reported having 
been involved in a cooperative relationship with an educational 
institution. Tha report*s recommendations included: integration 
of basic and employabil 1 ty skills into vocational education; a 
strong core curriculum of English, mathematics, and science for all 
secondary students; more school -business cooperation; and greater 
efforts by business to meet needs of dislocated and handicapped 
workers. The survey instrument is appended to the report. 



Bruininks, Robert H.; & Thurlow, Martha L. (1988). 

Final report: Evalm itina post-school transition cf secondary 
students with modera te to severe handicaps. Minneapolis: 
University of Minnesota, Department of Educational Psychology. 
(ERIC Document Reproduction Service No. ED 319 202) 
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final reports / Minnesota / follow-up studies 

From October, 1984 through December, 1987, the National 
Institute of Disability Rehabilitation and Research, formerly the 
National Institute of Handicapped Research, funded a grant for a 
project entitled "Evaluating Post-School Transition of Secondary 
Students with Moderate to Severe Handicaps." The purpose of the 
project was to conduct four prirflary activities: (a) development of 
a follow-up system that is feasible for schools to use to obtain 
information about individuals with handicaps who leave school; 
(b) data collection on three special education samples (prospective 
sample in last year of school, retrospective sample out of school 
for 3-5 years, and retrospective sample out of school for 8-10 
years); (c) data analysis to evaluate long-term effects of 
secondary programs and feasibility of the follow-up system for 
school use; and (d) dissemination of research findings and 
follow-up procedures. During the three years of the project, 
extensive developmental, data collection, and analyses activities 
were completed. In addition, project activities provided the basis 
for continued follow-up and intervention endeavors in the school 
system. The final report on the project provides the following 
summary information: (a) objectives, (b) personnel, (c) major 
activities and findings, and (d) products from project activities. 

208. 

Wehman, Paul (1990). 

School -to-work: Elements of successful programs. Teachi ng 
Exceptional Children . £3(1), 40-43. 

success / program implementation / transition / special education 

This article reviews best practices in secondary special 
education and identifies elements that must be present in the 
tjansition process if young adults with disabilities are to succeed 
in postsecondary placements. 

209. 

Wise, Wilmer E.; & Matthews, Cherritta L. (1987). 

A jtUdY of the relationship of education an d transition factors tn 

n..!j^^i^^^!!! °J fV^^l mpderately handi c app ed students . 
Dover, pt: State Department of Public Instruction - Division of 
Jw?!***^ ' Planning, and Evaluation, and Exceptional 
Children/Special Programs Division. (ERIC Document Reproduction 
Service No. ED 290 299) 

outcomes of education / Delaware / mild disabilities / research 
reports 

This study sought to replicate a 1984 Vermont study on the work 
status of handicapped youth, using data from 415 mildly and 
moderately handicapped students who graduated high school in 1985 
in Delaware with either a diploma or a certificate. The study also 
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sougHt to expand the Vermont design to include a broader range of 
factors relating employment status and school preparation. Factors 
in both studies found to relate to employment status were: school 
location, gender, manner of exit, and work experience in high 
school, with no relationship between employment and vocational 
experience. Further, in both states, jobs tended to be located 
through a self/family/friends network rather than through 
employment-related service agencies. In the expanded study 
involving Delaware students only, results showed that the special 
education/ vocational programs were producing employable students, 
with 67% employed full- or part-time (compared to 80% employment 
for all youths). The learning-disabled were more likely to be 
employed than individuals with other handicapping conditions. 
Program placement (e.g., resource room, self-contained, special 
school), intensity of special education services, and vocational 
training were not related to employment status. Factors showing 
the strongest relationship to holding a job were transportation 
availability, method of exit from school, and race. 



210. 

Fuchs, Douglas; Fuchs, Lynn S.; Benowltz, Suanne; & Barringer, 
Kenneth (1987). 

Norm-referenced tests: Are they valid for use with handicapped 

students? Exceptional Children . ii(3), 263-271. 

competency testing / special education 

Although norm-referenct J tests have been a mainstay in special 
education placement and program evaluation activity, no systematic 
effort has ever been undertaken to determine whether handicapped 
children have been Included In the development of the tests* norms, 
items, and indices of reliability and validity. The present 
Investigation explored this question by analyzincj up-to-date user 
manuals and technical supplements of 27 aptitude and achievement 
tests. Results Indicated most test developers and publishers 
provide scant data on the appropriateness of their tests for use 
with handicapped children. Implications for test users, 
developers, and publishers are discussed. 



211. 

Lilly, M. Stephen (1987). 

Lack of focus on special education In literature on educational 
reform. Exceptional Children . 53(4), 325-326. 

special education / policy analy-iis 

The lack of focus on special education in the Sizer, Boyer, and 
Goodlad reports, as well as In Nation at Risk , is analyzed. It is 
posited that mere neglect might not account for this lack of 
attention and that current shortcomings of special education 
services might lead the authors of the reports to focus on 
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Improvement of general education opportunities for all students 
rather than increased compensatory education. In its current 
state, special education for the "mildly handicapped" might well be 
seen by these authors c.s part of the problem, rather than part of 
the solution. To remedy this situation, the author proposes that 
special educators increasingly see themselves as members of the 
general education community and work toward more effective 
integration of special and general fc^^ucation. 

212 . 

Dodd, John M.; Hermanson, Mike; Nelson, J. Ron; & Fischer, Jerome 
(1990). 

Tribal college faculty willingness to provide accommodations to 
students with learning disabilities. Journal of American Indi^ 
Education , 3fi.(l), 8-16. (Comp. No. 84,078C - OSERS File No. 243) 

Montana / learning disabilities / tribal colleges / surveys / 
accommodations / postsecondary education 

The purposes of this study were (a) to identify inst jctional 
accommodations tribal college faculty members were willing to 
provide, (b) to determine whether faculty thought use of the 
accommodation would compromise academic standards, (c) to determine 
whether students had asked for the accommodation, and (d) to 
determine whether faculty members had provided the accommodations 
in the past. Methodology and results are discussed, 

213 . 

Evans, Ian M.; & Brown, Fredda (1906). 

Outcome assessment of student competeic?: Issues and implications. 
Special Services in the Schools . ^(4), 41-62. 

competency testing / special education 

Outcome assessment of student competence is an increasingly 
important area of direct relevance to special services. With the 
growing attention given to this challenging task has come 
recognition by practitioners of the need to more fully understand 
what constitutes outcome assessment. As a response to this need, a 
conceptualization of outcome assessment of student competence is 
provided in this article, while pertinent issues and implications 
are also discussed. 

214. 

Schill, William J. (Ed.) (1988). 

Transition research on problems of handicapped youth (Project 
TROPHY, Occasional Papers Number 2). Seattle: University of 
Washington. (ERIC Document Reproduction Service No. ED 299 445) 
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transition / barriers / employer Involvement / Individualized 
transition plans (ITP) / supported employment / 

The five papers In this publication deal with topics related to 
problems associated with transition from school to IndepenJent 
living for handicapped youth. 

1. Individual transition plans: From lip service to 
implementation (Stowltschek & Kelso). 

2. Supported employment: Program features compared to 
outcomes (Nelson & Stowi tschek) . 

3. Salient features distinguishing highly active from 
minimally active early work experience programs for mildly 
handicapped youth (Cohen» Stowitschek & Williams). 

4. The employed handicapped: Characteristics of their 
employers (Schill, MtCartJn. Craig & Boyd). 

5. Employer perspectives and handicapped employees 
experiences: An empirical analysis {Schill, McCartin & Matthews). 



215. 

Haynest John; & Justice, Tom (Ed.) (1988). 

Organizational barriers to transition: Summary . Sacramento: 
California* State Department of Education, Education Transition 
Center. (ERIC Document Reproduction Service No. ED 302 010) 

transition / barriers / research reports 

This study sought In identify the barriers that impact the 
ability of disabled youth to successfully make a tranii.tion from 
school into employment and a quality adult life and to specifically 
define organizational disincentives to successful transition. 
Current research is reviewed relating to organizational barriers to 
successful transition. A survey instrument was developed and used 
to interview 125 representatives of primary youth-adult service 
provider agencies and Interest groups, including education 
agencies, rehabi 1 i tation/habll 1 tation servles, Job Training 
Partnership Agency programs, regional centers, Department of 
Vocational Rehabilitation, advocacy groups, and parent groups. 
Results indicated that barriers and disincentives to the transition 
process existed in the areas of: program operation/system 
delivery, attitudes, collaboration, funding, personnel training, 
and eligibility procedures. Respondents felt that the educational 
system possessed the greatest number of barriers to transition, 
followed by parents and rehabilitation services. Recommendations 
for change conclude the report. 



216. 

University of Vermont. Cone:je of Education and Social Services. 
Df^partment of Special Education (1990). 

Vermont*s School-Based Supoorted Emolovmeni Model: Inte rim report. 
Hartford: Author. (Comp. No. 84.158N - USERS File No. 194) 
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Vermont / supported eraployiaent / model programs / interim reports 

Vermont's School -Based Supported Employment Model has 
demonstrated that a program that consists broadly of the following 
components can greatly increase student outcomes of integration, 
employment, and opportunities for students to be educated in their 
local districts: supported employment; transition planning; 
effective collaboration with families, local and regional school 
programs, community agencies, state department of education and 
university personnel; a wide variety of program options. This 
interim report highlights the following areas: student employment 
data, mode! -rel ated products, training and dissemination 
activities, and impact on involved parties. 



217. 

Amarillo College. ACcess Di vision/ACcessibil ity Services (1991). 

Final evaluation report; Tra nsitional Assistance for Postsecondarv 
Students (TAPSl . Amarillo, TX: Author. (Cowp. No. 84.078C - 
OSERS File No. 167} 

final reports / Project TAPS (Transitional Assistance for 
Postsecondary Students) / Texas / learning disabilities / 
postsecondary education 

The Transitional Assistance for Postsecondary Students (TAPS) 
program, first implemented at Amarillo College in the Fall 1987 
semester, was designed to provide transition into college for 
learning disabled students who had the potential to succeed in 
college. As a part of this transition program a group of 
specialized courses were developed and classroom accommodations 
were designed and implemented. Through the three-year term of the 
project, many lessons were learned, and changes and modifications 
took place. The report details both successful and unsuccessful 
strategies in an effort to provide as much information as possible 
for anyone wishing to replicate the program. Appendixes include: 
Initial Interview and Referral Form, TAPS Intake Process, 
Application for TAPS, transition plan, TAPS Students Follow-Up 
Survey, and other forms. 



218 . 

Michaels, Craig A. (1991). 

Enhancing vocation al possibilities for vouna a dults with learning 
disabilities: Final report . Albertson, NY: Human Resources 
Center, National Center on Employment and Disability. (Comp. No. 
84.078C - OSERS File No. 161) 

final reports / New York / learning disabilities / postsecondary 
educat i on 

The National Center on Employment and Disability, Human 
Resources Center, initiated a three-year federally funded 
postsecondary demonstration project on September 1, 1987 to assist 
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cofflfflunity college students with learning disabilities transition 
from school to work. The project combined the successful 
techniques of both vocational rehabilitation and special education 
in order to impact all major phases of the transition process for 
college students with learning disabilities. Specific emphasis was 
placed on the following components: 

1. Comprehensive individualized assessment 

2. Campus-based pre-vocational support services; 

3. Coordinated referral and service delivery among service 
providers ; 

4. Placement readiness skills; 

5. Job-seeking and job-keeping skills; 

6. Supported job placement assistance; and 

7. Structured follow-along. 

This three-year project demonstrated how vocational possibilities 
for community college students with learning disabilities could be 
enhanced through the provision of comprehensive vocational support 
services. 



219. 

Mariett, N. J.; & Maclean, H. (1987* May). 

A new life-style for persons with severe disabilities: Supported 
independence. In Baine, 0. (Ed.), et al., Alternati ve futures for 
the education of students with severe disabilities (Edmonton, 
Canada, May 6-8, 1987). (ERIC Document Reproduction Service No. ED 
310 563) 

"Supported Independence Using Individualized Dollars" Model / 
Canada / independent living / cost effectiveness 

The paper presents a model that has provided extensive or 
partial services for 147 persons with severe and complex 
disabilities. The model, "Supported Independence Using 
Individualized Dollars" (dollars allocated to a specific client), 
emerged when the Calgary Association for Independent Living, a 
small self-help group of disabled persons, was asked to help a 
multiply disabled, aggressive, young man to stay In the community. 
The independent living approach stresses consumer control and 
choice. Individuals live in ordinary apartments with staff they 
hire themselves, supported by volunteers and natural supports with 
a voluntary advisory team as backup. The paper describes changes 
in behavior, the need for supervision, personal decision-making, 
and funding patterns over a 2-year period for five clients who had 
all been expelled from other programs. Scales were developed to 
describe levels of needed accommodation and personal support as 
well as personal decision-making abilities. Tables detail the 
changes in each of the clients. Additional tables present initial 
and current contract costs for the supported independent living 
prog-ara as well as estimates of per day costs for care in 
institutions, community group homes, and the supported independence 
model . 
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220. 

O'Connor, Shelly C; & Spreen, Otfried (1988). 

The relationship between parents* socioeconomic status and 
education level, and adult occupational and educational achievement 
of children with learning disabilities. Journal of Learning 
Disabilities . ii(3). 148-153. 

outcomes of education / learning disabilities / research reports 

Reports about the educational and occupational achievement of 
children with learning disabilities (LD) In adulthood have been 
inconsistent, ranging from optimistic to negative. Generally, 
studies that show good outcomes have tended to base their 
conclusions on subjects from high socioeconomic backgrounds. In 
the present study, data were extracted from a longitudinal study on 
226 subjects with learning disabilities in order to determine the 
nature and extent of the relationship between parents* educational 
level and socioeconomic status (SES) and the occupational and 
academic outcome of children with LD. A significant correlation 
was found between the parent and subject variables, accounting for 
28% of the variance. Fathers* SES was the major contributing 
parent variable. The relationship held across groups of children 
with LD and controls. The contribution of SES to selected outcome 
variables was also compared to the contribution of intelligence and 
degree of neurological impairment. Because SES can confound other 
variables of interest, it was concluded that this variable should 
be carefully controlled in future studies. 

221. 

Kranstover, Laura L.; Thurlow, Martha L.; & Bruininks, Robert H. 
(1989) . 

Special education graduates versus non-graduates: A longitudinal 
study of outcomes. Career Development for Exceptional Individuals . 
U(Z). 153-166. 

outcomes of education / special education / research reports / 
Benefit-Cost Project 

A recent research project conducted at the University 
Affiliated Program (UAP), University of Minnesota, followed a 
number of special education students categorized as educable 
mentally retarded (EMR), learning disabled (LD), emotionally 
disturbed (ED), and speech impaired (SP), who had been out of 
school for 1-8 years. This Benefit-Cost Project was designed to 
help determine the impact of secondary school curriculum or. the 
demands of postschool life by addressing the following questions: 
Do special education programs influence opportunities for Improving 
quality of life for persons with handicaps? To what extent do 
youth with mild handicaps achieve the desired goals of employment, 
financial independence, and social opportunity? Methodology and 
findintj:, are discussed. 
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222 . 

Glli, Doug; & Edgar. Eugene (K90). 

Outcomes of a vocational prograB designed for students with fflild 
disabilities: The Pierce County Vocational/Special Education 
Cooperative. Journal for Vocational Spec ial Needs Education. 
U(3). 17-22. 

mild disabilities / Washington / vocational education / outcomes of 
education / research reports 

This article reviews some of the basic assumptions of 
vocational education programs for students with mild disabilities. 
An overview of the Pierce County Vocational/Special Education 
Cooperative Is presented along with data on the employment level, 
quality of employment, and attendance in postsecondary education 
settings of program graduates (Ii-120), a preintervention group 
([t-120), and a comparison cohort (it-564). Significant differences 
were noted in favor of the intervention group. Important variables 
in Implementing an effective vocational education program for 
students with mild disabilities are discussed. 



223. 

Tilson, George P., Jr.; & Neubert, Debra A. (1988). 

School -to-work transition of mildly disabled young adults: 
Parental perceptions of vocational needs. Journal f or Vocational 
Special Needs Education^ il(l), 33-37. 

mild disabilities / parent involvement / surveys / Job Training and 
Tryout (JT&T) Program 

This article reports findings from a survey of parents whose 
mildly disabled sons/daughters participated in a time-limited 
transition program, Job Training and Tryout, after exiting the 
public school system. Parental expectations of their 
sons'/daughters* employment and independent living outcomes are 
examined as well as parental perceptions for vocational abilities 
and training necessary to facilitate the transition planning 
process for these young adults. This study is part of a five-year 
research grant investigating the effects of a time-limited 
transition program on mildly disabled youths* entry to the world of 
work. 



224. 

Scuccimarra, David J.; & Speece, Deborah L. (1990). 

Employment outcomes and social Integration of students with mild 
handicaps: The quality of life two years after high school. 
Journal of Learning Disabilities. 0.(4), 213-219. 

mild disabilities / outcomes of education / surveys 
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The employment outcomes and social adjustment of mildly 
handicapped students were examined in a sample of 65 randomly 
selected youths Mho exited high school in 1984. Personal and 
telephone interviews were conducted to obtain current employment 
data such as income, employment and training history, and use of 
community and social services in securing employment. Postschool 
social adjustment data included marital status, place of residence, 
types and frequency of social activities, friendship patterns, and 
satisfaction with social life. Seventy-eight percent of the 
respondents were employed. The majority worked full-time for 
minimum wage or better, were satisfied with their jobs, and relied 
on a self-family-friend network to secure employment. The majority 
of respondents were single, resided at home, and engaged in a 
variety of social activities on a regular basis. When the 
employment and social activity variables were combined, it was 
found that over 60% of the respondents were employed and held 
positive perceptions of their social life. 



225. 

Nulkey, S. Wayne; & Brechin, Connie C. (1988). 

Transition-to-work: The physical pursuit. Journal of 
Rehabilitation . ^(4). 31-36. 

physical disabilities / transition / advocacy 

The rehabilitation community has become responsive to the 
transition from school -to-work initiative of the U.S. Department of 
Education, Office of Special Education and Rehabilitative Services 
(OSERS). However, the primary focus of this mission seems to be 
concerned largely with disabilities categorized in the mental 
classifications, 'his article advocates recruiting persons with 
physical disabilities for inclusion in programs offering 
school -to-work rehabilitation strategies. 



226. 

Clark, Donald M.; & Hughes, James H. (1988). 

Apprenticeship for people with disabilities. American 
Rehabilitation. 14(2), 2-3, 27-28. 

model programs / apprenticeships / surveys 

To help close the information gap and stimulate further progri^m 
developments, the National Association for Industry-Education 
Corporation (NAIEC), under a grant from the National Institute on 
Disability and Rehabilitation Research, U.S. Department of 
Education, conducted a state-of-the-art study in 1985-86 on the 
participation of disabled people in apprenticeship programs. The 
results of this one-year study are discussed. 



101 



100 



(V toj 



227 

Everson. Jane M.; & Metzler. Helen D. (n.d.). 
Supported ^f a plovment personnel: — An jS?gSSBf?nt 

National Center, Sands Point, NY. 

personnel preparation / supported eraployment / surveys 

A regional survey of 142 supported-employment program managers 
and 519 direct service personnel was conducted In ^Jf.f^"®;^^ 
JSSpHsIng Rehabilitation Services Administration RSA) Reg^^^^ III 
in order to Identify respondents* self-reported training needs, 
educational backgrounds, and previous employment f Perlences. The 
results indicate that currently employed s«PPO'*ief 
personnel are female, young, highly educated, P? ^J^^ 

have held a variety of jobs prior to their employment In supported 
eraployment programs. Personne. training appears to have been 
effective In introducing personnel to supported employment 
philosophy, management, and implementation strategies. However, 
the findings indicate that there remains a need for technical 
assistance to refine the skills of both personnel types. 

228 

Research and Training Center on Community Living. University of 
Minnesota, Institute on Community Integration. (1990). 

Effective s pif advocacy: Empowering PgQPU With ^J,^^^^ 
^pp;.k for themselves (Report #90-4). Minneapolis: Author. 

self-advocacy / program development 

This report is a record of the discussion during the workshop, 
-Assisting People with Developmental Disabilities to Speak 
Effectively for Themselves," held at the IHth Annual Conference of 
the American Association on Mental Retardation, May 30, 1990. The 
workshop brought together 18 people from seven states who have 
extensive experience in developing self-advocacy groups for persons 
with developmental disabilities. Some were leaders from local and 
state self-advocacy groups. Some were paid staff responsible tor 
supporting sel f -advocacy , while others were volunteer helpers for 
self-advocacy groups. The report contains participant s comments 
in response to three questions: ^ , * ^u,««« 

1. What works to help people speak for themselves to change 

their own lives? ^ 

2. What works to help people speak out to change conditions 

for all people with disabilities? 

3. What will strengthen sel f -advocacy? 
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Mason, Christine Y, (1990). 

Consumer Jo b Satisfaction Scale. Washington, DC: National 
Association of Rehabilitation Facilities. 

Consumer Job Satisfaction Scale / program evaluation / consumer 
sat i sf action 

The Consumer Job Satisfaction Scale is based upon interviews 
with approximately 30 consumers as a part of NARF*s review of 
Exemplary Supported Employnent Practices. NARF proposes the 
current draft be appropriately modified by input from consumers, 
service providers, employers, families, and agency personnel. 
Additionally, NARF anticipates that changes will be recommended as 
the instrument is used during field testing in the next year. The 
scale is based primarily on consideration of the needs of supported 
employees with developmental disabilities. Designed for 
individuals with cognitive impairments and limited verbal skills, 
the Consumer Job Satisfaction Scale includes an appendix with 
suggested modifications and additional/replacement items for other 
populations. The Consumer Job Satisfaction Scale Is intended to be 
used for the following purposes: 

1. Personal futures planning; 

2. Immediate program modification/development; 

3. Evaluation of the effectiveness of current programs; 

4. Internal program review; 

5. Program review conducted by another agency. 

230. 

Whitehead, Claude W. (1990). 

Guidelines for labor unions and their members . Dade City, FL: 
Ralard Printers, Inc. 

labor unions / job development 

This brochure is designed to enlist the participation and 
support of organized labor in Ohio and elsewhere in expanding 
employment opportunities and options for persons with developmental 
and similar disabilities. Therefore, the pamphlet focuses on the 
productive capacities of persons with disabilities and suggest 
strategies for helping qualified candidates get Into the labor 
market. Action proposals Include those directed at the State 
AFL-CIO Council and Central Labor Council leaders as well as local 
unions and their individual members. 

231 . 

Whitehead, Claude W. (1990). 

Guidelines for employment specialists, counselors, iob coaches, and 

advocates . Dade City, FL: Ralard Printers, Inc. 
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labor unions / job developaent 

In order to take advantage of the new employment opportunities, 
persons involved in job development, training, placement, and 
advocacy must become familiar with the local unions and learn how 
to include the unions effectively in the job-development and 
placement process. While unions can be an Important partner, they 
likely will require special cultivation and understanding. This 
brochure provides guidelines for cultivating partnerships between 
employers and rehabilitation organizations. 



232. 

Whitehead, Claude W. (1990). 

A manual for labor oroanizatlons ^M th^lr wewbgr^ Mg!!f.^]| I!?!!? 
oroanizations. employment specU11?U» Qb ^^^.f^ 
counselors, and advocates . Dade City, FL: Ralard Printers, Inc. 

labor unions / job development 

This guidebook consists of two sub-parts: the first is 
directed at labor unions and tneir members in an effort to inform 
them about the productive capacities of persons with disabilities 
and suggest strategies for helping qualified candidates get into 
the labor market. Action proposals include those directed at the 
State AFL-CIO Council and Central Labor Council leaders as well as 
local unions and their Individual members. The second subpart 
targets rehabilitation and employment services agencies and 
organizations, including employment specialists, vocational 
rehabilitation counselors, advocates, and supervisors to increase 
their knowledge and understanding of the role and function of labor 
unions in influenci?ig employment and promoting work-related 
benefits and thereby enhancing their effectiveness in working with 
unions. Suggestions for action include those by direct service 
providers as well as program administrators. 



Sacks, Sharon; Russell, Debbie; Hirsch, Marilyn; & Gayl ord-Ross . 
Robert (1990). 

Social skills tr aining: What orofessionals sav thev dQ. 
Manuscript submitted for publication. San Francisco: San 
Francisco State University, Department of Special Education. 

social skills / secondary education / surveys 

Social skills training (SST) has been an important vehicle for 
the successful integration of disabled students. The present study 
attempted to assess how educators are Implementing SST with 
disabled students. Based on responses to a questionnaire 
administered to 278 professionals across 10 school districts, 
general agreement was found in responses across type of 
professional and type of student taught. Approximately 60% of the 
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educators reported conducting SST. In addition, a number of 
acceptable practices were frequently used, Including: direct 
observation assessment, behavioral techniques, and functionally 
important social behaviors. However, many desirable SST methods 
were underutilized, including: peer-mediated instruction, 
validated curriculum, and community-relevant behaviors. The major 
impediments cited for conducting SST were time restrictons and 
academic requirements. While SST was valued by educators, they 
appeared to need inservice training by exposure to model prograp*< 
and validated curriculum. 



234. 

Park, Hyun-Sook; Tappe. Phyllis; Caraeto, Renee; & Gaylord- Ross , 
Robert (1990). 

Social su pport and quality of life for learning disabled and mildly 
retarded youth in transition . Manuscript submitted for 
publication. San Francisco: San Francisco State University. 

quality of life / learning disabilities / mild disabilities / 
research reports / social support 

A study investigated the transition of youth with regard to 
quality of worklife, social support, and quality of life. Mildly 
mentally retarded (MR), learning disabled (LD), and nondisabled 
(ND) youth were examined during the last year in high school and 
while attending community college. A cross-sectional design used a 
3x2 analysis of variance to evaluate their transition on a number 
of measures. The study found that MR young adults had a relatively 
high quality of work life. Yet, they did not increase their 
independence upon entering adulthood with respect to environmental 
quality of life or social support at home or in the community. 
Learning disabled young adults had a particularly difficult time in 
their quality of worklife. Finally, the ND youth were consistently 
superior m giving social support. A continuum of reciprocal 
support was postulated. Interventions to improve the vocational 
and social life of LD youth were also suggested. 

235. 

Baurogart, Diane; Filler, John; Askvig, Brent A.; & Gee, Russ 
(1980. 

Annotated bibliography on soc ial skills instruction for persons 
with disabilities. Moscow: University of Idaho, College of 
Education, Department of Counseling and Special Education, Social 
Skills Research Project. 

social skills / literature review 

The articles In this annotated bibliography highlight research 
and current practice in the area of social skills instruction for 
persons with disabilities. The first section covers articles on 
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social skin Instruction for children, both preschool and school 
age, while the second section reviews articles on social skill 
instruction for adults. This bibliography is not meant to be 
exhaustive, but rather illustrative of the literature on this 
topic . 

236« 

Baumgart. Diane; Filler, John; Askvig, Brent A.; & Gee, Russ 
(1989). 

Annotated b i bliooraohv of theoretical Papers. llter^tMrf rgvlew?. 
and Dostion fsicl pape rs on social skills for Person? With 
disabi I ities . Moscow: University of Idaho, College of Education, 
Department of Counseling and Special Education, Social Skills 
Research Project. 

social skills / literature review 

This bibliography presents articles on assessment, motivation, 
instruction, and theory along with several literature reviews on 
social skills instruction for persons with disabilities. 

237. 

Baumgart, Diane; Filler, John; Askvig, Brent A.; & Gee, Russ 
(1989). 

Annotated biblloaraphv cn behavioral srlf-control strategies for 
persons with disabilities . Moscow: University of Idaho, College 
of Education, Department of Counseling and Special Education, 
Social Skills Research Project. 

self-control training / literature review 

This annotated bibliography covers articles and chapters on 
theory, application, and research on behavioral self-control 
strategies for persons with disabilities, particularly mental 
retardation "Behavioral sel f -control " is defined here as a set of 
techniques that an individual may use to exert increasing amounts 
of control over his/her own behavior. These techniques include 
self-monitoring, sel f -instruction, and sel f -reinforcement . The 
literature indicates that behavioral self-control strategies may 
facilitate independent task performance, and generalization and 
maintenance of responses. Applications in a variety of contexts 
and with several different behaviors are presented. 



238. 

Baumgart, Diane; Filler, John; Askvig, Brent A.; & Gee, Russ 
(1989). 

Annotated bibliograp hy on social support networks.. Moscow: 
University of Idaho, College of Education, Department of Counseling 
and Special Education, Social Skills Research Project. 
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literature review / social support 

This bibliography constitutes a resource in the area of social 
support and soci al - support networks. The entries are divided into 
two sections: Articles in section one are mainly concerned with 
theoretical foundations and constructs in the general areas of 
social support and social networks. In section two, articles look 
at the application of these theories toward the creation of 
interventions designed to develop and/or adjust soci al - support 
networks . 



239. 

Baumgart, Diane; Filler, John; Askvig, Brent A.; & Gee, Russ 
(1989). 

Annotated bibliography on social/sexual skills for persons with 
moderate/severe handicaps . Moscow: University of Idaho, College 
of Education, Department of Counseling and Special Education, 
Social Skills Research Project. 

social skills / literature review 

This bibliography is divided into three sections: 
(a) characteristics and concerns about sexuality and persons with 
moderate/severe handicaps; (b) curriculum materials and 
methodology; and (c) parent/caregi ver perspectives. Each section 
provides the reader with a unique look at the many facets of the 
topic of sexuality and persons with handicaps. 



240. 

Baumgart, Diane; Filler, John; Askvig, Brent A.; & Gee, Russ 
(1989) . 

Annotated bibliography on s ocial skills assessment of parsons with 
disabi 1 i ties. Moscow: University of Idaho, College of Education, 
Department of Counseling and Special Education, Social Skills 
Research Project. 

social skills / literature review 

The articles in this bibliography discuss components necessary 
for assessing the social skills needs/deficits of persons with 
disabilities. Several assessment methods, such as sociometrics, 
behavioral observations, sel f -reports , and behavioral checklists, 
are described along with the potential drawbacks and benefits. 
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241 

Bauiigart. Diane; Filler. John; Askvig, Brent A.; & Gee, Russ 
(1989). 

The effect^ of three types of c areer exploration instrurtlon QH the 
;SreL'^i;;Le; ;? adolescenU h^jS ugP^I^Mosco^:" 1 ty 

of Idaho, College of Education. Department of Counseling and 
Special Education. Social Skills Research Project. 

career development / research reports 

Researchers have noted that information about a job can 
influence a person's perceptions of his/her ability to perform that 
job. In this study, job information was presented via one of three 
types of career-exploration instruction to adolescents with 
handicaps to determine the effects of their career choices. Nine 
students with mild or moderate handicaps completed Q-sorts or 
pictures of entry-level jobs in their communities both before and 
after instruction. The students* choices were compared to the 
ratings of an expert panel and percent agreements were obtained. 
An analysis-of-variance procedure on the agreements yielded no 
significant differences between the types of instruction used, 
between the pre- and postinstruction choices, or for an interacticir 
effect of the type of instruction and the pre-/postscores . 
Suggestions for future research in the area of career choice for 
persons with handicaps are provided. 

242. 

Bauragart, Diane; Filler, John; & Askvig. Brent (1990). 

Perceived importance of social skills: A survey of teachers, 
parents and other orofessonals [Draft]. Moscow: University of 
Idaho, College of Education, Department of Counseling and Special 
Education, Social Skills Research Project. 

social skills / curriculum / surveys 

The importance of social skill instruction within the 
curriculum has long been recognized and discussed in the 
literature. However, implementation of this area of instruction 
has been sporadic, and reasons for this have been hypothesized by 
researchers and teacher trainers alike. This study investigated 
the importance of ratings and rankings of social skills by 263 
parents, teachers and other professionals nationwide. Personal 
interviews with teachers were conducted along with inspection of 
lEP documents in an effort to relate perceptions of importance to 
actual implementation of social skill instruction. Barriers to 
implementation were also recorded and analyzed. A discussion of 
the results and recommended directions for future research are 
provided. 
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243. 

Baumgart, Oiane; & Askvig, Brent (n.d.)' 

Social skil ls Instruction: £ypgctaU?ns fPf PUt^PPffl?? [Draft]. 

Moscow: University of Idaho, College of Education, Department of 
Counseling and Special Education, Social Skills Research Project. 

social skills / curriculum / outcomes of education 

Because a large number of persons with handicaps demonstrate 
social skills deficits, it is imperative for teachers and trainers 
to intervene in this area. However, many Interventions and 
research in social skill instruction have not focused upon 
long-term and generalized outcomes. Instead, researchers have been 
satisfied with the more immediate consequences of the target skill 
In terms of Increases (or decreases) in rate, frequency, or 
Intensity. What is required, however, is an emphasis on more 
longitudinal outcomes. Persons receiving Instruction should not 
only Improve in the target skill, but should accrue other benefits 
as well. Such benefits may be in the form of additional social 
interactions, community employment, and overall greater community 
access. Without attention to these outcomes, the true potential 
and outcome of social skill instruction will be missed. 



244. 

Baumgart, Diane; Filler, John; Hyatt, Keith; & Askvig, Brent A. 
(n.d.) , 

An investigation of critical iob-relat ed social skills: Aji 

employer survey [Draft]. Moscow: University of Idaho, College of 
Education, Department of Counseling and Special Education, 
Social Skills Research Project. 

social skills / employer attitudes / surveys 

This study examined the perceived importance supported-work 
supervisors from sheltered workshops and community employers 
assigned to 15 job-related social skills Identified in the 
literature. Based on participants* responses to a survey, seven 
skills were rated significantly more important than the remaining 
skills. The skill rated highest was "accepting and following 
instructions," while the skill rated least important was "dressing 
appropriately for the job." The Information collected further 
validates the Importance of the job-related social skills cited in 
the literature. 



245. 

Baumgart, Diane; Gee. Russell; & Askvig, Brent (n.d.). 

A ore and post graduat ion study of social suooort networks of 
adolescen ts with mild learning disabilities [Draft]. Moscow: 
University of Idaho, College of Education, Department of Counseling 
and Special Education, Social Skills Research Project. 
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social support / self-esteem / secondary education / research 
reports 

This research represents an inltiJil investigation of the 
social -support networks of high school students with and without 
learning handicaps prior to and following graduation. The 
investigation used the Sarason, Sarason, Shearin, and Pierce (1987 
franework ^or social support and included a measure of 
self-esteem. The research explored the measures of social support 
and self-esteem pre and post graduation and compared the measures 
of students with and without disabilities in these two situations. 



Bauigart, Diane; Gee, Russell; & Askvig, Brent (n.d.). 

Video taped sel f -model ina as a social skill intervention; — L 
sinole-subie ct i nvest ioat i on FDraftl. Moscow: University of 
Idaho, College of Education, Department of Counseling and Special 
Education, Social Skills Research Project. 

social skills / videotaping / research reports 

This single-subject study investigated the effects of 
videotaped self-modeling upon the performance and generalization of 
a social skill behavior (mouth wiping) by a 19-year-old female with 
moderate mental retardation. Self-modeling videotapes showing the 
subject appropriately wiping her mouth only, and including 
self-instructional statements, were constructed using naturalistic 
and role-played footage. The subject viewed these 5-minute-long 
tapes 3-5 times each week for 11 weeks. Self-monitoring was later 
added as a component of the intervention. 

The results Indicated that sel f -model ing videotapes Including 
self-instructional statements were not powerful enough alone to 
improve the subject's percentage of appropriate mouth wiping and 
rate of mouth wiping. Improvements in rate of mouth wiping were 
recorded only following the addition of a self-monitoring program. 
These effects also generalized to another site where intervention 
was not initiated. Anecdotal data indicated that the self-modeling 
procedure might be a necessary step in enhancing self-esteem and 
the willingness to accept more obtrusive interventions. 



247. 

Baurogart, Diane; Anderson, Jane; Hyatt, Keith; & Askvig, Brent 
(n.d.). 

Job-related social skill asse ssment for students with learning 
disabiltiies : What to teach [Draft]. Moscow: University of 
Idaho, College of Education, Department of Counseling and Special 
Education, Social Skills Research Project. 

social skills / learning disabilities / curriculum / research 
report 
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This research represents an initial investigation of the 
assessment of job-related social skills for instructional 
purposes. Speci f i cal ly « the research examined checklist 
information from teachers, employers, students, and parents to 
determine if this method could collect reliable information 
regarding job-related social skill problems and the type of problem 
(skill or performance deficit). The research involved identifying 
critical job-related social skills, as defined in the literature 
and verified by employers, and designing a checklist and 
proceduras. The instrument and procedures were designed to be 
relatively quick and easy to use, and to direct instructional 
efforts to problems of students in the area of job-related social 
skills. A checklist of U job-related social skills was used to 
identify social skill problems and competence areas and to 
differentiate the problems as either skill or performance deficits. 
Of particular interest was the students' ability to assess 
themsel ves . 



248. 

Baumgart, Diane; & Askvig, Brent (1990). 

Job-related social skill interventions: Suoaestions from managers 
and employees [Draft]. Moscow: University of Idaho, College of 
Education, Department of Counseling and Special Education, Social 
Skills Research Project. 

employer involvement / social skills / surveys 

This study examined the abilities of managers and entry-level 
employees of community businesses to suggest appropriate and 
effective strategies for remediating job-related social skill 
problems of students with mild or moderate handicaps. Phase One was 
a survey of 202 managers and employees to obtain suggestions for 
intervening on 14 critical social skill problem areas. The 
suggestions were evaluated by two special education experts 
regarding their appropriateness for the students and the situations 
presented. Phase Two examined the effectiveness of an 
employer-generated intervention for one high school student with 
mild mental retardation. 

The results of the survey indicate that managers and employees 
can provide appropriate strategies. Managers achieved a 
significantly higher proportion of responses rated appropriate than 
employees. Differences were found among the 14 social skills. The 
employer-suggested intervention resulted in meeting the target 
instructional objective at one intervention site only. A 
self-monitoring procedure was used to facilitate student 
independence in implementing the procedure and was successful in 
all settings for the brief period it was implemented. Discussion 
focuses on the use of managers and employees as important 
participants in the design and implementation of strategies for 
addressing job-related social skill problems of students with mild 
or moderate handicaps in community worksites. 
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249. 

Horn, Christy A.; & Shell, Duane F. (1989?). 

CDFA 84.07ac Demonstration Pro.lect. 1997-1989 final r^Pgrt . 
Educational Center for Disabled Students. Lincoln: University of 
Nebraska. (Coisp. No. 84.078C - OSERS File No. Ill) 

final reports / Nebraska / postsecondary education / technology 

The Educational Center for Disabled Students was established at 
the University of Nebraska-Lincoln in August, 1985, to provide 
services to students with a broad range of both physical and 
learning ('isabil ities. Specific goals of the Center were to: 

1. Improve student acadewic performance and attitudes toward 
success in college through the use of computer technology and 
academic skills training. 

2. Establish the Educational Center for Disabled Students 
utilizing appropriate computer equipment and software. 

3. Disseminate model project information concerning computer 
technology and academic training to prospective students, parents, 
the business community, and other postsecondary Institutions. 

This report provides a summary of the three years of the project in 
relation to these goals. 



250. 

Perin, Dolores; & Flugman, Bert (1990). 

The Total Imogct Model: (\ ppmmunlty cffllgqg/trad? SChPQl 

collaboration for learning di sabled vouno adults. Final report. 
New York: The Graduate School and University Center of the City 
University of New York, Institute for Research and Development in 
Occupational Education, Center for Advanced Study in Education. 
(Comp. No. 84.078C - OSERS File No. 159) 

final reports / learning disabilities / New York / vocational 
training 

This report describes a federally funded demonstration program 
for the vocational training of urban young adults with severe 
learning disabilities who have left high school special education 
programs. This population, in which underdeveloped literacy and 
social skills are reflections of a "hidden disability," has often 
been overlooked In postsecondary education and training. A model 
program was set up to provide vocational training leading to 
competitive, skilled employment. Information pertaining to the 
operation and outcomes of the program are reported. The intended 
audience for the report includes vocational rehabilitation 
personnel, community college and proprietary school program 
directors and administrators, transition researchers, and 
individuals with learning disabilities and their advocates. The 
report could serve as a manual for program replication. 
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Hanebutt, Kathy Klees; & Brooks, Martha A. (Ed.) (1990). 

Model secondary programs for students w ith disabilities: A review 
of current research and a po sition paper to guide Program 
imorovement in Delaware . Dover, DE: Department of Public 
Instruction. (Comp. No. 84.158R - OSERS File No. 224) 

outcomes of education / model programs / literature review 

This paper begins with a review of current outcome studies, 
discussing what the findings reveal about the effectiveness of 
special education programs nationally and at state levels in 
preparing youth with disabilities to be "contributing members of 
society." Next it examines the literature on model secondary 
special education programs. The paper concludes with suggestions 
on how this information can be applied to secondary special 
education programs in the state of Delaware. 



252. 

Kercher. Patricia; & Parisot, Arlene (1990). 

Project Accei.s final summation 1987-1990 . Great Falls, MT; Great 
Falls Vocational -Technical Center. (Comp. No. 84.078C - OSERS File 
No. 157) 

Project Access / Montana / final reports / postsecondary education 

The goal of Project Access was to develop, implement, and 
validate specially designed and coordinated services and 
educational programs to facilitate and encourage successful 
education for individuals with disabilities with their nondisabled 
peers. This goal was accomplished through the following four major 
components : 

1. Development of a comprehensive model of supportive services 
in postsecondary vocational education, which would enable 
individuals with disabilities to maximize their learning potential 
and, therefore, their transition to work; 

2. Development of a competency-based curriculum model that 
would identify potential barriers that limit handicapped 
Individuals* access to training with their nondisabled peers; 

3. Development of a comprehensive inservice model for 
faculty/staff that would promote integration of individuals with 
disabilities into postseccndary vocational education; 

4. Development of a model of outreach communication to assure 
that Information would be disseminated in a way that would increase 
awareness and encourage individuals with disabilities to seek 
access to postsecondary vocational training. 

Appendixes include: 

Accommodations Agreement 
Brochure 

Faculty Handbook 
Inservice Survey 
Learning Styles Assessment 
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Specialized Classes Syllabi 

Student Assessment of Support Services 

Student Handbook 



253. 

Kercher, Patricia; & Parlsot, Arlene (1990). 

Access to D o st-secondarv education; A facultY h^ndbPoK 

Great Falls, MT: Great Falls Vocational -Technical Center. (Cornp. 

No. 84.078C - OSERS File No. 157) 

Project Access / Montana / accommodations / postsecondary education 

This handbook suggests adjustments which can be made In the 
envlronaent or In teaching styles to accommodate specialized needs 
without affecting academic Integrity. The Information should help 
eliminate barriers to learning and serve as a general guide for 
maximizing educational opportunities. 



Ross-Gordon, Jovita; Gray, Kenneth C; & Forlizzi, Lorl (1990). 

Final report . Project STRIDE: Ser vices for Transition to 
Independence Through Education . University Park, PA: Institute 
for the Study of Adult Literacy, Pennsylvania State University. 
(Cornp. No. 84.078C - OSERS File No. 215) 

Project STRIDE (Services for Transition to Independence Through 
Education) / Pennsylvania / final reports / mild disabilities 

The Services for Transition to Independence Through Education 
(STRIDE) project was designed to test the feasibility of a model to 
provide comprehensive training and employment services to adults 
with mild handicaps using the capacity of existing vocational 
education classes and special needs support programs in 
Pennsylvania's secondary school area vocational technical schools 
(AVTS). The intent was to develop a program with per-pupil cost 
that would be covered by the Office of Vocational Rehabilitation, 
thus utilizing existing AVTS resources and increasing the 
likelihood of continuation and replication. The project was a 
joint effort of the Institute for the Study of Adult Literacy at 
the Pennsylvania State University and the Altoona Area Vocational 
Technical School in Altoona, Pennsylvania. The project was 
conducted from July 1988 to June 1990. 



255. 

Institute for the Study of Adult Literacy. The Pennsylvania State 
University (1990). 

A manual for implementlna Proiect STRIDE : Servicps for Transition 
to Independence through Education . University Park: Author. 
(Comp. No. 84.078C - OSERS File No. 215) 
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Project STRIDE / Pennsylvania / mild disabilities / transition 
guide 

This manual serves as a guide for individuals who wish to set 
up a vocational -training and job placement program for mildly 
handicapped adults in a vo-tech setting. It is based on the 
experiences of staff at the Pennsylvania State University and the 
Altoona Area Vocational Technical School, Altoona, Pennsylvania, as 
they developed Project STRIDE, a model vocational training and 
job-placement program for learning disabled and handicapped 
adults. Appendixes are included. 



256. 

Ellien, Valerie (1990). 

Curriculum development on su pported em ployment: A resourc? manual 

for rehabilitation educators . New York: New York University, 
Rehabilitation Counseling Program. 

supported employment / curriculum / rehabilitation counseling / 
training manual / psychiatric disabilities 

This manual provides information and materials related to 
supported employment, which can be used in curriculum development 
by educators of rehabilitation professionals. Concepts relevant to 
supported-employment policy and programs can be readily Integrated 
Into existing curriculum; either through topical additions to 
existing courses, or through the development of a new course 
dedicated to supported employment. Developing and supervising 
fieldwork experience in supported employment cen represent 
particular challenges for the rehabilitation educator. The 
fieldwork manual included is intended to provide some approaches 
and guidelines to this critical aspect of professional training. 



257. 

Heal, Laird W.; Gonzalez, Patricia; Rusch, Frank R.; Copher, 
Janell I.; & DeStefano, Lizanne (1990). 

A comparison of successful and unsuccessful placements of youths 
with mental handicaps into competitive employment. Exceptional itv . 
i, 181-195. 

success / job placement / research reports 

We compared 54 matched pairs of high school students and young 
adults with mental retardation. One member of each pair had 
remained successfully employed for 10 or more hours per week at 
minimum wage or better for at least 6 raoiths, and the other had 
not. Placement counselors, trainers, or supervisors completed 
case-study questionnaires about their students {or clients). The 
results indicated successful placements in a variety of positions 
and communities across the nation. The most important elements 
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contributing to this success are pi aceiaent agency follow-up 
support, hone support, the individual's job skills, social ability, 
and natch to job deaands, the creativity and persistence of the 
placesent specialist, incentive to employers (e.g., tax credits and 
enployment subsidies), and employer's support of the placement. 



National Information Center for Handicapped Children and Youth 
(1988). 

Self-determination. Transition Summary. (No. 5). Washington, DC: 
Author . 

sel f -advocacy / parental involvement / barriers 

This issue of "Transition Summary" contains articles about 
self-determination and becoming a good sel f -advocate, with each 
article reflecting the experience of someone who has grown up with 
a disability. Concluding the document are suggestions for parents 
on helping children achieve self-determination, a brief 
bibliography, and a list of organizations. 



259. 

MacHillan, Donald L.; Balow, Irving H.; Widaman, Keith F.; 
Borthwick-Duffy, Sharon; and Hendrick, Irving G. (1990). 

Methodological problems in estimating dropout rates and the 
implications for studying dropouts from special education. 
Exceptionality. i(l), 29-39. 

dropouts / special education 

Variability in reported estimates of dropout rates is, In part, 
due to factors that operate independently of true differences that 
have been demonstrated for student characteristics as well as home 
and school features. We examine differences in definitions of 
dropouts, computational methods, and the complexities of defining 
cohorts. Finally, we explore the importance of sample attrition. 
Me argue that reliable and valid dropout rate estimates are 
essential before it is possible to establish reasons/causes for 
dropping out or design prevention programs. 



260. 

Martin. James E.; Mithaug, Dennis E.; & Burger, Donald L. (1990). 

Effects of visual cues upon the vocational task performance of 
students with mental retardation. Exceptional itv. 1(1), 41-59. 

visual cues / vocational training / research reports 

Numerous studies demonstrate that visual cues combined with 
trainer instruction enable indi/iduals with mental retardation to 
complete simple to complex tasks. The actual effect of the visual 
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cues upon target behavior Is unclear. Few investigators have used 
picture-reading pretests to determine initial picture-reading 
skills prior to the introduction of trainer instruction. In this 
study, we compared the effects of trainer demonstrations to four 
visual cue conditions across easy, Moderate, and difficult task 
performance of secondary-aged students Mith mental retardation. 
The results indicated that photographs and line drawings were more 
effective than demonstrations with mild and moderate mental 
retardation groups working complex tasks. No differences emerged 
between visual cues and demonstration conditions across task levels 
for students with severe and profound mental retardation. 



261. 

Pierce, Thomas B., Jr.; Luckasson, Ruth; & Smith, Deborah D. 
(1990). 

Surveyed unstructured time of adults with mental retardation living 
in two community settings: A search for normalization. 
Exceptionality. 1(2), 123-134. 

normalization / community integration / research reports 

The authors designed a survey to assess whether 40 randomly 
selected individuals, equally divided across two settings (ICF/MR, 
minigroup home), differed in the amounts of time spent in the 
community, the people with whom unstructured activities were 
performed, and the choice maker of unstructured activities 
performed In the community or in homes. Time spent In unstructured 
activities was divided into four subsets: performed by selv, with 
a peer, with staff, and with family. An analysis of variance 
(ANOVA) indicated that Individuals living in ICF/MR homes spent 
more time in the community with staff and made fewer choices of 
their unstructured activities than those living in minigroup homes. 
Further, those retaining their own legal guardianship and living in 
ICF/MR homes continued to spend less time in activities they chose 
themselves. Of those variables reaching statistical significance, 
the authors questioned meaningful Interpretations based on 
alternative Interpretations of the raw data. 



262. 

wmiams, Joanna P.; & Ellsworth, Nancy J. (1990). 

Teaching learning disabled adolescents to think critically using a 
problem-solving schema. Exceotional i tv . i(2), 135-146. 

learning disabilities / problem solving / research reports 

In this study, the authors describe and examine the 
effectiveness of an instructional program designed to teach 
learning disabled adolescents to make better personal decisions. 
Problems were presented in short narratives based on the types of 
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problems students must solve in their own lives. The program, 
conducted as part of the students' regular resource room 
curriculum, incorporated schema-general questions for problem 
solving coupled with practice in generating problem-specific 
questions to reach an appropriate decision. Participants were 70 
resource room students in two large, urban high schools. The 
authors employed a pretest-postest comparison group design. On the 
posttest, instructed students performed significantly better on 

(a) identifying a general schema for making a personal decision and 

(b) applying the schema to reach appropriate decisions concerning 
novel narratives. The results support the view that application of 
a general schema to specific problems can be an effective 
instructional method to improve critical thinking and decision 
making. 



Sabornie, Edward J.; Kauffraan, James M.; & Cullinan, Douglas A. 
(1990). 

Extended socioraetric status of adolescents with mild handicaps: A 
cross-categorical perspective. Exceptionality. i(3), 197-209. 

mild disabilities / social skills / research reports 

The authors compared adolescents identified as having mild 
mental retardation, learning disabilities, behavioral disorders, 
and no known handicaps on regular classroom sociometric status 
extended to include measures of social Impact and social 
preference. Students attended regular physical education classes 
in six high schools from two adjacent school districts. The 
authors administered a rating scale sociometric in physical 
education classes where students with mild handicaps were enrolled. 
Results indicated that not all students with mild handicaps were 
similar in social acceptance, rejection, and preference. Students 
with mild handicaps also differed in composition of subgroups 
labeled popular, rejected, neglected, controversial, and average. 
The authors discuss implications concerning social -standing 
differences across types of mild handicaps and the value of 
examining sociometric status in the manner employed here. 



264. 

Bybee, Jane; Ennis, Pamela; & Zigler, Edward (1990). 

Effects of Institutionalization on the self-concept and 
outerdirectedness of adolescents with mental riitardatlon. 
Exceptionality . 1(4), 215-226. 

self-esteem / institutionalization 

To support deinstitutionalization, some professionals have used 
empirical work indicating that institutions have deleterious 
effects on their mentally retarded residents. In the present 
study, the authors compared 17 institutionalized mentally retarded 
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adolescents with 29 nonlnsti tutlonal ized mentally retarded 
adolescents on measures of self-image and outerdirectedness. No 
deleterious effects of Institutionalization were found on global 
self-image or on self-image scores In the cognitive, social, or 
physical abilities content areas. For both groups, however, global 
scores were higher than scores In the social and physical abilities 
domains. Overall, institutionalized adolescents were no more 
dependent on external cues in solving problems (i.e., 
outerdirected) than were noninsti tutional ized adolescents. The 
authors found, however, an interaction effect Indicating that at 
higher mental ages, institutionalized adolescents, relative to 
noninstitutional ized adolescents, relied more on external cues. 
The results suggest that the effects of institutionalization may be 
dependent on numerous factors Including the specific area of 
adjustment assessed, the developmental level of the individual, and 
the quality of the Institution. 



265. 

Minihan, Paul M.; & Dean, Deborah H. (1990). 

Meeting the needs for health services of persons with mental 
retardation living in the community. American Journal of Public 
Health . 80(9), 1043-1048. 

health services / community integration / research reports 

Adequate health services are critical to the success of efforts 
to maintain persons with mental retardation in the community, yet 
information concerning the health status of this population is 
limited. This paper presents the results of a survey of 333 
mentally retarded persons randomly selected from a population of 
1,333 such individuals living in community settings. Almost 
two-thirds had chronic conditions requiring medical intervention. 
The top five conditions in terms of prevalence were neurologic, 
ophthalmologic, derraatologic, psychiatric-emotional, and 
orthopedic. The majority of conditions were being managed 
appropriately in the community health system. A substantial 
proportion can be managed by primary care physicians with limited 
specialty involvement. For almost 60% of clients with conditions 
requiring home treatments on an ongoing basis, however, service 
gaps were Identified. Other problems included the reluctance of 
some providers to accept Medicaid, and the inability of some 
clients to cooperate with medical examinations. 



266. 

Hughes, Carolyn (in press). 

Independent performance among individuals with mental retardation; 
Promoting generalization through sel f- instruction. In Herson et 
al., Progress in behavio r modification . 

generalization / self-control training / research analysis 
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This chapter (a) reviews studies investigating the use of 
self-instruction among individuals with mental retardation in 
cowfflunity settings with generalization of skills as the primary • 
focus, (b) presents a model for teaching self-instruction that 
promotes independent skill performance (generalization), and 
{c) discusses future areas of research. 



267. 

Rojewski, Jay W. (1989). 

A rural-based transition model for students with learning 
disabilities: A demonstration. Journal of Learning Disabilities, 
il(lO), 613-620. 

rural areas / learning disabilities / Nebraska / model programs 

This article presents a project that provides and coordinates 
transition services to high school students with learning 
disabilities. The Central Nebraska Goodwill Industries Transition 
Model is a four-phase process initiated during the freshman year of 
high school. Involvement begins with assessment and evaluation 
activities that culminate in the development of a 
transition-planning component to the Individualized Education 
Plan. A variety of service providers offer assistance to satisfy 
identified transition needs. Unique features of this model Include 
the development of a regional transition advisory council, personal 
growth groups for participants, and a private, nonprofit 
rehabilitation center as the coordnator of transition services. 



268 . 

Porter, Stephen H. (1982). 

Employment characteristics of handicapped graduates and dropouts. 

Adult Literacy and Basic Education , &{4). 238-244. 

special education / vocational education / research reports / 
outcomes of education 

This study was undertaken to compare the employment 
characteristics of handicapped high school graduates, handicapped 
dropouts, and nonhandicapped dropouts approximately 12 to 18 months 
after they had left school. Forty-eight former students from one 
public school district were surveyed to collect data in four 
information areas: a) Is there a differential employment rate 
between handicapped and nonhandicapped dropouts? b} Is there a 
differential employnent rate between handicapped high school 
graduates and handicapped high school dropouts? c) Are there 
differential employment rates among handicapping categories? and 
d) Are there dif ferrential employment rates among thjse who 
participated in vocational training program and those who did not? 
Results indicate that participation in a structured vocational 
program and special education programs that keep students in 
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school until they earn a high school diploma does have a positive 
impact on those adolescents once they leave school and enter the 
competitive Job market. 



269. 

Delaware Transition Project (1990). 

Delaware Transition Proje ct. AnnMftl rgpprt. |999-I999» Dover, 
DE: Author. (Comp. No. 84.158R - OSERS File No. 224) 

interagency cooperation / vocational evaluation / Delaware 

The 1989-90 Transition Project Annual Report sumiBarizes the 
activities that have occurred under each of the project's major 
objectives. The first objective focuses on the transition model. 
The second objective relates to vocational assessment. The third 
objective relates to the new federal project and the follow along 
tracking system. The fourth objective summarizes the project's 
role as a clearinghouse on transition issues. Finally, objectives 
five and six focus on the movement to less restrictive environment 
component of the project. In reviewing the report, the overlaps 
between the objectives and the strong interagency nature of the 
project are evident. 



270. 

Crawford, Robert (n.d.). 

Independent living programs: Preparing the learning disabled for 
life in the real world (or preparing the real world for life with 
the learning disabled). FACLD Journal . 6(6), 18-19. (Comp. No. 
84.078C - OSERS File No. 240) 

Life Development Institute (LDI) / learning disabilities / 
Independent living 

This article focuses on what a well-balanced Independent living 
program should address in those content areas not covered in school 
curricula such as functional survival skills, motivation, work 
ethics, and job specific skills/competencies. The Life Development 
Institute (LDI), Phoenix, Arisona, Is described. 



271. 

Gonzalez, Patricia; Carren, Michael S.; & Lai, Yee-Rong (1990). 

Compendium of project profiles: 1990 . Champaign, IL: University 
of minols. Secondary Transition Intervention Effectiveness 
Institute. 

model programs / Secondary Transition Intervention Effectiveness 
Institute / directories 
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This document Is an updated directory of grants funded under 
the OSERS Secondary and Transition Initiative. The inforsation and 
descriptive data in this document were collected in part from the 
responses to OSERS-funded project characteristics questionnaires 
distributed in early 1989 to current and recently expired 
projects. Other project information was obtained from original 
grant applications and previous years* profiles. The information 
contained in the individual competition profiles was obtained 
directly from the grant announcement packets for each competition. 



272. 

Everson, Jane M. (1990) . 

A loci»l team approach. Teaching E xceptional Children, 

interagency cooperation / individualized transition plans (ITP) / 
parent involvement / barriers 

Transition planning for the 1990s has evolved from simple 
suggestions for ITP development and student follow-up studies to 
complex suggestions for long-range local program planning. Viewed 
in this way, transition planning is not the sole responsibility of 
one agency or discipline. Instead, comprehensive transition 
planning requires a commitment from Icey education and adult service 
representatives at a local level to problem-solve and address local 
issues. The resources and strategies suggested in this article are 
not intended to solve every locality*s transition planning 
problems. Instead, they are presented as examples of the 
creativity, resources, and commitment that can be generated when 
local professionals and parents engage in a cooperative and 
rational problem-solving approach. 



273- 

Hoon. M. Sherril; Diambra, Tricia; & Hill, Michael (1990). 

An outcome-oriented vocational process for students with severe 
handicaps. Teaching Ex ceptional Children. U{1). 47-50. 

outcomes of education / Virginia / secondary education / program 
development 

This article outlines how a large urban school system in 
Virginia established a successful vocational transition process for 
approximately 230 students who were diagnosed at trainable mentally 
retarded (TMR) and severely/profoundly handicapped (SPH). 
Recommendations for program implementation are included. 
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Getzel, Elizabeth Evans (1990). 

Entering postsecondary programs. Early individualized planning. 
Te aching Ex ceptional Children. ^(1), 51-53. 

individualized transition plans (ITP) / Virginia / barriers 

This article discusses the importance of early transition 
planning for students tfith special needs. Model programs are 
identified, barriers are mentioned, and a transition time line is 
proposed. 



275. 

Hermanson, Nike; & Landstrom, Barbara (1990). 

Serving students with disabilities. Tribal College . i(4), 6-7. 
(Comp. No. 84.078C - OSERS File No. 243} 

tribal colleges / Montana / accommodations 

This article describes Salish Kootenai College's program 

services for students with disabilities. Vocational evaluations 

and accommodations provide students with support they need to be 
successful . 



276. 

Nason, Christine Y.; & Jaskulski, Tecla (1991). 

Alternati ve oaths to implementation . Washington, DC: National 
Association of Rehabilitation Facilities. 

supported employment / program implementation 

This publication provides guidance In enhancing leadership 
skills and assists In matching the executive director's management 
style to desired goals and dissections. It also provides a guide to 
execution and evaluation of the effectiveness of change. The 
material is designed to allow the user to read and respond to 
individual sections such as: 

1. Are you interested in a brief overview of alternatives for 
community expansion? 

2. Are you interested in strategic planning? 

3. Do you want more in-depth Information about supported 
employment, mentoring, or youth at-risk? 

4. Are you interested in finding out about successful 
organizations? 

5. Do want a quick summary of the change process? 
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Chadsey-Rusch, Janis (1990). 

Social interactions of secondary-aged students with severe 
handicaps: Isipl ications for facilitating the transition froai 
school to work. Journal of t hp Association for Persons wUh S^ygrg 
Handicaps . 15.(2), 69-78. 

social skills / secondary education / transition / research reports 

The social interactions of a group of 10 students with severe 
handicaps attending a junior high school campus were described with 
the use of narrative recording procedures. The students were 
observed while engaged in vc'tional training. In addition, 
teacher perceptions of beha^ jr were aeasured, and parents were 
interviewed regarding their children's future vocational 
opportunities and their social relationships with peers. The 
results from this study indicate that (a) these youth of transition 
age were involved in more task-related than nontask interactions, 
(b) they were engaged in more interactions with teachers than 
peers, (c) the purposes of their interactions were similar across 
contexts, and (d) the youth were dependent on contrived or extra 
cues and feedback from their environwent in their vocational 
settings. The results are discussed with respect to their 
implications for facilitating the transition from school to work. 



Heal, Laird W.; Copher, Janell I.; DeStefano. Lizanne; & Rusch, 
Frank (1989). 

A comparison of successful and unsuccessful placements of secondary 
students with mental handicaps into competitive employment. C^regf 
Development for Excep tional Individuals. 11(2), 167-177. 

success / job placement / research reports 

Results of this study indicate that 0SER5 model programs are 
succeeding in placing students in a variety of communities across 
the nation. The most important elements of this success appear to 
be team effort, involving a solid and energetic transition 
education staff as well as employer support and employment 
supervision, and a sensitive match between student and job. These 
findings are particularly worthy of additional research because 
they suggest that placements based upon systematically developed 
objectives and a good job match may facilitate successful 
transition from school to work by an increasing number of high 
school students with disabilities. 
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Lagomarcino, Thomas R.; & DeStefano, Lizanne (n.d.). 

Analysis of the relationship between employment integration and 
selected employment setting characteristics and outcome variables. 
Submitted for publication to American Journal on Mental 
Retardation . 

Employment Integration Index / supported employment 

This study examined the relationship between employment 
integration, as measured by the Employment Integration Index, and 
selected employment-setting characteristics and outcome variables. 
A total of 191 individuals with severe disabilities were assessed 
in 101 different supported employment-placement alternatives. 
Signific^.nt differences were found between placement approach, 
level of employment specialist involvement, and type of job. In 
addition, results indicated moderate positive relationships between 
employment integration and hours worked per month and hourly wages. 
Strategies for promoting integration in employment settings are 
discussed based on these findings. 



280. 

Lagomarcino, Thomas R.; & OeStefano, Lizanne (n.d.}. 

The Employment Integration Index: Assessing integration in 
employment settings. Submitted for publication in American Journal 
on Mental Retardation. 

Employment Integrated Index / supported employment 

The purpose of this study was to develop an instrument, the 
Employment Integration Index, to measure the degree to which 
employees with disabilities are integrated into community 
employment settings. Specifically, the study investigated the 
instrument's psychometric properties in a manner consistent with 
psychometric standards. 



281. 

Rusch, Frank R.; Wilson, Philip G.; Hughes, Carolyn; & Heal, Laird 
{n.d.}. 

A__B!atched-pairs analysis of co-w orker interactions in relation to 
opportunity, type of lob, an d placement approach . Unpublished 
manuscript. University of Illinois at Urbana-Champaign and Arizona 
State University. 

co-worker involvement / supported employment / research reports 

This investigation matched 85 workers with and without 
disabilities by job type and minimal time of employment (at least 
six months) in an effort to determine if co-worker relations 
differed between employees with and <*ithout disabilities. The 
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findings suggest few differences: interactions of co-workers 
without disabilities with their supported co-workers who had 
disabilities were remarkably sinilar to their interactions with 
workers without disabilities in eight of the nine interaction 
categories investigated. In the ninth category of involvement 
(i.e., befriending), co-workers without disabilities interacted 
more among themselves apart from the job. Considering only workers 
with disabilities, those employed individually in light industry 
occupations experienced less physical integration than workers 
employed either in groups or in any other occupation. 



282. 

Rusch, Frank R.; & DeStefano. lizanne (n.d.). 

Secondary s pecial education and transition services; Wodel Qr9qr#ffl 
overview an d recommendations. Unpublished manuscript. University 
of Illinois at Urbana-Champaign. 

model programs / OSERS / program evaluation 

The authors examined 15 federally funded secondary special 
education and transition services model prrgrams in response to a 
request from the Office of Special Education and Rehabilitation 
Services (OSERS) for grant applications to "enhance [our] 
understanding of the needs of secondary students" in relation to 
education and employment objectives. Findings suggest little 
relationship between OSERS' directives and model program activities 
and outcomes. Several recommendations are offered to guide the 
relationships that form between OSERS and model program personnel, 
including implementation and reporting considerations. 



283 . 

Rusch, Frank R. ; Trach, John; Winking, Debbie; Tines, Jeffrey; & 
Johnson, John (1989). 

Job coach and implementation issues in industry: The Illinois 
experience. In W. E. Kiernan & R. L. Schalock (Eds.), Economics. 

industry, and disabilitv; A look ahead (pp. 179-186). Baltimore: 

Paul H. Brookes. 

Degree of Implementation (DOI) instrument / job coach / Illinois / 
supported employment 

This discussion of the duties of the job coach is principally 
devoted to examining training issues involving the job coach. In 
addition, the chapter describes an instrument, referred to as the 
"Degrae of Implementation (DOI) instrument," that provides a 
standard for evaluating the implementation of supported employment 
and a method for assessing the technical -assi stance needs of 
individual programs. The data presented are based on supported 
employment programs in Illinois. 
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Rusch, Frank R.; McKee, Meredith; Chadsey-Rusch, Janis; & 
Renzaglla, Adelle (1988* Harch). 

Teaching a student with severe handicaps to sel f- Instruct : A brief 
report. Education and Trainin g in Mental Retardation, pp. 51-58. 

self-control training / severe disabilities / vocational training / 
case studies 

This case study reports an attempt to teach self-control 
procedures to a student preparing for employment. The student was 
taught to request production supplies under two situations: when 
s/he ran out of supplies and when there were not enough supplies to 
complete an order. The self-control procedure Included 
self-instructional statements taught to the student during a 
preinstructlonal period. The results Indicated that prel nstructlon 
did not result In the student generalizing performance to the 
production period. Instead, self-Instructional statements were 
made during the production period only when systematic feedback was 
provided during the production period. Finally, prelnstruction and 
nonverbal cues present during the actual work period were withdrawn 
without any loss in performance. 



285. 

Rusch, Frank R. ; Martin, James E.; Lagoraarcino, Thomas R.; & White, 
David M. (1987, December). 

Teaching task sequencing via verbal mediation. Education and 
Training i n Mental Retardation , pp. 229-235. 

self-control training / verbal mediation / vocational training / 
research reports 

This investigation examined the role of ve'^bil mediation in 
teaching a woman with moderate mental retardativ.i to sequence her 
job-related tasks. Following baseline, which consisted of 
prelnstruction and instructional feedback regarding job performance 
from a job coach, verbal -sequence training was Introduced in 
multiple-baseline fashion across the set-up and clean-up periods of 
the job. Results indicated that learning to say the tasks in the 
sequence in which they were to be performed resulted in this 
employee performing her assigned tasks in the proper sequence. A 
scheduled change in the tasks to be performed further demonstrated 
that the employee was capable of mediating her own work behavior by 
saying she was not going to complete target tasks on designated 
days . 



286. 

Rusch, Frank R. ; Chadsey-Rusch, Janis; & Lagomarcino, Thomas 
(1986). 

Preparing students for employment. In M. Snell (Ed.), Systematic 
o instruction for the moderatel v/severel v handicapped (3rd ed., 
ERIC PP- 471-490). Columbus, OH: Charles E. Merrill. 
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supported work model / curriculum / Interagency cooperation 

This chapter provides curriculum guidelines that will enable 
school personnel to help prepare students with severe handicaps for 
employment and to assuae a leadership role to enhance these 
student's' meaningful transition from school to work. The chapter 
also presents the survev-tra in-ol ace-maintain or suppprte^ WffrH 
model by discussing how to identify job requisites For competitive 
employment, develop longitudinal curricula* establish 
community-based vocational training stations, identify placement 
options, and provide long-term, follow-up services. 



287 . 

Rusch, Frank R.; Chadsey-Rusch, Janis; White, David M.; & Gifford, 
John L. (1985). 

Programs for severely mentally retarded adults: Perspectives and 
methodologies. In D. Bricker & J. Filler (Eds.), Severe mental 
retardation: From th eory to practice foo. 119-140). Reston, VA: 
Council for Exceptional Children. 

interagency cooperation / program evaluation / community 
integration / personnel preparation 

/ 

This chapter describes perspectives and methodologies that 
enhance services for the severely mentally retarded adult. First, 
a selective review of the history of programming for severely 
mentally retarded adults is presented. Next, the "ecobehavioral 
approach* is Introduced from which an overarching framework for the 
study of community integration is developed; finally, the chapter 
presents methods to guide service providers with primary 
responsibility for developing adult programs for severely mentally 
retarded individuals. The primary methodology, referred to as 
"social validation," Incorporates the opinion of a community by 
requesting the community to evaluate the practical value of an 
individual's habllitatlon goals and to evaluate the results of 
habllitatlon efforts to attain these goals. Even in its current 
early state of development, this methodology is critical to 
successful community integration of severely mentally retarded 
adults. Standards for "evaluating programs are also discussed, 
followed by other unresclved issues and problems associated with 
adult programs. 



288. 

International Association of Psychosocial Rehabilitation Services 
(1990). 

Organizations orovidina psych osocial re habilitation and related 

community support services i n the Unit ed States: A n?ttlQnal 

directory (2nd ed.). Columbia, MD: Author. 



directories / psychosocial rehabilitation 
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This national, state-by-state directory of psychosocial 
rehabilitation and community support-set vice organizations provides 
information on contacts, capacity size, services, ages served, and 
affiliations. Besides inforaiation and referral, this directory 
facilitates communication among agencies for program development, 
technical assistance, and research. 



289. 

SUMMIT Independent Living Center. Flathead Reservation, Montana, 
(n.d. ) . 

Flathead Reservatio n Accessibility Survev . Pablo, MT: Author. 
(Comp. No. 84.078C - OSERS File No. 243) 

Montana / accessibility guide 

This guide was prepared to provide information for persons with 
disabilities about accessibility to business and public offices on 
the Flathead Reservation. The Uniform Federal Accessibility 
standards were used to provide standards when visiting sites to 
acquire information to be included in the booklet. 



290. 

Harmon, Adrienne S.; & Leach, Lynda N. (1990). 

Annotated bibliography on tra nsition from school to work (Vol. 5). 
Champaign: University of Illinois, College of Education, Secondary 
Transition Intervention Effectiveness Institute. 

literature review / transition / model programs 

Volume 5 of the Annotated Bi bl iograohjyL on Transition from 
SphQQl to Work continues the review of the literature on evaluation 
methodology, the efficacy of secondary and transitional services, 
and related topics that was begun in Volume 1 and continued in 
Volumes 2, 3, and 4. Coverage is not comprehensive, but 
representative of what has preceded current transition efforts, 
what is going on now, and what is recommended for future analysis 
and study. Volume 5 does not duplicate the earlier volumes; 
therefore, using all volumes will provide a more accurate review of 
the transition literature. As with the earlier volumes, the intent 
of Volume 5 is (a) to assist professionals in locating relevant 
resource materials on transition and evaluation and (b) to 
facilitate communication and information sharing among 
professionals of all disciplines involved in transition. 
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McCombs, Barbara L.; Balser, Richard M.; Harvey, Brenda M.; Gushee, 
Kathryn; Seger, Joseph; Keely, Maureen; & Hollica, John (n.d.). 

?9gUl fKllls for , 1pb success; A critical element in the 

transition from school to work. Portland, ME: Maine Medical 
Center. (Comp. No. 84.158N - OSERS File No. 195) 
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social skills / job retention / SUCCESS curriculum 

This monograph describes the SUCCESS curriculum, which was 
developed to facilitate the social competence of yuuth in special 
education prograns who are transitioning fro« high school to the 
world of work. The curriculum consists of a blend of workbooks and 
print materials that are modularly designed to allow 
individualization and tailoring to student and curriculum needs. 
As a complete curriculum, SUCCESS can be offered over a single 
semester or an entire school year. Students learn a general 
problem-solving approach to accepting criticism and asking for help 
on the job by progressing through five successive levels of skill 
development. Each level helps prepare the student for behaving 
appropriately in social interactions with supervisors and 
co-workers . 



Greenan, James P.; & Browning. Debra A. (1989, Winter). 

General izable interpersonal relations skills for students with 
handicapping conditions: Are assessment strategies and procedures 
valid? The Journal, pp. 23-28. 

social skills / curriculum / research reports / Indiana 

This study field-tested and estimated the validity and 
reliability of a set of general izable interpersonal relations 
skills assessment strategies and procedures on handicapped students 
enrolled in regular secondary vocational programs. 



293. 

Zigmond, Naomi; & Thornton, Helen (1985). 

Follow-up of postsecondary age learning disabled graduates and 
drop-outs. Learning Disabilitie s Research. i(l), 50-55. 

learning disabilities / outcomes of education / dropouts 

This article reports the drop-out rate, basic skill competency 
level, and employment status of a group of learning disabled (LD) 
postsecondary age youth and a control group of 51 nonlearning 
disabled (NLD) same-age peers. Findings indicated significantly 
hi9her drop-out rates and significantly lower basic-skills 
competency levels among LD youth. Both LD and NLD high school 
drop-outs were employed at time of follow-up at a significantly 
lower rate than their graduating peers. Educational implications 
of these findings are discussed. 
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Fairweather, James S. (1988, Winter). 



Preparing secondary-level handicapped students for work and life 
after school: Traditional vs. nontradi tional approaches. Ills. 
Journal , pp. 23-27. 

special education / program evaluation / surveys / local education 
agencies (lEAs) 

This article presents the methods and reports the findings of 
SRPs national survey to collect data indicated in previous studies 
of special education as being associated with successful secondary 
vocational and transition-relatad programs. The research focused 
on three questions: 

1. To what extent do LEAs make traditional vocationally 
related programs available to secondary-aged handicapped students? 

2. How frequently do LEAs offer programs to assist handicapped 
students prepare for the transition to employment, postsecondary 
education, and independent living? 

3. What characteristics of LEAs and their surrounding 
communities, if any, explain differences between the amount and 
types of vocationally related programs offered to secondary-aged 
handicapped students? 



295. 

Becitstead, Susan Porter; & Goetz, Lori (n.d.). 

The way to go [Videocassette] . San Francisco: CIPSSI Project; 
SFSU Foundation, Inc.; and San Francisco State University, 
Department of Special Education (Co-Producers). 

video productions / special education / community integration 

The Way to Go is an 18-m1nute video discussing a) methods of 
teaching basic skills within integrated contexts and community 
based environments, and b) benefits to regular education and 
special education students, the family, and the community. 



Western Michigan University, Consumer Resources and Technology 
(n.d. ) . 

Pro.iect Test Core [Videocassette]. Kalamazoo: Author/Producer. 
(Corap. No. 84.078C - OSERS File No. 216) 

video productions / Project Test Core / visual impairments 

This 8-minute video from Western Michigan University's Project 
Test Core describes its transition program for Individuals with 
visual impairments and blindness. Accommodations, adaptive 
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equipment, support services, and job-seeking skills are all part of 
the vocational training program at the Calhoun Area Vocational 
Center, Battle Creek, Michigan. 



297. 

Goetz, Lori; & Gaylord-Ross, Robert (1990). 

Nfty i? thg tlm?; EmDlovment for oeoole with d ual sensory 

impairnients [Videocassette] . San Francisco: Ba> Area Personnel 
Systems (Producer). 

video productions / California / Project Opportunity 

This IS-minute video frora Project Opportunity presents 
individuals with dual sensory impairments working in real jobs in 
such settings as TransAmerIca, Pizza Hut, as well as department and 
retail stores. Job coach support Is shown and employers are 
interviewed. Reliability, dependability, productivity, and positive 
influences are reasons why employers like these capable employees. 



298. 

University of Kansas, Beach Center on Families and Disability 
(1990). 

Is there life afte r high school? [Videocassette]. Lawrence: 
Author. 

video productions / supported employment 

This video Is a teleworkshop for Star Schools Inservice 
Workshop on supported employment. Rud and Ann Turnbull host and 
moderate a session on pros and cons of supported employment, a 
panel of experts, practitioners, and parents and their 
perspectives, and a call-in session. The video provides a 
well-rounded Introduction to supported employment and Is 
appropriate for classroom instruction. 

299. 

Johnson, David R.; Thompson, Sandra J.; & Kaufman, Pam (1990). 

Intgraqgn^Y pUnnlng for tran^UlQP; Quality standards for 

Improvement. Minneapolis: University of Minnesota, Institute on 
Community Integration. (Comp. No. 84.158R - OSERS File No. 209) 

Interagency cooperation / Minnesota / transition guide 

This document was prepared to meet the demand for special 
quality standards and indicators to guide community actions. It Is 
a practical tool for guiding and evaluating interagency transition 
planning through local community committees. 
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Rusch, Frank R.; & DeStefano, Lizanne (1990). 

Final report: 1985-1990 . Champaign: University of minois. 
College of Education, Secondary Transition Intervention 
Effectiveness Institute. 

final reports / Secondary Transition Intervention Effectiveness 
Institute 

This final report of the Secondary Transition Intervention 
Effectiveness Institute highlights technical -assi stance activities, 
research, and publications for the first five years of funding. 
Graphs, tables, and maps help Illustrate individual chapters. 
References are Included with research chapters. Topics of research 
Included social ecology of the workplace, co-worker involvement, 
parental Involvement, employer acceptance, and transition policy 
analysl s. 



Humes, Charles W.; Szymanski, Edna Mora; & Hohenshil, Thomas H. 
(1989). 

Roles of counseling In enabling persons with disabilities. JoMrnal 
of Counseling & Dev elopment. §i, 145-150. 

counseling services / vocational rehabilitation / surveys / special 
eduation 

The role of counseling in enabling students with disabilities 
has changed over the past 10 years. Other personnel in school 
settings now counsel students with disabilities, in addition to 
school and rehabilitation counselors. Evidence to support these 
contentions is described through the results of a national survey. 
The specific roles of other counsel ing-rel ated personnel are noted, 
and the primacy of transition Issues is highlighted. Finally, 
Implications are drawn for implementation of a collaborative 
consultation model in special education. 
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Siegel, Shepherd; & Gaylord-Ross, Robert (n.d.). 

Employment issues for voung adults with mild handUaPS- 
Unpublished manuscript, San Francisco State University, Department 
of Special Education. 

mild disabilities / success / supported employment / research 
reports 

A follow-up study examined the employment success of mildly 
handicapped young adults. This qualitative study questioned the 
disabled employee, his/her parents, and the employer on a number of 
vocationally related items. A four-factor model was advanced to 
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explain job success. The factors Included: job siatch and 
accomnodation» social acceptance» work attitude, and special 
services. A total of 41 job situations were queried with 38 
completed triads (employee with mild handicap, employer, family). 
The method of constant comparative analysis was used to analyze the 
data. Although an aggregate of the four factors correlated 
significantly (fi.-.01), job match proved to have the most 
significant {fi.-.01) relationship with the outcome variable. The 
results were interpreted in light of the need to deliver and 
understand the types of supported employment services that are 
appropriate for adults with mild handicaps. 



303. 

Menchetti, Bruce M.; & Udvari -Sol ner, Alice (n.d.). 

SMppffrted gmplOYmgnt; New challenges for vocational evaluation . 

Unpublished manuscript, Florida State University and University of 
Wisconsln-Hadi son . 

supported employment / ecological vocational evaluation / personnel 
preparat 1 on 

This article suggests that a fundamental change or paradigm 
shift In vocational evaluation is necessary to make it functional 
in supported employment. The authors present an argument for 
adopting a new ecological model of vocational evaluation In 
supported employment programs. The model Is described and compared 
to more traditional assessment and evaluation practices. 
Techniques and procedures for conducting an ecological vocational 
evaluation are discussed along with a delineation of thi^ roles of 
the vocational evaluation professional. The article concludes with 
a discussion of the implications of the ecological vocational 
evaluation model on the preparation of vocational evaluation 
professional s . 



304. 

Suddath, Alice Prevatt (1990). 

The Peer Mentor Tr aining Manual [includes hypercard disk]. 
Charlotte: University of North Carolina. (Comp. No. 84.078C - 
OSERS File No. 164) 

peer involvement / postsecondary education 

This manual, accompanied by hypercard disk, is designed to help 
the prospective peer mentor think through the process of mentoring 
other college students. 



305. 

Curry, Keith L.; & Windell. Idajean (1990). 

The dually diagnosed offender: Community based service system 
needs. Perceptions . ii(4), 26-29. (Comp. No. 84.078C - OSERS File 
Q No. 213) 
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VALE Project (Vocational and Literacy Education) / New York / 
emotional disabilities / learning disabilities 

Vocational and Literacy Education (VALE) is a three-year 
coBwunity based demonstration project, which offers literacy 
classes and vocational referral to mildly retarded and learning 
disabled offenders. Forty-five percent of the clients served have 
demonstrated significant emotional problems. Barriers to 
successful transitioning of VALE clients into work placements are 
numerous and fall into two major categories. The first category 
encompasses characteristics of dually diagnosed offenders; the 
second addresses Inadequacies within the service systems. The 
article closes with a set of specific recommendations for improving 
the transition process for the population discussed. 



Koegel, Robert L.; Schreibraan, Laura; Good, Amy; Cerniglia, Laurie; 
Hurphy, Clodagh; & Koegel, Lynn Kern (n.d.). 

How to teach pivotal behaviors to children with autism; — A training 
manual . Unpublished manuscript. University of California, Santa 
Barbara, and University of California, San Diego. 

autism / behavior modification / motivation / responsivlty to 
multiple cues 

This training manual is intended for individuals who Interact 
with children with autism and other severely handicapped persons to 
provide treatment that is easy to implement and readily usable in 
community settings. The pivotal behaviors addressed include 
motivation and responsivlty to multiple cues- Examples are used 
throughout to illustrate procedures. 



307. 

Wehman, Paul; &Me11a, Richard (1990). 

A national analysis of supported empl oyment growth and 
implementation . Richmond: Virginia Commonwealth University. 
Rehabilitation Research & Training Center on Supported Employment. 

supported employment / surveys 

The Virginia Commonwealth University Rehabilitation Research 
and Training Center conducted a national survey of all 50 states 
and the District of Columbia regarding supported-empl oyment 
implementation strategies, policies, and outcomes from Fiscal Year 
1986 through Fiscal year 1988. The purpose of the study was to 
identify and analyze: (a) the progress achieved in incorporating 
supported employment into the existing vocational rehabilitation 
service system; (b) national trends regarding major policy issues 
such as the availability of ongoing support services, the effect of 
supported employment on existing center based services, and the 
extent to which supported employment programs are serving 
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Individuals with severe disabilities; and (c) the amount and 
sources of funds that states have obligated to operate supported- 
employment programs. Results Indicate the success of the focused 
federal effort to develop supported employment opportunities 
nationally. The 1986-1988 period represents a developmental time 
frame for the federal supported employment initiative with many 
indicators of significant progress toward integrating persons with 
severe disabilities into the competitive labor force. 



308. 

Pyecha, John N.; Fiore, Thomas A.; Bethke, Albert D.; & Boyle, 
Kerrie E. (1990). 

Study of procedures for esti mating the services needed bv 
handUapped $tM(<grTt^ eyninq SChooU. Executive Summary and Final 
Reoort [two parts]. Research Triangle Park, NC: Research Triangle 
Inst 1 tute. 

program evaluation / data analysis / model programs 

The Research Triangle Institute conducted research in an effort 
to Improve both the quality and utility of the data that the U.S. 
Department of Education's Office of Special Education Programs 
(OSEP) Is collecting on the types of services handicapped youth are 
anticipated to need In the year following exit from the educational 
system. The final report and executive summary present the 
findings of this research, which was funded by OSEP, Office of 
Special Education and Rehabilitative Services (OSERS), U.S. 
Department of Education (ED). Attachments are Included. 
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Johnson, David R.; Thompson, Sandra J.; & Kaufman, Pamela (1990). 

Community transiti on Interaoencv committees: Yearly summary L990 . 
Minneapolis: University of Minnesota, Institute on Community 
Integration. (Comp. No. 84.158R - OSERS File No. 209) 

Minnesota / interagency cooperation / transition 

This report is prepared annually as part of the legislative 
requirements passed in 1987 that direct the Minnesota Department of 
Education to assess yearly the progress of community transition 
services and to disseminate the information to all adult service 
agencies involved with planning, as well as to the Commissioner of 
Education. The Improvements that grow out of Interagency 
cooperation expand opportunities for postschool training and 
employment, social and recreational satisfaction, and Independence 
In commmunlty living for these young people. This report is to 
inform policymakers, professionals, and families about the 
statewide accomplishments and activities of Community Transition 
Interagency Committees. Also described are the activities of the 
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state agencies that support local Interagency* committees. Of 
central Inportance to the reader are the recoifliaendatlons Included 
In Part 4, which address the challenges local communities will take 
action on during the coming year. 



310. 

Knowlton, H. Earle; & Clark, Gary N. (1989). 

National study of hloh school special education programs for 
handicapped youth In transition. Vol. I: Qualitative component. 
Lawrence: University of Kansas. (ERIC Document Reproduction 
Service No. ED 314 918) 

secondary education / special education / program evaluation / 
research reports 

The 3>year qualitative study evaluated h1gh>school special 
education programs and their contributions to the transition of 
youth with disabilities. The report focuses on: the current 
status of programs for transition from school to adult life; 
program gaps as seen by administrators and practitioners; and 
reported priorities for program Improvement. Part One describes 
the study*s naturalistic Inquiry approach and analyzes findings 
from case studies of four programs, discussing policies and 
practices that have a positive bearing on programs, and policies 
and practices that Interfere with the design and delivery of 
effective prog.ams. Part Two Includes the four case studies, as 
follows: "A case study of special education for students with 
learning and behavioral handicaps In a suburban Kansas City high 
school;" "Special education for high school students with 
educational handicaps in a rural setting: A Vermont case study;" 
'A case study of special education for high school students with 
mild and moderate disabilities In Philadelphia;" and "Special 
education for high school students with disabilities: A case study 
In a rural, small-town setting In West Texas." Part Three contains 
an aud1tor*s report, which affirms the dependability and 
conf Irmabil Ity of the case studies. 



311. 

Haring, Kathryn A.; Lovett, David L.; & Saren, Drucllla (1991). 

Parent perceptions of their adult offspring with disabilities. 
Teaching Exceptional Children. 2i{2), 6-10. 

parent Involvement / attitudes / surveys 

This article presents the findings of a survey conducted on 
parent perceptions of their ch11d*s postsecondary experiences. 
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George, Nancy L.; & Lewis, Timothy J. (1991). 

EASE: Exit assistance for special educators - helping students 
make the transition. Teaching Ex ceptional Children. £1(2), 34-39. 



special education / least restrictive environment (LRE) / personnel 
preparation 

This article describes a four-phase process for reintegrating 
students into the mainstream. The process allows special education 
teachers to make data-based decisions about a student's readiness 
to move to a less restrictive setting and provides for a positive, 
fluid transition. 



313. 

Bigelow, Douglas A.; Gareau, Marguerite J.; & Young, Deborah J. 
(1990). 

A Quality of life Interview. Psychosocial Rehabil itation Journal. 
ii{2), 94-98. 

Quality of Life Interview / psychiatric disabilities / program 
evaluation 

This article describes Quality of Life Interview, which is 
among a number of outcome measures suitable for evaluation of 
mental health programs. Methodology and results of a project that 
administered the Quality of Life Interview are discussed. 



314. 

Florida Department of Education. Division ofe Public Schools. 
Bureau of Education for E^tceptional Students. (1990). 

Focus on outcomes: Post-school follow-uo activities for 

handicapoed students in Florida school districts (Document 2). 
Tallahassee: Author. (Comp. No. 84.158R - OSERS File No. 203) 

follow-up studies / Florida / surveys 

This monograph documents the Tracking System Project's 
telephone survey of school districts in Florida. The purpose of 
the survey was to determine (a) the extent to which follow-up 
information was being collected, (b) type of information collected, 
(c) extent of information sharing, and (d) amount of interest in 
tracking models being developed at the state level. (Survey 
instrument is included). 
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315. 

Rickards, Wllllan H. (1990). 

U-STEP Project evaluation: Final report . Milwaukee: Board of 

Regents of the University of Wisconsin System. (Comp. No. 84.078C 
- OSERS File No. 170) 

final reports / Wisconsin / U-STEP project / postsecondary 
educat ion 

U-STEP, the University Student Transition Enhancement Program, 
was designed as a program of resources and support services to help 
learning disabled students enter and succeed in postsecondary 
education. Located at the University of Wisconsin-Milwaukee, the 
program was begun as a federally funded demonstration project 
coordinated through the campus' Disabled Student Services, 
Department of Learning Skills and Educational Opportunity, and 
Department of Exceptional Education. In this document, basic 
results from the project are discussed, with evaluative feedback 
from the participants and staff; particular attention is paid to 
two aspects of the program (tutoring and Summer Transition). Four 
brief case descriptions are provided to illustrate basic 
characteristics of the program. Based on these data, final 
evaluative statements and recommendations are offered. 



316. 

University of Wisconsin-Milwaukee. U.-S.T.E.P. Learning 
Disabilities Project (1989). 

U.-S.T.E.P. student handbook . Milwaukee: Author. (Comp. No. 
84.078C - OSERS File No. 170) 

learning disabilities / postsecondary education / Wisconsin 

The U.-S.T.E.P. Handbook was created to provide an explanation 
of the U.-S.T.E.P. program and to provide of helpful strategies to 
college students with learning disabilities. 



317. 

Williams, Ruth; & McCarty, Catherine (1990). 

Learning disabiliti es at the college level: Products and 

procedures . Milwaukee: University of Wisconsin-Milwaukee. (Comp. 
No. 84.078C - OSERS File No. 170) 

learning disabilities / postsecondary education / Wisconsin 

This resource manual accompanied the dissemination conference, 
"Learning Disabilities at the College Level," sponsored by 
U.-S.T.E.P. in March, 1990. It explains the prrgram and sources, 
and contains project products and brochures. 
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318. 

Unger, Karen V. (1990). 

Supported postsecondary education for people with mental illness. 
American Reh abilitation. li(2), 10-14. 32-33. 

psychiatric disabilities / supported education / community 
integration 

With community integration as the goal, the concept of 
supported education is emerging as an appropriate means of serving 
people with psychiatric disabilities. Similar to the concept of 
supported employment, supported education provides an opportunity 
for people with psychiatric disabilities to participate more fully 
in the resources of the community. Programs developed to support 
people with psychiatric disabilities as students In postsecondary 
environments are categorized into three models or prototypes. 
Examples of each prototype are defined and described and components 
of a supported education model are discussed. 



319. 

Lalll, Joseph S.; Pinter-Lai 1 1 , Elizabeth; Hace, F. Charles; & 
Murphy, Oonna N. (1991) . 

Training Interactional behaviors of adults with developmental 
disabilities: A systematic replication and extension. Journal of 
AoDlied Behavior Analvsis. il{l), 167-174. 

social skills / behavior analysis / research reports 

This study was a replication and extension of research by Foxx, 
McMorrow, Bittle, and Ness (1986) that assessed generalization 
effects of a soci al -ski 1 1 s training program on the interactional 
behavior of adults with developmental disabilities. Target skills 
were a verbal action or reaction In six skill areas that 
specifically addressed the participants' skill deficits. In the 
present study, the investigators trained five adult residents of a 
group home across these six skill areas using the "Sorry" game 
format and the scoring criteria described by Foxx et al. They 
extended the results of Foxx et al . by (a) using pretreatment 
assessment procedures to identify participants' specific skill 
deficits, (b) training all residents in the natural environment, 
(c) training participant-participant interactions, (d) training 
participants to respond to four of the six skill areas through the 
use of a role-play procedure, and (e) omitting rewards, criterion 
levels, and self-monitoring. Additionally, the trainer In the 
present study modeled correct responses only as an error-correction 
procedure during training. Similar to those of Foxx et al., the 
results indicated that all participants increased their use of the 
trained interactional behaviors during the generalization 
assessments in the presence of other trained peers. 
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320. 

Rogers, Hugh K. (1991). 

Final report: Comput er Assisted Design for the DUat?le(l (CAPP) 
Program . Orlando, FL: Valencia Community College. (Comp. No. 
84.078C - OSERS File No. 154) 

Computer Assisted Design for the Disabled (CADD) / final reports / 
Florida 

CADD is a business-driven, postsecondary state-of-the-art CAD 
Training and Professional Socialization Program developed by the 
CADD Business Advisory Council (BAC) and Implemented by the 
Valencia Community College (VCC) CADD Staff. The CADD Program had 
three functions: to train students who are disabled In computer- 
aided drafting and design (CAD); to provide transitional skills 
needed to obtain and maintain employment; and to place graduates as 
entry-level CAD technicians. This intensive 8-month (5 d^ys per 
week/40 hours. 1,280 total hours) training program invol^v^s six 
months of direct instruction and hands-on experience followed by a 
2-month internship at a BAC member company. After graduation 
(minimum of 1,000 hours) job placements are secured and 
job-retention monitoring activities are initiated. The project 
produced 38 highly trained CAD technicians who earn an average wage 
of $8.00 per hour. A model curriculum has been made available to 
other inrtitutions and Industry partners. The project disseminated 
program materials via the major Dissemination Conference held in 
June of 1990, as well as via several additional conferences in 
which CADD participated throughout the grant period. The CADD 
Program assisted In the establishment of several similar training 
programs nationwide. 



321 . 

Ysseldyke, James E.; Thurlow, Martha t.; & Bruininks, Robert H. 
(1991, May). 

Expected e ducational outcomes from students with dlsabllUles. 
Paper prepared for Connecticut Department of Education Symposium on 
Special Education In the 21st Century. 

outcomes of education / Connecticut / Common Core of Learning (CCL) 

This paper builds on a conceptual framework of outcomes and 
outcome indicators developed in the State of Connecticut for 
presenting an overview of the national focus on educational 
outcomes. Included in this paper are descriptions of current 
practices and methodologies nationally and internationally In 
outcomes based education and assessment of outcomes. The paper 
ends with a description of activities of the National Center on 
Educational Outcomes for Students with Disabilities and a look at 
what might be the future of assessment of outcomes. 
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Contact information: Great Falls Vocational -Technical Center. 

Project ACCESS. Great Falls, MT: Author. 
Date of Production: 1988 



T^^^e: A^Mlt service?; Pathways t o independence for parents of 

youth with severe dis abilities . 
Contact information: Great Falls Vocational -Technical Center. 
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Contact information: Garten, Ann; Hulbert, Dan; Rosenberg, R. ; 

Vierling, Lee (Producer); & Bolton, 

Bonnie. Whittier, CA: Career Assessment & 

Placement Center. 
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Contact information: Center on Education and Training for 

Employment. The Ohio State University, 
rSpccial Publication No. 59B) . Columbus: 
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Title: lj|iaLejn&IlliJ13-^>Jl Q. . rtgd ePPlPyn^^Pt- Pnllpw-along, Qpqping 

s upport and traubleshootinq. 
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Author. 

Date of Production: 1988 



Title: Project READDY . The READDY Program . 

Contact information: Long Island University. C. W. Post Center. 
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er|c 161 



185 



Title: c ^ppnrtpd romoetitive ^fPl^V'^^nt; Tmple^enting the mod^l 
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University of Oregon, Eugene, OR 97403; 
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Contact information: Young Adult "^titute (Producer). On Our 

Own television series.) New Yorn. 
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Title: n ^ r T P. fUT ^ jy o rc^tv StudPnts TransUlPP fnh^ncejiignt 
Date of Production: 1989 



KlU:UlJr ' 'tI.:{!lJ;r!.l; .;...y.is..,,i;;„. 

Date of Production: 1987 



Title: ft w.^Mn„ «"rl. fnrre; ^'lli;"'}, ""''(.[^It^f'Sn 

contact information: TSS,°J{°„".»rT"r"alntSrf or E^p^o^Ln? 

Columbus: Producer. 
Date of Production: n.d. 



Title: The wav to go 
Contact information: 



Date of Production: 



'Seckstead, Susan Porter; & Goetz, Lori. San 
Francisco! CIPSSI Project; SFSU Foundation, 
Inc.; and San Francisco State University, 
Department of Special Education 
(Co-Producers) . 

n.d. 



Title: unrMnn II ■ IntPrpPrsonal ftp^^^W^nt anri yalPlng 

fnr Fmnlovmont: Teac her's guide [24 video lessons wixn 

contact infor"au"oi:"''Foh: Gilbert- & Vilhauer Oebra A Santa 
^ Monica, CA: James Stanfield & Company. 

Date of Production: 1986 



Title: 

Contact information: 



Date of Production: 
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>• :>UDDnrT.eu emtf t " mri" ■--V*' union 

Service Employees International Union, Local 
6; & Washington Supported Employment 
Initiative. Seattle: Washington Supported 
Employment Initiative. 
1989 



Title: Yes we cant 
Contact information: 



Date of Production: 




Project ASSIST. University of .^^^.^n 
Wisconsin-Whitewater. Department of Special 
Education. Whitewater: Author. 
1987 
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Postsecondary Educational Prograas 
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188. 

Hal pern, Andrew S.; & Benz, Nichael R. (1987). 

A statewide examination of secondary special education for students with mild 
disabilities: Implications for the high school curriculum. Exceotional Children . 
54(2), 122-129. (OSERS File No. 92) 
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Postsecondary Demnstratlon Projects 



115. 

Price, Lynda; & Aune, Betty (n.d.). 

Supplement #1 to: The secondary to postsecondary transition process for 
learning disabled ado lescents and adults: An annotated bibliography [working 
paper]. Minneapolis: University of Minnesota, General College, the LD Transition 
Project. (OSERS File No. 242) 



116. 

Price, Lynda (n.d.). 

A selective litera ture review concerning the psycho social issues of LD 
adolescents and adults . Minneapolis, MN: University of Minnesota, General 
College, the LD Transition Project. (OSERS File No. 242) 



166. 

Rochester, Jane 0.; Sudduth, Alice P.; & Gladden, Debbie (1990). 

Learning Disabilities Consortium final report . Charlotte, NC: Central Piedmont 
Community College. (OSERS File No. 164) 



185. 

El Paso Community College (1989). 

Project CAREER curriculum guides . El Paso, TX: Author. (OSERS File No. 211) 



212. 

Dodd, Jonn M.; Hermanson, Mike; Nelson, J. Ron; & Fischer, Jerome (1990). 

Tribal college faculty willingness to provide accommodations to students with 
learning disabilities. Journal of American Indian Education. Ifi(l), 8-16. (OSERS 
File No. 243) 
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217. 

Amarlllo College. ACcess Divlsion/ACcessibil ity Services (1991). 

Final evaluation rep ort: Transitional Assistance for Postsecondary Students 
fTAPSK Amarlllo, TX: Author. (OSERS File No. 167) 



218* 

Michaels, Craig A. (1991).^ • 

Enhancing vocational possibilities for vounq adults wi th learning disabilities: 
Final report . Albertson, NY: Human Resources Center, National Center on 
Employment and Disability. (OSERS File No. 161) 



249. 

Horn, Christy A.; & Shell, Duane F. (1989?). 

CDFA 84.078C Demonstration Pro.lect . 1987-1988 final report . Educational Center 
for Disabled Students . Lincoln, NE: University of Nebraska. (OSERS File No. Ill) 



250. 

Perin, Dolores; & Flugman, Bert (1990). 

The Total Impact Model: A community college/trade school collaboration for 
learning disabled vouno adults . Final report . New York: Institute for Research 
and Development in Occupational Education, Center for Advanced Study in Education, 
The Graduate School and University Center of the City University of New York. 
(OSERS File No. 159) 



252. 

Kercher, Patricia; & Parisot, Arlene (1990). 

Pro.lect Access final sunmiation 1987-1990 . Great Falls, MT: Great Falls 
Vocational -Technical Center. (OSERS File No. 157) 



253. 

Kercher, Patricia; & Parlsot, Arlene (1990). 

Access to post-secondary education: A faculty handbook (Rev. ed.). Great 
Falls, MT: Great Falls vocational -Technical Center. (CSERS File No. 157) 



• 

Ross-Gordon. Jovita; Gray, Kenneth C; & Forlizzi, Lori (1990). 

EmLttfifilt. Project STRIDE: Services for Transition to Independence Tnraugh 

Education . L* iversity Park: Pennsylvania State University, Institute for the 
Study of Admt Literacy. (OSERS File No. 215) 
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255. 

Institute for the Study of Adult Literacy. The Pennsylvania State University 
(1990). 

A manual for imolementinq Project STRIDE: Services for TransltloiLtg 
Independence through Education . University Park: Author. (OSERS File No. 215) 

270. 

Crawford, Robert (n.d.). 

Independent living programs: Preparing the learning disabled for life in the 
real world (or preparing the real world for life with the learning disabled). 
FACLD Journal . §(6), 18-19. (OSERS File No. 240) 

275. 

Hermanson, Miice; & Landstrom, Barbara (1990). 

Serving students with disabilities. Tribal College . 1(4), 6-7. (OSERS File No. 
243) 

289. 

SUMMIT Independent Living Center. Flathead Reservation, Montana, (n.d.). 

Flathead Reservation Accessibility Survey . Pablo: Author. (OSERS File No. 
243) 

296. 

Western Michigan University, Consumer Resources and Technology (n.d.). 

Project Test Core [Videocassette] . Kalamazoo: Author/Producer. (OSERS File 
No. 216) 

304. 

Suddath. Alice Prevatt (1990). 

The Peer Mentor Trai n ina Manual [includes hypercard disk]. Charlotte: 
University of North Carolina. (OSERS File No. 164) 

305. 

Curry, Keith L.; & Windell, Idajean (1990). 

The dually diagnosed offender: Community based service system needs. 
PeiXefilifiM. 25(4), 26-29. (OSERS File No. 213) 
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315. 

Rickards, William H. (1990). 

U-S.T.E.P. Project evaluation: Final report . Milwaukee: Board of Regents of 
the University of Wisconsin System. (OSERS File No. 170) 



316. 

University of Wisconsin-Milwaukee. U.-S.T.E.P. Learning Disabilities Project 
(1989). 

U.-S.T.E.P. student handbook . Milwaukee: Author. (OSERS File No. 170) 
317. 

wniiams, Ruth; & McCarty, Catherine (1990). 

Learning disabilities at the college level: Products and procedures . 
Milwaukee: University of Wisconsin-Milwaukee. (OSERS File No. 170) 



320. 

Rogers, Hugh K. (1991). 

Final report: Com puter Assisted Design for the Disabled (CADD) Program . 
Orlando, FL: Valencia Community College. (OSERS File No. 154) 



84.I58A 

Secondary Education and Transitional Services for 
Handicapped Youth - Service Oewmstration Projects 



186. 

Stodden, Robert A.; Meehan, Kenneth A.; Bisconer, Sarah W.; & Hodell, Sarah L. 
(1989). 

The intpar' of vocational assessment information on the individualized education 
planning process. Journal for Vocational Special Needs Education . 11(1), 31-36. 
(OSERS File No. 25) 



84.158C 

Secondary Educational and Transitional Services for 
Handicapped Youth: Cooperative Models for Planning 
and Oevelnoing Transitional Services 



78. 

Pond, Sharon (1990). 

Idaho Transition Proiect. CFDA Number 84.158C. 1989-90: Final report. Boise: 
Idaho State Department of Eduation, Special Education Section (OSERS File No. 188) 
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79. 

Stodden, Robert A. (1990). 

The Hawaii Transition Effective ness Progra m; Final ev aluation report. 
Honolulu: University of Hawaii. (OSERS File No. 187} 



83. 

Bounds, Betsy (1990). 

Continuous Comprehensiv e Transiti on Model; Final reoort . Tucson: Tucson 
Unified School district. (OSERS File No. 134) 



84. 

Rothstrom, Ray S. (1990). 

Cooperative Hodels for Planning and Developing Transition Services: FiMl 

evaluation report . Oregon Secondary Special Education and Transi tion Team Model. 
Salem: Oregon Department of Education, Special Education Division. (OSERS File 
No. 181) 



85. 

Quinn, John R. (1990). 

Final evaluation repor t: Easter Seal Society of Connecticut . Hebron: Easter 
Seal Society of Connecticut. (OSERS File No. 185) 



86. 

Faina, Anthony G.i Bass, Thomas; Cutchins, Russell; & Pennine, Bonita (1990). 

Virginians ap nroach to services for transitioning youth and vounq adults with 
disabilities; Proiect VAST: Final report . Richmond: Virginia Department of 
Education. Division of Special Education. (OSERS File No. 131) 



87. 

Hull, Marc (1990). 

A Statewide Model fo r Cooperative Planning and Developing Transit ional Services 
(6008730154-891; Final report . Burlington; University of Vermont, Department of 
Special Education. (OSER.> File No. 182) 



88. 

Schenck, B. J. (1990). 

Final report; Pro.iect Life LAB . Gainesville, FL: School Board of Alachua 

County. (OSERS File No. U16) 
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155. 

Burnham, Sonja; & Satcher, Oamie (1990). 

Final report: Project HIRED. Mississippi State: Mississippi State University, 
Oepartnent of Counselor Education. (OSERS File No 136) 



156. 

Remley, Theodore P., Jr.; Burnham, Sonja; & Funderburg, Cindy (1987). 

Audio-visual bibliography . Mississippi State: Mississippi State University, 
Department of Counselor Education, Project HIRED. (OSERS File No. 136) 



157. 

Remley, Theodore P., Jr.; & Funderburg, Cynthia F. (1989). 

Transition from scho ol to work for handicapped students: A guide for conmunitv 
interagency coordination . Mississippi State: Mississippi State University, 
Department of Counselor Education, Project HIRED. (OSERS File No. 136) 



158. 

Mississippi State University, Department of Counselor Education (n.d.). 

Preparing for the world of work success . Mississippi State: Author. (OSERS 
File No. 136) 



169. 

Stodden, Robert A.; Campbell, Robert E.; James, Ronald K.; Bisconer, Sarah W.; 
Leake, David; & Takayama, Connie (1990). 

The Hawaii Transition Effectiveness Program re plication guide. Honolulu: 
t'niversity of Hawaii at Manoa, University Affiliated Program, Hawaii Transition 
Iffectiveness Program (OSERS File No. 187) 



178. 

Sample, Pat L. (1990). 

Final report: Secondary Education Transition Model . Fort Collins: Colorado 
State University, Department of Occupational Therapy, Transition Services. (OSERS 
File No. 184) 



179. 

Sample, Pat L.; & Gorman, Anita M. (n.d.). 

Functional changes of individua lized education programs following transition 
planning training and implementation . Fort Collins: Colorado State University, 
Department of Occupational Therapy, Transition Services. (OSERS File No. 184) 
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180. 

Sample, Pat; Spencer, Karen; & Bean, Grace (1990). 

Transition pl a nning: Creating a positive future for UMdents wUh 
disabilities. A manual for students, parents, educators, and adult service 
providers . Fort Collins: Colorado State University, Department of Occupational 
Therapy, Transition Services. (OSERS File No. 184) 

84.158K 

Deaonstration Prejects to Identify and Teach 
Skills Necessary for Self-Detenaination 

ISO. 

Field, Sharon (1990). 

A trainer*s ouide to self-advocacv skills for p ersons with disabilities. 
(Revised), Detroit: Wayne State University. (OSERS File No. 272) 

84.I58L 

Models for Providing Secondary Hainstreaned Learning Disabled 
and Other Mildly Handicapped Students 
Ulth Job Related Training 

24. 

Siegel, Shepherd (1988). 

The Career Ladder Program: Implementing Re- ED principles In vocational 
settings. Behavioral Disorders . ii(l)» 16-26. (OSERS File No. 172) 

25. 

Siegel, Shepherd; Robert, Matt; Waxman, Michele; & Gaylord-Ross, Robert (n.d.). 

A follow-up study of participants in a longitudin al transition program for 
youths with mild handicaps . San Francisco: San Francisco State University, 
Department of Special Education. (OSERS File No. 172) 

83. 

Gaylord-Ross, Robert; & Siegel, Shepherd (1990). 

Final report: The Career Ladder Program . San Francisco: San Francisco State 
University, Department of Special Education. (OSERS File No. 172) 

90. 

Calvello, Michael (Producer) (1990). 

Career Ladders [video production]. San Francisco: San Francisco State 
University, College of Education, Department of Special Education; and Alturas 
Mlms. (OSERS File No. 172) 
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84.158N 

Secondary Education and Transitional Services: Training and 
Eaploysent Models for Youth vlth Severe Handicaps 



165. 

Balser, Richard M.; Gushee, Kathryn L.; & Harvey, Brenda M. (1990). 

Putting youth with disabilities to work: A teacher's guide to a career 
exploration partnershio . Portland, HE: Maine Medical Center, Department of 
Rehabilitation Medicine, Hospital Industries Program. (OSERS File No. 195) 



168. 

Lichtenstein, Stephen; & Nisbet, Jan (1990). 

A cpmpendlum of research & evaluation in secondary special education. 
transition , and related topics . Durham: University of New Hampshire, Institute on 
Disability. (OSERS File No. 235) 



216. 

University of Vermont. College of Education and Social Services. Department of 
Special Education (1990). 

Vermont *s School -Based Supported Employment Model: Interim report . Hartford: 
Author, (OSERS File No. 194) 



291. 

McCombs, Barbara L.; Balser, Richard M.; Harvey, Brenda H. ; Gushee, Kathryn; Seger, 
Joseph; Keely, Maureen; & Hollica, John (n.d.). 

Social skills for i ob success: A critic al element in the transition from school 
to work . Portland, ME: Maine Medical Center. (OSERS File No. 195) 



B4.158R 

Secondary Education and Transitional Services for 
Handicapped Youth: Follow-up/Follow-along Projects 



167. 

Wyoming Department of Employment, Division of Vocational Rehabilitation (n.d.). 
[Transition informational packet.] Cheyenne: Author. (OSERS File No. 227) 



170. 

Florida Department of Education, Division of Public Schools, Bureau of Education 
for Exceptional Students (1990). 

Focus on outcomes: Comparisons of graduates and non-graduates of programs for 
students with handica ps in two Florida school districts . Tallahassee: Auihor. 
(OSERS File No. 203) 



un 
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251. 

Hanebutt» Kathy K1ees; & Brooks, Martha A. (Ed.) (1990). 

Hodel secondary oroarams for students with disabilitie s: A review of current 
research and a position naoer to guide orogram iiBprovement in Delaware. Dover: 
Department of Public Instruction. (OSERS File No. 224) 



269. 

Delaware Transition Project (1990). 

Delaware Transition Pro.iect . Annual report . 1989-1990 . Dover: Author. (OSERS 
File No. 224) 



299. 

Johnson, David R.; Thompson, Sandra J.; & Kaufman, Pam (1990). 

Interagency planning for transition: Quality standards for improvement . 
Minneapolis: University of Minnesota, Institute on Community Integraticn. (OSERS 
File No. 209) 



309. 

Johnson, David R.; Thompson, Sandra J.; & Kaufman, Pamela (1990). 

Community transition interagency congnittees: Yearly summary 1990 . 
Minntipolis: University of Minnesota, Institute on Community Integration. (Ob-RS 
File Nu. 209) 



314. 

Florida Department of Education. Division of Public Schools. Bureau of Education 
for Exceptional Students. (1990). 

Focus on outcomes: Post-school follow-uo activities for J^andi capped students in 
Florida school districts (Document 2). Tallahassee: Author. (OSERS File No. 203) 



84.158S 
Family Networking 



124. 

Jamison, Sharman Davis; Shapland, Cella; Goldberg, Paula F., & Goldberg, H^rge 
(1990). 

A reference manual for parent training about supported employment . Minneapolis, 
MN: PACER Center, Inc. (OSERS File No, 229) 



1.92 



197 



OSERS PROJECTS FILE LISTING 



84.023D 

Handicapped Children's Model Progr 
Youth Eaplo^Dent Projects 
(Expired) 



OSERS 
File No. 

Dr. Joseph DeMarsh 8 

Project Director 

Southwest Business, Industry & 

Rehabilitation Association 
4410 N. Saddlebag Trail 
Scottsdale, AZ 85251 
(602) 274-2710 

Dr. Diane Baumgart 9 

Project Director 

Oepartnent of Special Education 

University of Idaho 

Moscow, ID 83843 

(208) 885-6172 

J. Edward Carter 10 

Project Director 

Boston College 

NcGuinn Hall, B-19 

Chestnut Hill. MA 02167 

(617) 552-8208 

Wayne A. Lindskoog II 
VECTOR 

Hennepin Technical Centers - 

South Campus 
9200 Flying Cloud Drive 
Eden Prairie, MN 55447 
(612) 944-2222 

Dr. Alan Lerman 12 
Project Director 
Lexington Center, Inc. 
30th Avenue and 75th Street 
Jackson Heights, NY 11370 
(718) 899-8800, Ext. 316 

John Nelder 13 
Rochester City School District 
131 H. Broad Street 
Rochester, NY 14608 
(716) 325-4560 



OSERS 
flH Np. 

Mr. Pat Haley 14 
Oregon Health Services University 
Child Development & Rehabilitation 

Center 
P.O. Box 574 
Portland, OR 97207 
(503) 225-8313 
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Dr. Jo Ann Sowers 
Project Director 
Oregon Research Institute 
1899 Willamette 
Eugene, OR 97401 
(503) 484-2123 

Dr. John McDonnell 
Project Director 
University of Utah 
221 Milton Bennlon Hall 
Salt Lake City, UT 84112 
(801) 581-8121 

Carl a Jackson 

Project Director 

Office of Superintendent of 

Public Instruction 
Old Capitol Building, FG-U 
Olympia, WA 98504 
(206) 753-6733 

Dr. Anne M. Donnellan 

Project Director 

University of Wisconsin/Madison 

1025 W. Johnson, Room 570 

Madison, WI 53706 

(608) 263-4272 

Dr. Charles C. Coker 

Project Director 

Research and Training Center 

University of Wisconsin/Stout 

Room 511, HS Building 

Menomonie, WI 54751 

(715) 232-1151 
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15 



16 



17 



18 
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84.023G 

Handicapped Children's Model Denonstration Prograsi: 
Postsecondary Projects 
(Expired) 



OSERS 
File No. 

53 



Justin Marino 
Project Director 
Arizona State University 
Comminity Service Center 
Roon 303A 
Tempe, AZ 85287 
(602) 965-2070 



Mary Ann Katski 54 
Project Director 
George Washington University 
Office of Sponsored Research 
Department of Special Education 
2121 Eye Street, N.W. 
Washington, DC 20052 
(301) 468-0913 

Dr. George Til son 54 
George Washington University 
Office of Sponsored Research 
Department of Special Education 
2121 Eye Street. N.W. 
Washington, DC 20052 
(301) 468-0913 

Dr. Judith Cook 55 

Project Director 

Thresholds 

2700 North Lakeview Avenue 
Chicago, IL 60614 
(312) 348-5522 

Tom lagomarcino 56 
Project Director 
University of Illinois 
College of Education 
110 Education Building 
1310 South Sixth Street 
Champaign, IL 61820 
(217) 333-2325 

Dr. Stephen Hazel 57 

Project Director 

University of Kansas 

206 Carruth-O'Leary 

Lawrence, KS 66044 

(913) 864-4780 



OSERS 
File No. 

Beth McGuire 58 

Project Director 

Metro Industries, Inc. 

1084 Whipple Court 

Lexington, KY 40511 

(606) 253-2658 

Charles Bernacchio 59 
Project Director 
University of Southern Maine 
Human Services Development 

Institute 
96 Falmouth Street 
Portland, ME 04103 
(207) 780-4430 

Joyce Beam 60 
Project Director 

Charles County Board of Education 
P.O. Box D 
Laplata, m 20646 
(301) 932-6610, Ext. 428 
(301) 870-3814 

Cynthia Andrews 61 
Project Director 

Transitional Employment Enterprises 
1361 Elm Street 
Manchester, HW 03103 
(603) 624-0600 

Dr. Dianne E. Berkell 62 

Project Director 

Long Island University 

C. W. Post Center 

Department of Special Education 

Brookville, NY 11548 

(516) 299-2125 

Dr. Marijanet Doonan 63 

Project Director 

St. Thomas Aquinas College 

Rt. 340 

Sparkill, NY 10976 
(914) 359-9500, Ext. 285 



ERIC 



OSERS 
File No. 



Dr. Jan Nisbet 64 

Project Director 

Division of Special Education 

and Rehabilitation 
Syracuse University 
805 South Crouse Avenue 
Syracuse, NY 13210 
(315) 423-4121 

Dr. Larry E. Rhodes 65 

Project Director 

Specialized Training Project 

University of Oregon 

135 Education 

Eugene, OR 97403 

(503) 686-5311 

Donna Bupp 66 
Project Director 

Association for Retarded Citizens 
305 South Burrowes Street 
State College, PA 16801 
(814) 238-1444 

Or. iludith A Schrag 67 

Project Director 

Special Education Section 

01 c< Capitol Buildiig 

Olyn.p1a, WA 98504 

(206) 586-6394 

Carl a Jackson 67 
Project Coordinator 
Office of Superintendent of 

Public Instruction 
Old Capitol Building, FG-11 
Olympia, WA 98504 
(206) 753-6733 
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84.07^ 

Postsecondary Educatimi Progr.iBS for Haiidlcap|>ed 
Persons - Deaonstrations 
(Expired) 



ERIC 



OSERS 
File No. 

Dr. Bernard Katz 84 
Co- Project Director 
New York University 
Counselor Education Department 
SEHNAP 

Rooffi 400, East Building 
Washington Square 
New York, NY 10003 
(212) 598-7841 

Dr. IrMin Rosenthal 84 
Co- Project Director 
New York University 
Counselor Education Department 
SEHNAP 

Room 400, East Building 
239 Greene Street 
New York, NY 10003 
(212) 998-5554 

Craig Michaels 85 
National Center for Disability 

Services 
201 I. U. Willets Road 
Albert son, NY li:>07 
(516) 747-5400 

Lynn Frady 86 
Chancellor's Office 
California Coiimunity College 
1107 Ninth Street, 2nd Floor 
Sacramento, CA 95814 
(916) 323-5957 

Frank J. Bianco 87 
Project Director 
Winchester Public Schools 
154 Horn Pond Brook Road 
Winchester, MA 01890 
(617) 729-3091 

Dr. James Brown 88 

Project Director 

University of Minnesota 

Room R460 Votec Building 

1954 Buford Avenue 

St. Paul, MN 55108 

(612) 624-7754 



OSERS 
File No. 

John Bemthal 89 
Project Director 
University of Nebraska 
315 Barkley Memorial Center 
Lincoln, NE 68583-0731 
(402) 472-5475; 472-5469 

Jan Leuenberger 89 
Mary Morris 
Project Coordinators 
University of Nebraska 
Speech and Hearing Clinic 
315 Barkley Memorial Center 
Lincoln, NE 68583-0731 
(402) 472-5475 

Dr. Bert Flugman 90 

Project Director 

CASE Institute for Research and 

Development in O'-cupational 

Education 
Graduate School, City University 

of New York, Room 620N 
33 West 42nd Street 
New York, NY 10036 
(212) 221-3532 

Dorothy Fisher 91 
Project Director 

Housing, Industry, Training, Inc. 
1007 18th Street, N.W. 
Mandan, ND 58554 
(701) 663-0376 

Daniel Close 92 
Project Director 
University of Oregon 
Division of Special Education 

and Rehabilitation 
Eugene, OR 97403 
(503) 686-3585 
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OSERS 
File No. 

Dr. Earl Davis 93 
Project Director 

University of Tennessee/Chattanooga 
DepartB»nt of Special Education & 

Counseling 
332 Holt Hall 
615 HcCallie Avenue 
Chattanooga, TN 37403 
(615) 755-4368 

Susan Neslang 94 

Project Director 

Old Dominion University 

CHANCE Program 

Child Study Center 

Norfolk, VA 23529 

(840) 440-4735 

Judith Schapiro 94 

Principal Investigator 

Old Dominion University 

CHANCE Program 

Child Study Center 

Norfolk, VA 23529 

(840) 440-4735 

Michael Collins 95 
Project Director 
Trinity College 
Mercy Hall 

Burlington, VT 05401 
(802) 656-2936 

Joe Ashley 96 
Woodrow Wilson Rehabilitation 

Center 
Box 250 

Fisherville, VA 22939 
(703) 332-7123 

lydia Block 97 

Project Director 

Ohio State University 

Research Foundation 

Room 339 Baker Systems Engineering 

1971 Neil Avenue 

Columbus, OH 43210-1210 

(614) 292-3307 



OSERS 
File No. 

Dr. Anna Gajar 100 
Project Director 
Pennsylvania State University 
Division of Special Education and 

Communication Disorders 
226-B Hoore Building 
207 Old Main 

University Park, PA 16802 
(814) 863-2284 
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84.078C 

Postsecondary Deaonstratlon Projects 



OSERS 
File No. 

Or, Bob Nathanson 101 

Long Island University 

Brooklyn Cainpus 

Special Education Department 

University Plaza 

Brooklyn, NY 11201 

(718) 403-1044 

Jean Crockett 103 
Project Director 
Human Resources School 
Searlngton Road 
Albert son, NY 11507 
(516) 747-5400 

Dr. Terence G. Collins 104 
Project Director 
University of Minnesota 
General College 
106 Nicholson Hall 
216 Plllsbury Drive SE 
Minneapolis, NN 55455 
(612) 625-8384 

Or. Connie Dalke 169 & 105 

Project Director 

University of Wisconsin/Whitewater 

Rosenan 2019 

800 N. Main Street 

Whitewater, WI 53190 

(414) 472-4788 

Deborah White 169 & 105 

Project Coordinator 

Un. vers ity of Wisconsin/Whitewater 

Rosenan 2021 

800 N. Main Street 

Whitewater, WI 53190 

(414) 472-4788 



GSFRS 
File No. 

106 



Jacque Murray 
Project Director 
Vanguai*d School 
P.O. Box 730 
North Valley Road 
Paoll, PA 19301 
(215) 296-6753 



Dr. Janes P. Long 128 & 107 

Project Director 

Na^ jnal Center for Research 

in Vocational Education 
1960 Kenny Road 
Columbus, OH 43210 
(614) 486-3655, Ext. 476 

108 

Stephen H. Simon 
Project Director 
Wright State University 
Handicapped Student Services 
133 Student Services Wing 
Dayton, OH 45435 
(513) 890-2251 

Jeff Vernooy 108 
Wright State University 
Handicapped Student Services 
133 Student Services Wing 
Dayton, OH 45435 
(513) 873-2141 

Alan Gartner 109 

Project Director 

CUNY Graduate School 

Office of Sponsored Research 

33 West 42 Street 

New York, NY 10036 

(212) 790-4239 
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Dr. Pearl Seidenberg 
C. W. Post Canpus 
Long Island University 
School of Education 
Greenvale, NY U548 
(516) 299-2132 

Martin Bradley Nunn 
Project Director 
University of Nebraska 
Handicapped Services 
132 Administration Building 
Lincoln, NE 68588-0473 
(402) 472-3787 

Christy A. Horn 
Project Coordinator 
University of Nebraska 
Handicapped Services 
132 Administration Building 
Lincoln, NE 68588-0473 
(402) 472-3787 

Robert Atkins 
Project Director 
Rehabilitation Institute 
3011 Baltimore Avenue 
K:insas City, MO 64108 
(816) 756-2250, Ext. 263 



OSERS 
File No. 

no 



111 



111 



112 



113 



Fred Peters 
Project Director 

Helping Hands Rehabilitation Center 
9649 West 55th Street 
Countryside, IL 60525 
(312) 352-3580 

Paul Edwards 114 
Miaai-Dade Conanunity College -North 
11380 N.W. 27th Avenue 
Miami, FL 33167 
(305) 347-1272 

Karen Spencer 115 
Project Director 
Colorado State University 
Department of Occupational Therapy 
Project TCE 

303 Occupational Therapy Building 
Fort Collins, CO 80523 
(303) 491-5930 



OSERS 
File No. 

Dr. William Bursuck 116 

Co -Project Director 

Department of Learning Development 

and Special Education 
Northern Illinois Unlversty 
240 Graham Hall 
DeKalb, IL 60115 
(815) 753-8441 

Dr. Ernest Rose 116 
Co-Project Director 
Department of Educational 

Psychology and Special Education 
Northern Illinois Universty 
240 Graham Hall 
DeKalb, IL 60115 
(815) 753-8465 



Lynda Price 
Project Director 
Project EXTRA 
University of Minnesota 
General College 
240 Appleby Hall 
128 Pleasant Street, SE 
Minneapolis, MN 55455 
(612) 625-7578 



242 & 117 



218 & 118 



Kathy McXean 
Project Director 

Child Services Demonstration Center 
123 East Broadway 
Cushlng, OK 74023 
(918) 225-1882; 225-4711 

Jay 'Segal 119 
Project Director 

Comritunlty College of Philadelphia 
1703 Spring Garden Street 
Philadelpha, PA 19130 
(215) 751-8289 

Arlene Stewart 245 & 120 

Project Director 

Western Carolina University 

44 Stillwell Building 

Cullowhee, NC 28723 

(704) 227-7127 



ERIC 
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OSERS 
F ile No. 

Chris Primus 121 
Project Director 

Divisional of Student Educational 

Opportunity 
Box 3808 

University Station 
LaraRle, WY 82071 
(307) 766-6189 

Doris Rader 122 

Project Director 

Brevard Comunity College 

1519 Clearlake Road 

Cocoa, FL 32922 

(305) 632-1111, Ext. 3606 

Patricia Gall en 123 

Project Director 

Keene State College 

Elliot Hall, NW 207 

Keene, NH 03431 

(603) 352-1909, Ext. 556 

Or. Juliana Corn 124 
Project Director 
Nathematics Department 
Queensborough Community College 
Room S245 

Bayside, NY 11364 
(718) 631-6350 

Merrill Parra 124 
Project Coordinator 
Mathematics Department 
Queensborough Community College 
Room S245 

Bayside, NY 11364 
(718) 631-6350 

Monica Roth 125 

Project Director 

SUNY at Stony Brook 

Office of the Disabled 

133 Humanities Building 

Stony Brook, NY 11794 

(516) 632-6748 



OSERS 
File No. 

126 



Sally Vernon 
Projpct Director 
Center for Disabled Student 

Services 
Chicago City-Wide College 
6th Floor, 226 West Jackson 
Chicago, IL 60606 
(313) 443-5209 



Steve Oscharoff 126 
Center for Disabled Student 

Services 
Chicago City-Wide College 
6th Floor, 226 West Jackson 
Chicago, IL 60606 
(313) 641-2595 

Dr. Ninia Smith 127 

Project Director 

Fort Hays State University 

Department of Special Education 

Hays, KS 67601 

(913) 628-4213 

(See OSERS File No. 107) 128 

Dr. William R. Richards 151 
Project Director 
Community College of Denver 
Developn^ntal Studies 
nil West Colfax, Box 600 
Denver, CO 80204 
(303) 556-8455 

Gary McDonald 151 
Project Coordinator 
Community College of Denver 
Developmental Studies 
nil West Colfax, Box 600 
Denver, CO 80204 
(303) 556-8455 

Dr. Patricia S. Torolan 152 

Project Director 

Community College of Aurora 

791 Chambers Road 

Aurora, CO 80011 

(303) 360-4726 



ERIC 
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OSERS 
Fllg HQ. 

Dr. Stan Shaw 153 

Co- Project Director 

The University of Connecticut 

Special Education Center 

U-64, 249 Glenbrook Road 

Storrs, CT 06268 

(203) 486-4032 

Loring C. Brinckerhoff 153 
Northeast Technical Assistance 
Center for LD College Programning 
The University of Connecticut 
Special Education Center 
U-64, 249 Glenbrook Road 
Storrs, CT 06268 
(203) 486-4033 

Pat Hackett-Waters 154 

Project Director 

Valencia Comnunity College 

Nail Code 4-11 

P.O. Box 3028 

Orlando, FL 32802 

(407) 299-5000, Ext. 13t>6 or 1302 

Ray Lowe 154 

Project Coordinator 

Valencia Community College 

Nail Code 3-8 

P.O. Box 3028 

Orlando, FL 32802 

(407) 299-5000 

Sara Cowen 155 

Project Director 

Northern Illinois University 

Graham Hall 237 

Dekalb, IL 60115 

(815) 753-1117 

Mary Ellen Brady 156 

Project Director 

Shriver Center 

200 Trapelo Road 

Waltham, NA 02254 

(617) 642-0257 



Patricia Kercher 
Project Director 
Great Falls Public Schools 
Vocational -Technical Center 
2100 16th Avenue South 
Great Falls, NT 59405 
(406) 771-7140 



OSERS 
252 & 157 



158 



Dr. John Bemthal 
Project Director 
University of Nebraska-Lincoln 
Special Education and Communication 

Disorders 
253iC Barkley Memorial Center 
Lincoln, NE 68583-0731 
(402) 472-5469 

Julie Gels 158 
Project Coordinator 
University of Nebraska- Lincoln 
Special Education and Communication 

Disorders 
253K Barkley Memorial Center 
Lincoln, NE 68583-0731 
(402) 472-5530 

Dr. Bert Flugman 159 

Project Director 

CASE Institute for Research and 

Development In Occupational 

Education 
Graduate School, City University 

of New York 
Room 620 N, 33 West 42nd Street 
New York, NY 10036 
(212) 841-6800 

Dolores Perin 159 

Project Coordinator 

CASE Institute for Research and 

Development in Occupational 

Education 
Graduate School, City University 

of New York 
Room 620 N, 33 West 42nd Street 
New York, NY 10036 
(212) 221-2985 
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OSERS 

Or. Rosa Hag In 160 
Project Director 
Fordhani University 
Lincoln Center 

Graduate School of Education 
113 West 60th Street 
NeM York, NY 10023 
(212) 841-5579 

Elizabeth Lorenzi 160 
Project Coordinator 
Fordhan University 
Lincoln Center 

Graduate School of Education 
113 West 60th Street 
New York, NY 10023 
(212) 841-5579 

Craig Michaels 257 & 161 

Project Director 

National Center for Disability 

Services 
201 I. U. Willets Road 
Albertson, NY 11507-1599 
(516) 747-5400 

Dr. Irwin Rosenthal 162 
Project Director 
New York University 
Counselor Education Department 
Room 400, East Building 
239 Greene Street 
New York, NY 10003 
(212) 998-5572 

Carole Symer 162 
Project Coordinator 
New York University 
Counselor Education Department 
Room 400, East Building 
239 Greene Street 
New York, NY 10003 
(212) 998-5572 

Dr. William Roth 163 

Project Director 

Research Foundation of SUNY 

SUNY at Albany 

P.O. Box 9 

Albany, NY 12201 

(518) 442-3850 



OSERS 
File No. 

Betty Hoi ley 164 
Project Director 

Learning Disabilities Consortium 
Central Piedm)nt Community College 
P.O. Box 35009 
Charlotte, NC 28235 
(704) 342-6421 

Jane Rochester 164 

Project Coordinator 

Learning Disabilities Consortium 

Central Plediront Community College 

P.O. Box 35009 

Charlotte, NC 28235 

(704) 342-6421 



ERIC 



Dr. Paul Naour 
Project Director 
Muskingum College 
Education Department 
220 Montgomery Hall 
New Concord, OH 43762 
(614) 826-8246 

Donna Adornetto 
Project Coordinator 
Muskingum College 
Education Department 
220 Montgomery Hall 
New Concord, OH 43762 
(614) 826-8246 

Dr. Larry Bonner 
Project Director 
Richland College 
12800 Abrams Road 
Dallas, TX 75243-2199 
(214) 238-6372 

Ann Straley 
Project Coordinator 
Richland College 
12800 Abrams Road 
Dallas, TX 75243-2199 
(214) 238-6372 

Marshall Mitchell 
Project Director 
Amarillo College 
Access Division 
P.O. Box 447 
Amarillo, TX 79178 
(806) 371-5436 

2u2 
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OSERS 
File No. 

167 



Oeana Hill Iron 
Project Coordinator 
Amarillo College 
Access Division 
P.O. Box 447 
Anarillo, TX 79178 
(806) 371-5436 

Gladys N. Tucker 

Project Director 

University of Utah 

Department of Special Education 

Salt Lake City, UT 84112 

(801) 581-5020 

(See OSERS File No. IDS) 



168 



169 



Dr. Ruth Williams 170 
Project Director 
Special Assistant to 

Vice Chancellor 
University of Wisconsin-Milwaukee 
P.O. Box ^13 
Milwaukee, Wl 53201 
(414) 229-6239 

Catherine W. McCarty 170 
Disabled Student Services 
University of Wisconsin-Milwaukee 
P.O. Sox 413 
Milwaukee, WI 53^01 
(414) 229-6239; 229-6287 

Dr. W. Carolyn Allen 210 

Project Director 

Valencia Community College 

701 N. Econlockhatchee Tr. 

Orlando, FL 32825 

(407) 229-5000, Ext. 2253 

Dr. Carol Clyirer 211 

Project Director 

El Paso Cosmunlty College 

P.O. Box 20500 

El Paso, TX 79998 

(915) 534-4159 



Jayne Merrill 

Project Coordinator 

El Paso Community College 

Rio Grande Literacy Center 

P.O. Box 20300 

El Paso, TX 79998 

(915) 534-4160 

Dr. Rita M. Curl 
Project Director 
Utah State University 
Developmental Center for 

Handicapped Persons 
UMC 6806 

Logan, UT 84322-6806 
(801) 750-2004 

Linda Chisholm 
Project Coordinator 
Utah State University 
Developmental Center for 

Handicapped Persons 
UMC 6806 

Logan, UT 84322-6806 
(801) 750-2004 

Dr. Keith L. Curry 

Project Director 

KH210/SUCB 

1300 Elmwood Avenue 

Buffalo, NY 14222 

(716) 878-5313 

Dr. Judith A. Cook 
Project Director 
Thresholds 

2700 North Lakevlew Avenue 
Chicago, IL 60614 
(312) 348-5522 

Karen Engstrom 
Thresholds 

2700 North Lakeview Avenue 
Chicago, IL 60614 
(312) 880-2430 
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Dr. Kenneth C. Gray 215 
Co- Project Director 
Pennsylvania State University 
112 Rackley Building 
University Park, PA 16802 
(814) 863-2581 

Dr. Jovita N. Ross -Gordon 215 
Co- Project Director 
403 S. Allen Street 
Suite 206 

University Park, PA 16801 
(814) 863-3499 

Or. Jack Humbert 216 

Co- Project Director 

Consumer Resources and Technology 

Western Michigan University 

Trimpe Building 

Kalamazoo, Ml 49008 

(616) 387-3720 

Or. William Weiner 216 

Co- Project Director 

Department of Blind Rehabilitation 

Western Michigan University 

Sangren Hall 

Kalamazoo, MI 49008 

(616) 387-3455 

Dr. Glen Hendren 217 
Project Director 
Mississippi State University 
P.O. Drawer GE 

Mississippi State, MS 39762 
(601) 325-3849 

Sonja Burnham 217 
Project Coordinator 
Mississippi State University 
P.O. Drawer GE 

Mississippi State, MS 39762 
(601) 3;i5-3849 

(See OSERS File No. 118) 218 



OSERS 
File No. 

Dr. Bernard Minnis 219 

Project Director 

Jefferson County Public Schools 

Division of Instruction 

P.O. Box 34020 

3332 Newburg Road 

Louisville, KY 40232-4020 

(502) 473-3320 

Toffl Birmingham 219 

Project Coordinator 

Jefferson County Public Schools 

Division of Instruction 

4409 Preston Highway 

Louisvill.?, KY 40213 

(502) 473-3008 

Paula Grigsby 220 
Co-Project Director 
Linn-Benton Community College 
6500 SW Pacific Blvd. 
Aloany, OR 97321 

(503) 928-2361, Ext. 299 

Dr. Bud Fredricks 220 

Co- Project Director 

Teaching Research 

345 North Monmouth Avenue 

Monmouth, OR 97361 

(503) 838-1220 

Robert Crawford 240 

Co- Project Director 

Research and Development Training 

Institutes, Inc. 
1720 East Monte Vista 
Phoenix, AZ 85006 
(602) 254-n822 

Dorothy Crawford 240 

Co- Project Director 

Research and Development Training 

Institutes, Inc. 
1720 East Monte Vista 
Phoenix, AZ 85006 
(602) 254-0822 
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Charles Wall 
Project Director 
Bakersfleld College 
1801 Panorama Drive 
Bakersfleld, CA 93305 
(SOS) 395-4070; 395-4435 

David C. Scott 
Project Coordinator 
Bakersfleld College 
1801 Panorama Drive 
Bakersfleld, CA 93305 
(805) 395-4070; 395-4435 

(See OSERS File No. 117} 

Gerald Slater 
Project Director 
Salish Kootenai College 
Box 117 

Pablc, MT 59855 
(406) 675-4800 

Michael Hermanson 
Project Coordinator 
Salish Kootenai College 
Cox 117 

Pablo, HT 59855 
(406) 675-4800 

Dr. Hilliam Mann 
Project Director 
Department of Occupational 

Therapy 
University of Buffalo 
51.5 Kimball Tower 
Buffalo, NY 14214 
(716) 831-3141 

Jean HcKinley 
Project Coordinator 
Department of Occupational 

Therapy 
University of Buffalo 
515 Kimball Tower 
Buffalo, NY 14214 
(716) 636-2977 
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244 



Alan Doyle 

Project Director 

Board of Cooperative Education 

Services of Nassau County 
Valentines and the Plain Road 
Mestbury, NY 11590 
(516) 997-8200 

(See OSERS File No. 120) 
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Jane Rochester 
Project Director 

Central Piedmont Consnunity College 
P.O. Box 35009 
Charlotte, NC 28235 
(704) 342-6552; 342-6556 

Dr. Joe Rogan 248 

Project Director 

College Misericordia 

Dallas, PA 18612 

(717) 675-2181, Ext. 287 

Jennifer Munafo 248 
Director, Career Development for LD 
College Misericordia 
Dallas, PA 18612 
(717) 674-6343 

Jordan Finkel stein 249 
The Pennsylvania State University 
210 Health & Human Development East 
University Park, PA 16802 
(814) 863-7256 



Judith Finkel stein 
Project Coordinator 
300 S. Pugh Street 
State College, PA 16801 
(814) 234-8722 

Debbie Gladden 
Project Director 
York Technical College 
452 South Anderson Road 
Rock Hill, SC 29730 
(803) 327-8004, Ext. 8331 
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Phoebe Sharaf 251 
Project Director 

Senior Health and Peer Counseling 

Center 
2125 Arizona Avenue 
Santa Monica, CA 90404 
(213) 829-4715 
FAX: 213-453-8485 

Virginia Fumianskl 251 

Project Coordinator 

Senior Health and Peer Counseling 

Center 
2125 Arizona Avenue 
Santa Monica, CA 90404 
(213) 829-4715 
FAX: 213-453-8485 

(See OSERS File No. 157) 252 

Arlene Pari sot 252 
P»"oject Coordinator 
Great Falls Public Schools 
Vocational -Technical Center 
2100 16th Avenue South 
Great Falls, NT 59405 
(406) 771-7140 

Greta W. Holly 253 
Mississippi Band of Choctaw 
Indians 

Choctaw Vocational Rehabilitation 

Program 
Box 6010 Choctaw Branch 
Philadelphia, MS 39350 
(601) 656-5251 

Dr. Mary Ann Grams 254 

San Antonio College 

CIS Department 

1300 San Pedro 

San Antonio, TX 78284 

(512) 733-2859 

Merlene Gingher 255 
SONY at Buffalo 

Occupational Therapy Department 
515 Kimball Tower 
Buffalo, NY 14214 
(716) 831-3141 



Karen Danley 
Project Director 
Center for Psychiatric 

Rehabilitation 
Boston University 
730 Commonwealth Avenue 
Boston, MA 02215 
(617) 353-3549 

(See OSERS File No. 161) 
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Transition Skills Developoent for Severely Handicapped 
Including Deaf-Bllmi Youth 
(Expired) 



OSERS 
File No. 

Robert Dally 140 
Project Director 

Grossmont Union High School Dist. 
Special Education Career Center 
230 Jamacha Road 
El Cajon, CA 92019 
(619) 442-0693 

Glen Maxion 140 

Project Coordinator 

Grossmont Union High School Dist. 

Special Education Career Center 

230 Jamacha Road 

El Cajon, CA 92019 

(619) 442-0693 

Or. Norman Hursh 141 

Project Director 

Boston University 

Sargent College 

Department of Rehabilitation 

Counseling 
University Road 
Boston, MA 02215 
(617) 353-2725 

John Lambert 142 

Project Director 

Action for Boston Coronunity 

Development, Inc. 
178 Treroont Street. 7th Floor 
Boston, MA 02111 
(617) 357-6000, Ext. 570 

Dr. Robert Horner 143 

Project Director 

University of Oregon 

135 Education Building 

Eugene, OR 97405 

(503) 686-5311 



OSERS 

Fjl? Nq, 

Dr. Gary Parsons 144 
Project Director 

Planning for the Transition from 
School to Work and Adult Life 
Lexington School 
3300 Century Avenue, N. 
St. Paul, m 55110-1842 
(612) 633-8691 

Narlene Gundale 144 
Project Coordinator 
Planning for the Transition from 
School to Work and Adult Life 
Lexington School 
1130 West County Road B 
Roseville, NN 55113 
(612) 633-8691 

Jerry Keener 145 

Project Director 

Monroe County School Coop. 

315 North Drive 

Bloomington, IN 47401 

(812) 339-3488 

Jim Panzer 145 
Project Coordinator 
Institute for the Study of 

Developmental Disabilities 
2853 E. 10th Street 
Bloomington, IN 47405 
(812) 335-6508 

Barbara Wilcox 145 
Project Coordinator 
Institute for the Study of 

Developmental Disabilities 
2853 E. 10th Street 
Bloomington, IN 47405 
(812: 335-6508 
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Dan Hulbert 146 Dr. Judith Cook 149 

Project Director Project Director 

Whittier Union High School District Thresholds 

Career Assessment and Placement 2700 North Lakevlew Avenue 

Center Chicago, IL 60614 

9401 South Painter Avenue (312) 880-2471 

Whittier, CA 90605 
(213) 698-8121 

Bonnie Bolton 146 
Project Coordinator 
Whittier Union High School District 
Career Assessment and Placement 
Center 

9401 South Painter Avenue 
Whittier, CA 90605 
(213) 698-8121 

James S. Gittings 147 

Project Director 

Department of Special Education 

and Rehabilitation 
University of Arizona 
College of Education 
Tucson, AZ 85721 
(602) 621-3248 

Betty Macintosh 148 

Project Director 

Ohio Department of Mental 

Retardation and Developmental 

Disabilities 
State Office Tower 
30 East Broad Street, Room 1275 
Columbus, OH 43215 
(614) 465-7203 

Thomas Hemmert 148 
Project Coordinator 
Ohio Department of Mental 

Retardation and Developmental 

Disabilities 
State Office Tower 
30 East Broad Street, Room 1275 
Columbus, OH 43215 
(614) 466-7590 
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Rehabilitation Services - Special Project 

(Expired) 

OSERS 
File Ho. 



Philip Hertz 79 
Project Director 

Virginia Department f/t Visually 

Handicapped 
397 Azalea Avenue 
Richmond, VA 23227-3697 
(804) 371-3117 

Patricia Patton 80 

Project Director 

San Diego State University 

6310 Alvarado Court 

San Diego, CA 92120 

(619) 229-2462 

Naxine Fuller 81 
Projtrct Director 
Goodwill Industries of America, 
Inc. 

9200 Wisconsin Avenue 
Bethesda, HD 20814 
(301) 530-6500 

George Drunnnond 82 
Project Director 
Department of Rehabilitation 

Services 
112 Mactanly Place 
Staunton, VA 24401 
(703) 332-7716 

Sherry A. Curley 83 
Project Director 

Navajo Vocational Rehabilitation 

Program 
P.O. Box 1420 

Window Rock, AZ 86515-1420 
(602) 871-5076 

Elmer Guy 83 
Navajo Vocational Rehabilitation 

Program 
P.O. Box 1420 

Window Rock, AZ 86515-1420 
(602) 871-5076 
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84.158A 

Secondary Education ami Transitional Senrices for 
Handicapped Youth - Service Deaonstratlon Projects 



OSERS 



Devi Jan»son 

Employment Retention Program 
Richmond Unified School District 
1108 Bissell Avenue 
Richmond, CA 94804 
(415) 724-4557 



20 
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Dan Hulbert 
Project Director 

Whittier Union High School District 
Career Assessment and Placement 
Center 

9401 South Painter Avenue 
Whittier, CA 90605 
(213) 698-8121, Ext. 307 

Or. Dennis Hithaug 22 
University of Colorado 
School of Education 
P.O. Box 7150 

Colorado Springs, CO 80933-7150 
(303) 593-3114 

Paul Bucci 23 
Academy for Educational Development 
1255 23rd St-eet, N.W., Suite 400 
Mashingto" 20037 
(202) ' 

Bert L' Homme 23 
City Lights, Inc. 
7 New York Avenue, NE 
Washington, DC 20002 
(202) 682-0818 

Angela Traiforos 24 
lAM-CARES 

1300 Connecticut Ave., NW 
Washington, DC 20036 
(202) 857-5173 

Dr. Robert Stodden 25 
Project Director 
University of Hawaii 
Department of Special Education 
1776 University Avenue 
Honolulu, HI 96822 
(808) 956*5009 



OSERS 
File No. 



Dr. Richard Dover 26 
Project Director 

Center for Innovation in Teaching 

the Handicapped (CITH) 
2805 East 10th St. 
Suite 150 

Bloomington, IN 47405 
(812) 335-0423 

Patricia Juhrs 27 

Executive Director 

Community Services for Autistic 

Adults and Children, Inc. 
751 Twinbrook Parkway 
Rockville, MD 20851 
(301) 762-1650 

Dr. Patricia Tompkins-McGill 28 

Las Cumbres Learning Services, Inc. 

P.O. Box 740 

Los Alamos, NN 87544 

(505) 672-1791 

Roberta Y. Housman 29 
Human Resources Center 
I. U. Willets Road 
Albertson, NY 11507 
(516) 747-5400, Ext. 1239 

Patricia M. Catapano 30 
Project Director 

Young Adult Institute and Workshop 
460 West 34th Street 
New York, NY 10001-2382 
(212) 563-7474 

Michael Kramer 30 

Project Coordinator 

Young Adult Institute and Workshop 

460 West 34th Street 

New York, NY 10001-2382 

(212) 563-7474 



ERIC 



Dr. Larry E. Rhodes 
University of Oregon 
Specialized Training Program 
135 Education 
Eugene, OR 97403 
(503) 686-5311 

2.U 
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Dr. Paul Wehman 32 
College of Education 
Rehabilitation Research and 

Training Center 
VCU Box #2011 
Richmond* VA 23284-00001 
(804) 367-1851 

Dr. Doris Helge 33 

Project Director 

Western Washington University 

Hi Her Hall 359 

Bell Ingham, WA 98225 

(206) 676-3576 

John Emerson 34 
Washington Research Institute 
180 Nickerson Street, Suite 103 
Seattle, WA 98109 
(206) 281-6796 

Greg R. Weisenstein 35 
University of Washington 
407 Miller Hall, DQ-12 
Seattle, WA 98195 
(206) 545-1807 
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Sficomlary Education and Transitional Services for 
Handicapped Youth: Cooperative Mxtels for Planning 
and Developing Transitional Services 
(Expired) 



OSERS 
File No. 

68 



Gall O'Connor 
North Bay Regional Center 
1710 Soscol Avenue, Suite 1 
Napa, CA 94559-1387 
(707) 252-0213 



Joseph J. Pasanella 69 
Santa Barbara High School District 
723 East Cota Street 
Santa Barbara, CA 93105 
(805) 963-4331 

Joyce O'Reilly 70 
State Department of Education 
Division of Rehabilitation Services 
600 Asylum Avenue 
Hartford, CT 06105 
(203) 566-3317 

Barbara Bennett 71 
Division of Vocational Education 
321 East nth Street 
L-1 Building 
Wilmington, DE 19801 
(302) 571-3916; 571-2850 



Charles E. Bradford 
lAM-CARES 

1300 Connecticut Avenue, NW 
Washington, DC 20036 
(202) 857-5713 

Dr. William Schipper 

Executive Director 

National Association of State 

Directors of Special Education 
1800 Diagonal Road, Suite 320 
King Street Station 1 
Alexandria, VA 22314 
(703) 519-3800 
FAX: 703-519-3808 
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Dr. Nitylene Arnold 
University Affllltated Program 
University of Georgia 
850 College Station Road 
Athens, GA 30610 
(404) 542-1235 



74 



75 



Gary Gronberg 
North Dakota Department of Public 

Instruction for Special Education 
Capitol Building 
Bismark, ND 58505 
(701) 224-2277 

Dr. Ruth Turner 76 
Dallas Independent School District 
Administrator of Special Education 
12532 Neustra 
Dallas, TX 75230 
(214) 490-8701 

William A. Quinones 76 
Dallas Independent School District 
4528 Rusk Avenue 
Dallas, TX 75204 
(214) 826-0250 

Ted Olson 77 
Clover Park School Dsitrict #400 
10020 Gravelly Lake Dr. SW 
Tacoma, WA 98499 
(206) 756-8223 

Josephine Guerrero-Mesta 78 
Department of Education 
Lower Basin 

Sal pan, Conanonwealth of the 

Northern Mariana Islands 96950 
(670) 332-9956 
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84.158C 

Secondary Educational and Transitional Services for 
Handicapped Youth: Cooperative Models for Planning and 
Developing Transltlmal Services 
(Expired) 

OSERS OSERS 
File No. File Np. 



Susan S. Behle 36 
Utah Department of Social Services 
DSH 

150 U. North Temple, 2nd Floor 
Salt Lake City, UT 84109 
(801) 533-7146 

Barbara Elliott 37 
Educational Service Unit #9 
P.O. Box 2047 
Hastings, NE 68901 
(402) 463-5611 

Terence W. Adams 38 
Genesis Learning Center 
477 HcMurray Drive 
Nashville, TN 37211 
(615) 832-4222 



Patrick HcGInn 42 
Independence School District 
14220 E. 35th Street 
Independence, W) 64055 
(816) 833-3433; 833-4417 

Susan Gurganus 43 
Division of Exceptional Children 
NC Department of Public Instruction 
116 W. Edenton Street 
Raleigh, NC 27603-1712 
(919) 733-3004 

Kathleen K. Nay 44 
Children's Hospital 
2924 Brook Road 
Richmond, VA 23220 
(804) 321-7474 



Dr. Sue Ann Morrow 39 

Edge, Inc. 

301 E. Missouri 

Kirksville, MO 63501 

(816) 665-9465 

Gerry Schviarzentraub 40 
Stockton Unified School District 
701 N. Madison 
Stockton, CA 9b202 
(209) 944-4872 

Dr. David Test 41 

Department uF Curriculum & 
Instruction 

University of North Carolina- 
Charlotte 

Charlotte, NC 28223 

(704) 547-2531 

Dr. James Caccamo 42 
Independence School District 
14220 E. 35th Street 
Independence, NO 64055 
(816) 833-3433; 833-4417 



Mary Kelvin 45 
Virginia Department for the 

Visually Handicapped 
397 Azalea Avenue 
Richmond, VA 23227 
(804) 264-3140 

Lawrence Gloeckler 46 

Assistant Commissioner 

New York State Education Department 

Room 1073 EBA 

Albany, NY 12234 

(518) 474-5548 

Debbie N. Hatcher 47 
Employment Opportunities, Inc. 
3509 Haworth Dr., Suite 402 
Raleigh, NC 27609 
(919) 782-8346 

Michael Norman 48 
University of Kentucky 
Human Development Institute 
Porter Building 
Lexington, KY 40506-0205 
(606) 257-1337 
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Dorothy Crawford 51 
Research and Development Training 

Institute 
P.O. Box 15112 
Phoenix, AZ 85060 
(602) 254-0822 

Cynthia G. Brown 52 
Council of Chief State School 

Officers 
Suite 379 

400 N. Capitol Street NW 
Washington, DC 20001 
(202) 393-8159 

Stephen White 130 

Project Director 

Great Fills VOTEC Center 

2100 - 16th Avenue South 

Great Falls, HT 59405 

(406) 791-2281 

Anthony G. Faina 183 & 131 

Project Director 

Virginia Department of Education 
Division of Special Education 
P.O. Box 6-Q 

Richmond, VA 23216-2060 
(804) 225-2880 

Bonita Pennino 131 
Project Coordinator 
Virginia Department of Education 
Division of Special Education 
P.O. Box 6-Q 

Richmond, VA 23216-2060 
(804) 225-2880 

Lawrence Dennis 132 
Co -Project Director 
Vocational Special Education 
Division of Vocational and 

Career Education 
Ohio Department of Eduation 
Room 901, 65 South Front Street 
Columbus, OH 43266-0308 
(614) 466-5718 



OSERS 
File No. 

Hargaretha Vreeburg Izzo 132 

Co-Project Director 

Center on Education and Training 

for Employment 
Ohio State University 
1900 Kenny Road 
Columbus, OH 43210-1090 

(614) 292-4353 

Dorsey Hiltenbrand 133 

Project Director 

Department of Student Services 

and Special Education 
Devonshire Center 
2831 Graham Road 
Falls Church, VA 22042 
(703) 876-5223 

Betsy Bounds 134 

Project Director 

Tucson Unified School District 

P.O. Box 40400 

1010 E. 10th Street 

Tucson, AZ 85717-0400 

(602) 882-2400 

Carolyn Henderson 135 
Project Director 
Douglas Cooperative, Inc. 
483 River Parkway, Suite 2 
Sevierville, TN 37862 

(615) 453-1671 

Dr. Glen Hendren 136 
Project Director 
Mississippi State University 
Counselor Education 
P.O. Drawer GE 

Hississippi State, MS 39762 
(601) 325-3426 

Sonja Burnham 136 
Project Coordinator 
Hississippi State Univsrsity 
Counselor Education 
P.O. Drawer GE 

Mississippi State, MS 39762 
(601) 325-3849 
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Dr. Paul Bates 137 
Co- Project Director 
Department of Special Education 
Southern Illinois University 
Carbondale, IL 62901 
(618) 4S3-2311 

Roger Ricketts 137 
Project Coordinator 
Department of Special Education 
Southern Illinois University 
Carbondale, IL 62901 
(618) 453-2311 

Du&.te Gagnon 138 
Project Director 

Humboldt Unified School District 

Drawer A 

Dewey, AZ 86327 

(602) 772-9200, Ext. 45 

John Beard 138 

Project Coordinator 

Humboldt Unified School District 

Drawer A 

Dewey, AZ 86327 

(602) 772-9200, Ext. 45 

Richard F. Zachmeyer 139 
Project Director 

Kentucky Coalition for Career and 

Leisure Development 
366 Waller Avenue, Suite 119 
Lexington, KY 40504 
(606) 278-4712 

Dennis A. Vinton 139 

Project Coordinator 

Kentucky Coalition for Career and 

Leisure Development 
366 Waller Avenue, Suite 119 
Lexington, KY 40504 
(606) 278-4712 



Ray Rothstrom 

Project Director 

Oregon Department of Education 

Special Education Division 

700 Pringle Parkway, SE 

Salem, OR 97310 

(503) 378-4765 
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Dr. Marc Hull 182 

Project Director 

State Department of Education 

Special Education Unit 

120 State Street 

Montpelier, VT 05602 

(802) 828-3141 

(See OSERS File No, 131) 183 

Susan Sinkewiz 183 
Project Coordinator 
Virginia Department of Education 
Division of Special Education 
P.O. Box 6-Q 

kichmond, VA 23216-2060 
(804) 225-2889 

Dr. Elnora Gilfoyle 184 
Project Director 
Colorado State University 
Departinent of Occupational Therapy 
303 Occupational Therapy Building 
Ft. Collins, CO 80523 
(303) 491-5930 

Pat Sample 184 
Project Coordinator 
Colorado State University 
Department of Occupational Therapy 
303 Occupational Therapy Building 
Ft. Collins, CO 80523 
(303) 491-5930 

Grace Bean 184 
Project Coordinator 
Colorado State University 
Department of Occupational Therapy 
303 Occupational Therapy Building 
Ft. Collins, CO 80523 
(303) 491-5930 

Lucinda Gerson 185 

Project Director 

Easter Seal Society of CT 

Hemlocks Outdoor Education Center 

P.O. Box 100, Jones Street 

Hebron, CT 06248 

(203) 228-9438 
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Valerie V. LaVake 185 
Project Coordinator 
Easter Seal Society of CT 
Hemlocks Outdoor Education Center 
P.O. Box 100, Jones Street 
Hebron, CT 06248 
(203) 228-9438 



B. J. Schenck 

Project Director 

School Board of Alachua County 

Division of Student Support 

620 E. University Avenue 

Gainesville, FL 32601 

(904) 336-3676 

Vicente Perez 

Project Coordinator 

School Board of Alachua County 

Division of Student Support 

620 E. University Avenue 

Gainesville, FL 32601 

(904) 336-3676 

Dr. Robert Stodden 
Project Director 
University of Hawaii 
Department of Special Education 
1776 University Avenue 
Honolulu, HI 96822 
(808) 956-5009 

Or. Ronald Oames 
Project Coordinator 
University of Hawaii 
Department of Special Education 
1776 University Avenue 
Honolulu, HI 96822 
(808) 948-7956 



186 



186 
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Sharon Pond 
Project Director 
Idaho State Department of Education 
LBJ Building - 650 West State .St. 
Boise, ID 83720 
(208) 334-3940 
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Dr. David P. Wacker 189 
Projfcct Director 
University of Iowa 
Division of Developmental 

Disabilities 
251 Hospital School 
Iowa City, I A 52242 
(319) 353-6452 

Thomas H. Flynn 189 
Project Coordinator 
University of Iowa 
Division of Developmental 

Disabilities 
251 Hospital School 
Iowa City, I A 52242 
(319) 353-6452 

J. Russell Doumas 190 

Project Director 

Advent Enterprises, I.ic. 

2116 Nelwood 

Columbia, m 65202 

(314) 474-8560 

Debbie Klentzy 190 

Project Coordinator 

Advent Enterprises, Inc. 

2116 Nelwood 

Columbia, m 65202 

(314) 474-8560 

Dr. Marjorie T. Goldstein 191 

Project Director 

William Paterson College of 

New Jersey 
Department of Special Education 
300 Pompton Road 
Wayne, NJ 07470 
(210) 595-3092 

Dr. Larry Rhodes 192 

Project Director 

University of Oregon 

Specialized Training Program 

135 Education Building 

Eugene, OR 97403 

(503) 244-6111, Ext. 4383 
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Susan Bert 192 

Project Coordinator 

University of Oregon 

Specialized Training Program 

13S Education Building 

Eugene, OR 97403 

(503) 244-6111, Ext. 4383 
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84.158K 

Desionstratlon Projects to Identify and Teach 
Skills Hecessary for Self-Detersi nation 



OSERS 
File No. 



Eileen Cuskaden 

Project Director 

Very Special Arts 

Education Office 

John F. Kennedy Center for the 

Performing Arts 
Washington, DC 20566 
(202) 628-2800 
FAX: 202-« 6-8802 
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271 



Dr. Sharon Oavis 
Project Director 

Association for Retarded Citizens 

of the United States 
Department of Research and Program 

Services 
2501 Avenue J 
Arlington. TX 76006 
(817) 640-0204 



Mike Weyhmeyer 271 

Project Coordinator 

Association for Retarded Citizens 

of the United States 
Department of Research and Program 

Services 
2501 Avenue J 
Arlington, TX 76006 
(817) 640-0204 

Sharon Field 272 
Project Director 
Wayne State University 
Developmental Disabilities 

Institute 
326 Justice Building 
6001 Cass Avenue 
Detroit, MI 48202 
(313) 577-2655 
FAX: 313-577-3770 

Sherry SmUh 273 
Project Director 

Prince George's Private Industry 

Council Inc. 
1802 Brightseat Road 
Landover, MD 20785 
(301) 386-5522 
FAX: 301-386-5533 
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Jack Campbell 273 

Project Coordinator 

Prince George's Private Industry 

Council Inc. 
1802 Brightseat Road 
Landover, m 20785 
(301) 386-5522, Ext. 243 

Beatriz Mitchell 274 

Project Director 

Protection & Advocacy Systems 

1720 Louisiana, NE 

Suite 204 

Albuquerque, NH 87110 
(505) 256-3100 

Dr. Robert H. Bruinlnks 275 

Co- Project Director 

University of Minnesota 

Institute on Community Integration 

102 Pattee Hall 

150 Plllsbury Dr., SE 

Minneapolis, MN 55455 

(612) 624-5720 

Brian Abery 275 

Co- Project Director 

University of Minnesota 

Institute on Community Integration 

101 Pattee Hall 

liO Plllsbury Dr., SE 

Minneapolis, MN 55455 
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Betsy Bounds 171 

Project Director 

Tucson Unified School District 

P.O. Box 40400 

1010 E. 10th Street 

Tucson. A2 85717-0400 

(602) 882-2400 

Pat Treeful 171 

Project Coordinator 

Tucson Unified School District 

P.O. Box 40400 

1010 E. 10th Street 

Tucson, AZ 85717-0400 

(602) 882-2421 

Dr. Robert Gaylord-Ross 172 

Project Director 

San Francisco State University 

Department of Special Education 

1600 Holloway Avenue 

San Francisco, CA 94132 

(415) 338-1300 

Dr. Shep Siegel 172 

Project Coordinator 

San Francisco State University 

Department of Special Education 

1600 HoUoway Avenue 

San Francisco, CA 94132 

(415) 338-7851 

Brian Beun 173 

Project Director 

IDEAS (Institutional Development 

and Economic Affairs Service, 

Inc.) 

Magnolia Star Route 
Nederland, CO 80466 
(303) 443-8789 

Lloyd M. Brown 174 
Program Manager 

Specialized Educational Programs 

Chicago city Wide College 

6th Floor 

226 West Jackson 

Chicago, IL 60606-6997 

(312) 641-2595 - g 
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Dr. John M. Aiken 175 
Project Director 

Southeast Kansas Education Services 

Center 
P.O. Box 189 
Girard, KS 66743 
(316) 724-6281 

Patricia M. Catapano 175 

Project Director 

Young Adult Institute, Inc. 

460 West 34th Street. 11th Floor 

New York. NY 10001 

(212) 563-7474 

Michael Kramer 176 

Project Coordinator 

Young Adult Institute, Inc. 

460 West 34th Street, 11 th Floor 

New York, NY 10001 

(212) 563-7474 

Dr. Irwin Rosenthal 177 

Project Director 

Counselor Education Department 

New York University 

Room 400, East Building 

239 Greene Street 

New York, NY 10003 

(212) 998-5554 

Lisa Colton 177 
Project Coordinator 
Counselor Education Department 
New York University 
Room 400, East Building 
239 Greene Street 
New York, NY 10003 
(212) 998-5554 

Dr. Greg Weisenstein 178 

Project Director 

University of Washington 

407 Miller Hall 

DQ-12 

Seattle, WA 98195 
(206) 545-1807 
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Joseph J. Stowltschek 178 

Project Coordinator 

University of Washington 

407 Miller Hall 

Dq-12 

Seattle, WA 98195 
(206) 545-1807 

Dr. Joseph JenMns 179 
Co- Project Director 
Experimental Education UJ-10 
University of Washington 
Seattle, WA 98195 
(206) 543-4011 

John Emerson 179 
Co- Project Director 
Experimental Education WJ-10 
University of Washington 
Seattle, WA 98195 
(206) 543-4011 

Dr. Charles Coker 180 

Project Director 

University of Wisconsin-Stout 

Research and Training Center 

Room 511, HS Building 

Menomonle, Wl 54751 

(715) 232-2236 

Dave Swan 180 
Project Coordinator 
University of Wisconsin-Stout 
Research and Training Center 
Room 511, HS Building 
Menomonle, WI 54751 
(715) 232-2236 
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Secondary Education and Transitional Services: 
Training and E^lojfsent Models for 
Youth with Severe Handicaps 



OSERS 

Betsy Bounds 193 

Co- Project Director 

Tucson Unified School District 

Special Education Department 

1010 East 10th Street 

P.O. Box 40400 

Tucson, AZ 85717-0400 

(602) 882-2400; 882-2421 (suiter) 

Dan Perl no 193 

Co-Project Director 

Tucson Unified School District 

Special Education Department 

1010 East 10th Street 

P.O. Box 40400 

Tucson, AZ 85717-0400 

(602) 721-6320; 882-2421 (sunsner) 

Dr. Susan Hasazi 194 

Project Director 

Department of Special Education 

University of Vermont 

Waterman Building, Room 405 

Burlington, VT 05405 

(802) 656-2936 

William Sugarman 194 
Project Coordinator 
Department of Special Education 
University of Vermont 
Waterman Building, Room 405 
Burlington, VT 05405 
(80?) 656-2936 

Richard Balser 195 
Project Director 
Maine Medical Center 
Department of Rehabilitation 

Medicine 
22 Bramhall Street 
Portland, ME 04102 
(207) 871-2463 
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Brenda Harvey 195 
Project Coordinator 
Maine Medical Center 
Department of Rehabilitation 

rtediclne 
22 Bramhall Street 
Portland, ME 04102 
(207) 871-2463 

Brennan Mahoney 196 
Project Director 
Transition Specialist 
Albuquerque Public Schools 
725 University Boulevard, SE 
P.O. Box 25704 
Albuquerque, NN 87125 
(505) 842-3741 

Paul Alberto 197 
Project Director 
Project SETS 
College of Education 
Department of Special Education 
Georgia State University 
University Plaza 
Atlanta, GA 30303 
(404) 651-2310 

Nancy Elliott 197 
Project Coordinator 
Project SETS 
College of Education 
Department of Special Education 
Georgia State University 
University Plaza 
Atlanta, GA 30303 
(404) 651-2310 

Richard G. Luecking 198 
Project Director 
TransCen, Inc. 

230 North Washington St., Suite 200 
Rockville, MD 20850 
(301) 424-2002 
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Larry Smith 199 
Project Director 

Association for Retarded Citizens 
Union County 
1225 South Avenue 
PUlnfield, HO 07062 
(20i) 754-5910 

Lucinda Gabri 199 

Project Coordinator 

Association for Retarded Citizens 

Union County 

1225 South Avenue 

Plainfield, NJ 07062 

(201) 754-5910 

Kristin Hirschmann 200 

Co- Project Director 

Tacoma School District #10 

P.O. Box 1357 

Tacoma, WA 98401-1357 

(206) 596-1088 

Evelyn NacCuaig 200 

Co- Project Director 

Tacoma School District #10 

P.O. Box 1357 

Tacoma, WA 9840M357 

(206) 596-1088 

Doug Gill 201 
Project Coordinator 
Office of Superintendent of 

Public Instruction 
Old Capitol Building, FG-11 
Olympia, WA 98504 
(206) 753-6733 

Dr, Oohn McDonnell 202 
Project Director 
217 NBH 

Department of Special Education 
University of Utah 
Salt Lake City, UT 84112 
(801) 581-6158 

Brad Ferguson 202 
Project Coordinator 
229 NBH 

Departnent of Special Education 
University of Utah 
Salt Lake City, UT 84112 
(801) 581-3330 
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Dr. Robert B. Daily 231 

Project Director 

Grossiaont Union H.S. District 

P.O. Box 1043 

LaNesa, CA 92041 

(619) 465-3131 

Dr. Joe Hendrickson 232 

Project Director 

Poudre School District R-1 

Office of Special Education 

2407 Laporte Avenue 

Fort Collins, CO 80521 

(303) 490-3213 

Dr. Barbara Wilcox 233 
Project Director 
Indiana University - Bloomington 
Institute for the Study of DO 
Box 11847 

Bloomington, IN 47402 
(812) 855-6508 

Dr. Kay Holjes 234 

Project Director 

Employment Opportunities Center 

3509 Haworth Drive. Suite 402 

Raleigh, NC 27609 

(919) 782-8346 

Dr. Jan Nisbet 235 
Project Director 
Institute on Disability 
University of New Hampshire 
% Research Administration Office 
Norton Social Science Center 
Durham, NH 03824 
(603) 862-4320 

Dr. Robert Flexer 235 

Project Director 

Kent State University 

310 White Hall 

Kent, OH 44242 

(216) 672-2662 

Tom Simmons 236 

Project Coordinator 

Kent State University 

310 White Hall 

Kent, OH 44242 

(216) 672-2662 
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Lynne Del linger 237 
Project Director 

Associated Services for the Blind 
919 Walnut Street 
Philadelphia, PA 19107 
(215) 627-0600 

Haura Sutherland 237 

Project Coordinator 

Associated Services for the Blind 

919 Walnut Street 

Philadelphia, PA 19107 

(215) 627-0600 

Or. Joseph Stowitschek 238 

Project Director 

University of Washington-Seattle 

Experimental Education, WJIO 

Seattle, WA 98195 

(206) 543-4011 

Dr. John Emerson 239 

Project Director 

Washington Research Institute 

180 Nickerson Street, #103 

Seattle, WA 98109 

(206) 285-9317 

Dr. Adelle Renzaglia 261 
Project Director 
University of Illinois 
Special Education Department 
288 Education Building 
1310 South Sixth Street 
Champaign, IL 61820 
(217) 333-0260 

Deborah Winking 261 

Project Coord irtato" 

University of Illinois 

Special Education Department 

51 East Armory 

Champaign, IL iuS20 

(217) 333-6228 

John A. Nietupskl 262 
Project Director 
University of Iowa 
Division of Developmental 

Disabilities 
251 University Hospital School 
Iowa City, I A 52242 
(319) 353-6450; 356-4664 
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Mary Horningstar 263 

Project Director 

Full Citizenship, Inc. 

211 East 6th 

P.O. Box 447 

Lawrence, KS 66044 

(913) 749-0604 

R. N. Stineman 263 

Project Coordinator 

Full Citizenship, Inc. 

211 East 8th 

P.O. Box 447 

Lawrence, KS 66044 

(913) 749-0604 

Hargaretha Izzo 264 

Co-Project Director 

Center on Education and Training 

for Employn»nt 
1900 Kenny Road 
Columbus, OH 43210 
(614) 292-4353 

Lawrence Dennis 264 
Co -Project Director 
Vocational Special Education 
Division of Vocational & Career 

Education 
Ohio Department of Education 
Room 901, 65 S. Front Street 
Columbus, OH 43266-0308 
(614) 466-5718 

Dr. Robert Stodden 265 
Project Director 

Departfl^nt of Special Education/UAP 
2540 Naile Way, Spalding 253 
Honolulu, HI 96822 
(808) 956-5009 

Dr. Marc Hull 266 
State Department of Education 
Special /Compensatory Education Unit 
State Office Building 
120 State Street 
Montpelier, VT 05602 
(802) 828-3141 
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Cornelia Costello 
Project Director 
High School Zone Office 
55 New Dudley Street 
Special Education Departnient 
Building 1 
Roxbury, NA 02119 
(617) 442-1184 



267 



Katherine Inge 
Co- Project Director 
Virginia Consnonweal th University 
School of Education 
1314 West Hain Street 
RIchiBond, VA 23284 
(804) 367-1851 



269 



Sandra Copman 



267 



Project Coordinator 
High School Zone Office 
55 New Dudley Street 
Special Education Department 
Building 1 
Roxbury, NA 02119 
(617) 367-6251 

Preston Lewis 268 

Project Director 

Kentucky Department of Education 

OEEC. 8th Floor, C.P.T. 

Frankfort, KY 40601 

(502) 564-4970 

Ron Harrison 268 
Project Coordinator 
STAFF Project 

Interdisciplinary Human Development 

Institute 
114 Mineral Industries Building 
University of Kentucky 
Lexington, KY 40502-0051 
(606) 257-8104 

Beth Naguire 268 
Project Coordinator 
STAFF Project 

Interdisciplinary Human Development 

Institute 
114 Mineral Industries Building 
University of Kentucky 
Lexington, KY 40502-0051 
(606) 257-8104 

Dr. Paul Wehman 269 

Co- Project Director 

Virginia Commonwealth University 

School of Education 

1314 West Main Street 

Richmond, VA 23284 

(804) 367-1851 
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Dr, Elinor Elfner 203 
Project Director 
Florida Department of Education 
Bureau of Education for Exceptional 

Students 
654 FEC 

Tallahassee, FL 32399-0400 
(904) 488-2137 

Dr. Sara Pankaskle 203 
Project Coordinator 
Florida Department of Education 
Bureau of Education for Exceptional 

Students 
654 FEC 

Tallahassee, FL 32399-0400 
(904) 488-2137 

Dr. Shelley Cohen 204 
Project Director 

Richard Van Hoose Education Center 
3332 Newburg Road 
Louisville, KY 40218 
(502) 473-3036 

Harry Funk 204 
Project Director 

Richard Van Hoose Education Center 
3332 Newburg Road 
Louisville, KY 40218 
(502) 473-3036 

Dr. Jan Nisbet 205 
Project Director 
Institute on Disability 
University of New Hampshire-Durham 
Morrill Hall 
Durham, NH 03824 
(603) 862-4320 

Dorothy Treisnor 205 
Project Coordinator 
Institute on Disability 
University of New Hampshire-Durham 
Morrill Hall 
Durham, NH 03824 
(603) 862-4320 
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Dr. Robert A. Stodden 206 

Project Director 

University of Hawaii 

Departtient of Special Education 

West Hall 210 

1776 University Avenue 

Honolulu, HI 96822 

(808) 9S6-5009 

Dr. Ronald James 206 

Project Coordinator 

University of Hawaii 

Department of Special Education 

1776 University Avenue 

Honolulu, HI 96822 

(808) 948-7878 

Dr. Susan Hasazi 207 

Project Director 

Department of Special Education 

Waterman Building, Room 405 

University of Vermont 

Burlington, VT 05405 

(802) 656-2936 

Phyllis Levine 208 
Project Director 

Experimental Education Unit WJ-IO 
University of Washington 
Seattle, WA 98195 
(206) 543-4011 

Dr. Eugene Edgar 208 
Principal Investigator 
Experimental Education Unit WJ-10 
University of Washington 
Seattle, WA 98195 
(206) 543-4011 

Richard Weatherman 209 
Director 

University of Minnesota 

Institute on Community Integration 

150 Pillsbury Dr., SE 

6 Pattee Hall 

Minneapolis, MN 55455 

(612) 624-4826 
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David R. Johnson 209 
Co- Investigator 
University of Minnesota 
Institute on Community Integration 
150 Pmsbury Dr., SE 
6 Pattee Hall 
Minneapolis, m 55455 
(612) 624-5720 

John A. Haynes 221 
Project Director 
Mendocino County Office of 

Education 
2240 East Side Road 
Ukiah, CA 95482 
(707) 463-4891 

Donald St. Louis 222 

Project Director 

Rocky Mountain Resource and 

Training Institute 
6355 Ward Road, Suite 310 
Arvada, CO 80004 
(303) 420-2942 

Deborah Skovron 222 

Project Coordinator 

Rocky Mountain Resource and 

Training Institute 
6355 Ward Road, Suite 310 
Arvada, CO 80004 
(303) 420-2942 

John R. Quinn 223 

Project Director 

Easter Seal Society of CT 

P.O. Box 100, Jones Street 

Hebron, CT 06248 

(203) 228-9438 

Martha Brooks 224 

Project Director 

Department of Public Instruction 

Townsend Building 

P.O. Box 1042 

Dover, DE 19903 

(302) 736-4629 



OSERS 

Kathy Klees Hanebutt 224 
Project Coordinator 
Delaware Transition Project 
Kent County Vocational Technical 

School District 
P.O. Box 97 
Woodside, DE 19980 
(302) 697-7215 

James E. Marshall 225 
Project Director 

Special Education Admini strati on 
120 East 10th Street 
Topeka, KS 66612 
(913) 296-2515 

Mike Penrod 225 

Project Coordinator 

Kansas State Department of Eduation 

120 East 10th Street 

Topeka, KS 66612 

(913) 296-3868 

Michael R. Benz 226 
Project Director 
Secondary Special Education 
University of Oregon 
175 College of Education 
Eugene, OR 97403 
(503) 686-3585 

Susan Simmons 226 

Project Coordinator 

Secondary Special Education 

University of Oregon 

175 College of Education 

Eugene, OR 97403 

(503) 686-3585 

Alan Schultz 227 
Project Director 
Division of Vocational 

Rehabilitation 
1106 Herschler Building 
Cheyenne, WY 82002 
(307) 777-6841 
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Harcia Price 227 
Project Coordinator 
Division of Vocational 

Rehabilitation 
1120 Herschler Building 
Cheyenne, UY 82002 
(307) 777-7385 
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Harge Goldberg 
Project Co-Director 
Pacer Center, Inc. 
4826 Chicago Avenue, S. 
Ninneapolls, NN 55417 
(612) 827-2966 
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229 Charlotte DesJardins 259 
Project Director 
Coordinating Council for 

Handicapped Children 
20 East Jackson Boulevard, Rm 900 
Chicago, IL 60604 
(312) 939-3513 



Paula F. Goldberg 229 
Project Co-Director 
Pacer Center, Inc. 
4826 Chicago Avenue, S. 
Minneapolis, MN 55417 
(612) 827-2966 

Philip Ferguson 230 

Project Director 

Family Transition Planning and 

Support Systems Project 
Specialized Training Program 
University of Oregon 
135 Education 
Eugene, OR 97403 
(503) 346-2463 

Roz Slovic 230 

Project Coordinator 

Family Transition Planning and 

Support Systems Project 
Specialized Training Program 
University of Oregon 
135 Education 
Eugene, OR 97403 
(503) 346-2463 

Dr. David Katz 258 
CASE Institute for Research and 

Development in Occupational 

Education 
33 West 42nd Street, 62NC 
New York, NY 10036 
(212) 642-2943 



Katherine Norey 259 
Project Coordinator 
Coordinating Council for 

Handicapped Children 
20 East Jackson Boulevard, Room 900 
Chicago, IL 60604 
(312) 939-3513 

Or. Susan Hasazi 260 
Departii»nt of Special Education 
University of Vermont 
Waterman Building, Room 405 
Burlington, VT 05405 
(802) 656-2936 

Gina Gross 276 

Project Director 

Center for Consnunity 

P.O. Box 328 

Vashon, WA 98070 

(206) 463-3666 



*NOTE: It may be difficult to obtain copies of project materials from expired 
projects. Project information is given as it was received from the 
projects. This Using may contain some inconsistencies. 
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Department of Sf^cial Education 
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